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ABSTRACT 

Purpose – This study aims to evaluate the content validity of an Arabic language learning interest ques琀椀onnaire 
for 昀椀vh-grade students of Madrasah Ib琀椀daiyah, as interest is one of the key a昀昀ec琀椀ve factors in昀氀uencing student 
engagement and academic success, par琀椀cularly in language learning. 

Methodology – The research employed a content valida琀椀on design using the Aiken's V technique. The 
instrument consisted of 25 statement items assessed by three expert validators. Each item was rated using a 昀椀ve-
point Likert scale to determine its relevance and clarity. The data were analyzed quan琀椀ta琀椀vely using the Aiken's 
V formula to determine the degree of content validity. 

Findings – The analysis revealed that 21 items had moderate content validity (V ranging from 0.50 to 0.83), while 
4 items demonstrated high content validity (V > 0.83). These results indicate that the ques琀椀onnaire possesses 
acceptable content quality and can be considered a suitable preliminary tool for assessing students’ interest in 
learning Arabic. 

Novelty – This study contributes to the limited pool of validated instruments tailored speci昀椀cally for assessing 
Arabic learning interest at the elementary Islamic school level in the Indonesian context. 

Signi昀椀cance – The 昀椀ndings are valuable for curriculum developers, Arabic language educators, and educa琀椀onal 
researchers seeking to understand be琀琀er and measure students’ a昀昀ec琀椀ve engagement. The study also lays the 
groundwork for further valida琀椀on e昀昀orts involving construct validity and reliability tes琀椀ng. 
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1. Introduc琀椀on 

Arabic has a central posi琀椀on in Islamic educa琀椀on and is taught as a core subject at various levels of 
educa琀椀on, especially at Madrasah Ib琀椀daiyah. As the language of the holy book of the Qur'an as well 
as the sources of Islamic law and tradi琀椀on, mastery of Arabic is the main bridge to understanding 
classical and contemporary Islamic literature (Acep Hermawan, 2011; Arif, 2019; Enamengo & Asyro昀椀, 
2020). In this context, e昀昀orts to build students' interest in learning Arabic are very important, especially 
at the basic educa琀椀on level where the founda琀椀on of a琀�tudes and mo琀椀va琀椀on for learning is formed. 
Students' interest in learning a subject is one of the signi昀椀cant a昀昀ec琀椀ve indicators in the learning 
process (Ari昀昀 Bakh琀椀ar & Osman, 2019; Rusandi, 2023). High interest tends to encourage students to 
be more ac琀椀vely involved, persevere in the face of adversity, and achieve be琀琀er learning outcomes. In 
contrast, students with low interest tend to be passive, less mo琀椀vated, and have di昀케culty achieving 
learning goals (Nurhaya琀椀 & Nasu琀椀on, 2022; Wijaya & Rismawa琀椀, 2023). This phenomenon also applies 
to learning Arabic, which is oven perceived as a challenging subject. 

In the framework of learning Arabic in madrasas, students' interest in learning is an important 
factor that can support the success of educa琀椀onal programs (Ardiansyah et al., 2022; Jurya琀椀na & 
Amrin, 2021). However, a昀昀ec琀椀ve aspects such as interest are oven not measured systema琀椀cally. The 
absence of valid and reliable instruments to measure learning interest leads to a lack of accurate data 
in designing appropriate learning strategies. Therefore, it is necessary to develop instruments that are 
able to measure learning interest precisely and accurately. Valid measurement of learning interest 
must be based on an instrument that has adequate content validity (Ahmad, Santos, 2025). Content 
validity refers to the extent to which the items in the instrument represent the construct to be 
measured (Divayana et al., 2020; Wahyuni, 2023; Whitaker et al., 2022). In the context of an interest 
in learning Arabic, it is important to ensure that each item in the instrument includes the main 
dimensions of the interest, such as pleasure, a琀琀en琀椀on, interest, and drive to learn. 

Failure to ensure the validity of content can lead to errors in educa琀椀onal decision-making 
(Almanasreh et al., 2019; Shrotryia & Dhanda, 2019; Yuso昀昀, 2019). Instruments that do not accurately 
represent constructs can generate biased, misleading, and unusable data as a basis for learning 
interven琀椀ons. Therefore, the content valida琀椀on process is a very important stage in the development 
of non-cogni琀椀ve instruments, including to measure interest in learning Arabic. One of the widely used 
approaches to quan琀椀ta琀椀vely assess the validity of content is the Aiken's V technique. (Merino-Soto, 
2023). Aiken's V provides a solid sta琀椀s琀椀cal basis and allows for an objec琀椀ve analysis of each item's 
contribu琀椀on to the constructed being measured (Helmiyatun, Taqiudin, et al., 2025). 

In recent decades, the Aiken's V technique has been widely recognized in educa琀椀onal research 
and psychology. This technique o昀昀ers ease of use, clarity of interpreta琀椀on, as well as reliability in 
assessing the suitability of the content of the instrument based on expert assessment (Hidayah et al., 
2025). However, its applica琀椀on is s琀椀ll limited to certain 昀椀elds and has not been systema琀椀cally used in 
the valida琀椀on of Arabic language learning interest instruments, especially at the elementary level. This 
phenomenon re昀氀ects the gap between the need for valid instruments and valida琀椀on prac琀椀ces carried 
out in the 昀椀eld. Many of the instruments used by teachers in the classroom have not gone through a 
rigorous valida琀椀on process, so they risk producing less accurate data (Anggara & Abdillah, 2023; 
Helmiyatun, Ahmad, et al., 2025; Shrotryia & Dhanda, 2019). In fact, in the context of learning Arabic 
which is linguis琀椀cally and culturally dis琀椀nc琀椀ve, the validity of the content is very important to ensure 
the acceptance and e昀昀ec琀椀veness of the instrument. This research was conducted to answer these 
needs by providing an empirical basis for the quality of the content of the instruments of students' 
interest in learning Arabic. A well-validated instrument will provide a more accurate picture of 
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students' interest levels and can be used as a reference in designing more relevant and meaningful 
learning programs (Baharuddin et al., 2021; Masuwai et al., 2024). This research also makes a 
methodological contribu琀椀on by demonstra琀椀ng the applica琀椀on of the Aiken's V technique in evalua琀椀ng 
the validity of the content of educa琀椀onal instruments. This approach is expected to be a model in the 
development of similar instruments, not only in the context of Arabic language learning, but also in 
other subjects that require the measurement of a昀昀ec琀椀ve aspects. 

The results of this research are expected to provide bene昀椀ts to various par琀椀es, including 
teachers, curriculum developers, educa琀椀on researchers, and policymakers in the Islamic educa琀椀on 
system. Teachers can use these validated instruments to more precisely iden琀椀fy students' needs, while 
researchers can use them as valid measuring tools in advanced studies (Hidayat et al., 2021). In 
addi琀椀on, curriculum and educa琀椀on policies can also be compiled based on data obtained from 
instruments that have gone through a thorough valida琀椀on process. Thus, this instrument has broad 
implica琀椀ons not only in the context of classroom learning, but also in macro educa琀椀onal planning. 
From the theore琀椀cal side, this study enriches the literature in the 昀椀eld of educa琀椀onal evalua琀椀on, 
especially in the aspect of the validity of the content of a昀昀ec琀椀ve instruments. This research shows that 
quan琀椀ta琀椀ve approaches such as Aiken's V can be integrated with qualita琀椀ve evalua琀椀on processes to 
produce more comprehensive and reliable measuring tools. Meanwhile, from a prac琀椀cal perspec琀椀ve, 
the results of this study support the improvement of the quality of forma琀椀ve assessments in Arabic 
language learning. By having validated measuring tools, teachers can monitor students' interests 
periodically and make adjustments to teaching strategies according to the a昀昀ec琀椀ve needs of students 
(Azwar, 2011). 

However, the instruments currently available to measure interest in learning Arabic in madrassas 
are s琀椀ll very limited. Many instruments are developed without a strong theore琀椀cal basis and are not 
accompanied by a quan琀椀ta琀椀ve valida琀椀on process (Alahmadi et al., 2023). In fact, in some cases, the 
instrument is only prepared based on the prac琀椀cal experience of the teacher without involving experts 
in the 昀椀eld of measurement. This leads to low reliability of the measurement results obtained from 
the instrument, which ul琀椀mately impacts the quality of the learning decisions taken. Therefore, it is 
necessary to conduct research that focuses on the validity of the instrument's content by involving 
experts and appropriate valida琀椀on techniques. This study aims to evaluate the validity of the content 
of the Arabic language learning interest instrument of grade V students of Madrasah Ib琀椀daiyah using 
the Aiken's V technique. The steps taken include the development of instrument items based on 
learning interest theory, expert involvement to assess the relevance of each item, and calcula琀椀on of 
Aiken's V validity index to determine the quality of each item. 

This study is speci昀椀cally focused on the evalua琀椀on of content validity only, and does not cover 
other aspects of validity such as construct validity or empirical tests of reliability. This study also did 
not discuss the in昀氀uence of interest on learning outcomes or other variables in Arabic learning. In 
addi琀椀on, the scope of this research is limited to grade V students of Madrasah Ib琀椀daiyah who are in 
certain geographical areas in Indonesia. The results of this study may not be generalized to other levels 
of educa琀椀on or madrassas with signi昀椀cantly di昀昀erent characteris琀椀cs. However, this limita琀椀on is a 
strength in providing focus and depth of analysis to speci昀椀c groups of students, so that the results 
obtained can make a meaningful contribu琀椀on in the context of Islamic basic educa琀椀on. Thus, this 
research aims to make a real contribu琀椀on to the development of quality instruments, relevant in 
context, and can be used as an e昀昀ec琀椀ve assessment tool in learning Arabic at the elementary level. 
This e昀昀ort is expected to strengthen the founda琀椀on of educa琀椀onal evalua琀椀on that not only measures 
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cogni琀椀ve aspects, but also pays a琀琀en琀椀on to the a昀昀ec琀椀ve dimension of students systema琀椀cally and 
scien琀椀昀椀cally. 

2. Method  
This study uses a descrip琀椀ve quan琀椀ta琀椀ve approach with the main focus on evalua琀椀ng the validity of 
the content of the students' Arabic learning interest instruments. The purpose of this approach is to 
analyse the extent to which the items in the instrument are considered relevant and representa琀椀ve in 
measuring the construct of learning interest by experts (validators). Evalua琀椀on is carried out 
systema琀椀cally through the Aiken's V technique, which is a quan琀椀ta琀椀ve method used to calculate the 
level of agreement between experts on instrument items based on an ordinal ra琀椀ng scale. 

2.1. Research Subject 

The subjects in this study consist of 3 experts (validators) who have competence in the 昀椀elds of Arabic 
language educa琀椀on, learning evalua琀椀on, and instrument development. For members selected taking 
into account their academic background and professional experience in the relevant 昀椀eld. The 
par琀椀cipa琀椀on of these experts aims to assess the validity of the content of the instrument items based 
on the criteria of clarity, readability, and relevance to the construct of Arabic learning interest of 
madrasah students. 

2.2. Instrument: Research 

The instrument validated in this study was in the form of an Arabic language learning interest 
ques琀椀onnaire prepared in the form of a Likert scale with 25 posi琀椀ve statements. The scale used has 
昀椀ve response categories, namely: Strongly Agree (5), Agree (4), Hesitate (3), Disagree (2), and Strongly 
Disagree (1).  

Table 1 - Students' Interest in Learning Arabic Questionnaire 

No. Statement FF S RR TS STS 

1 I was happy when the Arabic lesson started. 
     

2 Learning Arabic is a fun activity for me. 
     

3 I want to be good at speaking Arabic. 
     

4 I am interested in reading Arabic writing outside of lessons. 
     

5 I felt excited when I did the Arabic assignment. 
     

6 I felt that the time to learn Arabic was too short. 
     

7 I love listening to teachers explain Arabic lessons. 
     

8 I feel proud if I can do Arabic questions correctly. 
     

9 I want to learn more Arabic vocabulary. 
     

10 I feel that Arabic is important to learn. 
     

11 I like to memorize Arabic mufradat (vocabulary). 
     

12 I felt challenged while learning Arabic grammar (nahwu and sharaf). 
     

13 I love discussing Arabic with friends. 
     

14 I often practice writing in Arabic at home. 
     

15 I was waiting for the Arabic lesson schedule at school. 
     

16 I am interested in participating in Arabic competitions. 
     

17 I feel happy when the Arabic teacher gives praise. 
     

18 I have a desire to deepen Arabic outside of school. 
     

19 I feel that Arabic is beneficial for my future. 
     

20 I rarely feel bored when learning Arabic. 
     

21 I like to listen to songs or stories in Arabic. 
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No. Statement FF S RR TS STS 

22 I actively ask questions if I don't understand Arabic lessons. 
     

23 I often reread Arabic lessons at home. 
     

24 I prefer to study Arabic than other subjects. 
     

25 I want to be able to talk to Arabs directly. 
     

2.3. Data Analysis Techniques 

The data from the expert assessment was analyzed using the Aiken's V method to measure expert 
agreement on the relevance of the instrument items. The calcula琀椀on formula is as follows. (Allen, M.J., 
& Yen, 1979): � = ∑��(� − 1 

V = Valida琀椀on index v aiken 

s = r - lo 

r = The number given by the validator 

lo = Lowest Ra琀椀ng Score 

n = Number of raters 

e = Number of categories selected by the rater 

The results of Aiken's V calcula琀椀ons are used to group the validity level of the contents of each 
instrument into three categories, namely high, medium, and low. Items that obtain an Aiken's V value 
of 0.80 or more are categorized as having high content validity. Items in this category are considered 
to have been in accordance with the assessment of experts, so they can be used directly in the 
instrument without the need for repair. On the other hand, items that obtained a value between 0.50 
to less than 0.80 were considered to have moderate validity (Retnawa琀椀, 2014). Items in this category 
can s琀椀ll be considered for use, but we recommend that they be reviewed or revised to make them 
more appropriate. Meanwhile, items that obtain a value below 0.50 are considered to have low validity 
and are considered unsuitable for use in their original form, so they need to be removed or 
substan琀椀ally revised. 

3. Results and Discussion  
3.1. Result 
3.1.1. Intrum Decryp琀椀on 

The instrument used in this study is a ques琀椀onnaire of interest in learning Arabic developed for grade 
V students of Madrasah Ib琀椀daiyah. This instrument is designed to measure students' level of interest 
in par琀椀cipa琀椀ng in Arabic learning through a昀昀ec琀椀ve aspects that include interest, a琀琀en琀椀on, pleasure, 
and involvement in the learning process. This ques琀椀onnaire consists of 25 posi琀椀ve statements, which 
are compiled based on a theore琀椀cal study of the dimensions of students' learning interests, and 
adjusted to the psychological and linguis琀椀c context of elementary school students. Each statement is 
prepared using simple and communica琀椀ve language so that it can be easily understood by students, 
without compromising the depth of the meaning of the constructed construct being measured. The 
response format of this instrument uses a 昀椀ve-point Likert scale, where, Strongly Agree (SS), Agree (S), 
Hesitate (RR), Disagree (TS), and Strongly Disagree (STS). The score weights for each category are 5, 4, 
3, 2, and 1, respec琀椀vely. This scale was chosen because it is able to capture the varia琀椀on in students' 
a昀昀ec琀椀ve a琀�tudes in more detail and provides 昀氀exibility in analyzing data quan琀椀ta琀椀vely. 

3.1.2. Valida琀椀on process 
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The content valida琀椀on process for the Arabic language learning interest instrument is carried out 
through expert judgment which aims to assess the extent to which the items in the instrument 
represent the construct to be measured, namely the student's learning interest. Valida琀椀on was carried 
out systema琀椀cally by involving 昀椀ve validators who have exper琀椀se in the 昀椀elds of Arabic language 
educa琀椀on, instrument development, and learning evalua琀椀on. The validators are selected purposively 
based on their academic background and professional experience, to guarantee the quality of the 
assessments given. The data on the results of the validator assessment is collected in the assessment 
sheet format in table 2 below. 

Table 2 - Validator Assessment Results of Students' Arabic Learning Interest Questionnaire 

No. Item Assessor 1 Assessor 2 Assessor 3 

1 3 5 3 

2 4 3 5 

3 5 4 3 

4 5 5 2 

5 2 2 5 

6 5 4 4 

7 5 3 5 

8 5 4 3 

9 2 3 3 

10 5 5 4 

11 4 4 4 

12 3 3 4 

13 4 4 3 

14 5 5 5 

15 4 5 3 

16 2 2 5 

17 4 4 3 

18 3 4 3 

19 4 5 3 

20 3 4 4 

21 3 4 3 

22 4 4 4 

23 3 3 3 

24 4 4 3 

25 3 4 5 

The results of the analysis of the assessment data on the 25 instruments in table 2 show a 
signi昀椀cant varia琀椀on in scores between the items. Based on the calcula琀椀on of the average scores of the 
three raters, most of the items obtained high scores indica琀椀ng a good level of relevance. Some of the 
items that received a very high average score were item 10 (average 4.67), item 14 (5.00), and item 6 
(4.33), which showed a high consistency between raters in assessing the relevance of items to the 
construct of interest in learning Arabic. In addi琀椀on, there are also several items that obtained a low 
average score, such as item 5 (average of 3.00), item 9 (2.67), and item 16 (3.00), which indicates the 
need for further evalua琀椀on of the clarity or suitability of these items. 

3.1.3. Results of Aiken's V Index Calcula琀椀on  
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To determine the level of validity of the content of each item in the Arabic language learning interest 
instrument, an analysis was carried out using the Aiken's V technique based on the assessment of 
three experts. Each expert scored 25 statements on a four-point scale, which were then converted into 
a di昀昀erence score (s) and summed (Σs) to calculate the index V. The results of the calcula琀椀on are 
presented in Table 3 below. 

Table 3 - Results of Analysis of Index V Aiken's Students' Interest in Learning Arabic 

No. 
Item 

Assessment  
 

S1 S2 S3 Σs V Criterion 

1 2 3       

1 3 5 3 2 4 2 8 0.667 Keep 

2 4 3 5 3 2 4 9 0.75 Keep 

3 5 4 3 4 3 2 9 0.75 Keep 

4 5 5 2 4 4 1 9 0.75 Keep 

5 2 2 5 1 1 4 6 0.5 Keep 

6 5 4 4 4 3 3 10 0.833 Tall 

7 5 3 5 4 2 4 10 0.833 Tall 

8 5 4 3 4 3 2 9 0.75 Keep 

9 2 3 3 1 2 2 5 0.417 Keep 

10 5 5 4 4 4 3 11 0.917 Tall 

11 4 4 4 3 3 3 9 0.75 Keep 

12 3 3 4 2 2 3 7 0.583 Keep 

13 4 4 3 3 3 2 8 0.667 Keep 

14 5 5 5 4 4 4 12 1 Tall 

15 4 5 3 3 4 2 9 0.75 Keep 

16 2 2 5 1 1 4 6 0.5 Keep 

17 4 4 3 3 3 2 8 0.667 Keep 

18 3 4 3 2 3 2 7 0.583 Keep 

19 4 5 3 3 4 2 9 0.75 Keep 

20 3 4 4 2 3 3 8 0.667 Keep 

21 3 4 3 2 3 2 7 0.583 Keep 

22 4 4 4 3 3 3 9 0.75 Keep 

23 3 3 3 2 2 2 6 0.5 Keep 

24 4 4 3 3 3 2 8 0.667 Keep 

25 3 4 5 2 3 4 9 0.75 Keep 

Average 
Value 

 
3.76 3.88 3.68 2.76 2.88 2.68 8.32 

    

SD 0.991 0.863 0.881 0.991 0.863 0.881 1.592 
    

Based on the results of the content validity analysis of 25 statements in the Arabic language 
learning interest instrument using the Aiken's V technique in table 3, a validity index was obtained with 
a value range between 0.417 and 1,000. Of the total items analyzed, there were four items that showed 
high content validity (V g 0.833), namely items 6 and 7 (V = 0.833), the 10th item (V = 0.917), and the 
14th item (V = 1.000). These three items show a high agreement between raters in assessing the 
relevance of content to the construct of learning interest. 

Meanwhile, most items (21 out of 25) had a validity index value in the medium category (0.50 f 
V < 0.833). The dominant Aiken's V value ranged from 0.667 to 0.75, indica琀椀ng a fairly good level of 
relevance although there is s琀椀ll room for improvement. The item with the lowest content validity value 
is the 9th item (V = 0.417), which indicates lower expert agreement on the relevance of the item. 
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The total Σs score of all items is 8.32 with a standard devia琀椀on of 1.592, which indicates a 
rela琀椀vely moderate distribu琀椀on of scores among the items. The mean value of Aiken's V overall is close 
to 0.75, indica琀椀ng that in general, the instrument items are at a level of content validity that is quite 
feasible for use in further trials. 

3.2. Discussion 

3.2.1. Intrum Decryp琀椀on 

The Arabic language learning interest ques琀椀onnaire instrument used in this study shows strong 
poten琀椀al as a relevant and applicable measurement tool in the context of learning at Madrasah 
Ib琀椀daiyah. The composi琀椀on of 25 posi琀椀ve statements used is able to describe the diversity of students' 
responses to the Arabic learning process. The use of simple and communica琀椀ve language is an 
advantage in itself, because it minimizes the poten琀椀al for comprehension bias and guarantees that 
each item can be responded to in its en琀椀rety by students. 

The 昀椀ve-point Likert scale response format is the right approach in capturing students' a昀昀ec琀椀ve 
responses. This scale allows for more detailed and varied data collec琀椀on, so that data analysis can be 
performed with greater accuracy. The response range from "Strongly Disagree" to "Strongly Agree" 
provides 昀氀exibility in looking at the di昀昀erences in interest levels that each student has quan琀椀ta琀椀vely. 
The clarity of weigh琀椀ng (5-1) also facilitates the interpreta琀椀on and consistency of the score in the data 
analysis process. 

The selec琀椀on of posi琀椀ve statements in all items also supports the clarity and stability of the 
direc琀椀on of student responses. This is very helpful in maintaining the consistency of the a琀�tude 
tendencies measured, so that the results obtained are easier to interpret. In addi琀椀on, this structure 
also simpli昀椀es the process of valida琀椀on and reliability of the instrument at the next stage of 
development. 

Overall, the design and arrangement of the instrument shows that this instrument has met the 
basic principles of content feasibility and technical opera琀椀onaliza琀椀on required in an a昀昀ec琀椀ve 
measuring instrument (Pranatawijaya et al., 2019). This instrument is suitable for use in further studies 
and in daily learning prac琀椀ces, especially as a tool for teachers to iden琀椀fy and monitor the level of 
students' interest in learning Arabic. 

3.2.2. Valida琀椀on process 

These 昀椀ndings show that most of the items in the instrument have met the criteria of good content 
validity according to experts. Consistently high scores, such as in points 14 and 10, indicate that these 
items are considered to be highly relevant to the construct of interest in learning Arabic and can be 
maintained without the need for revision. This indicates that the construc琀椀on of the statement on the 
item has been able to represent the dimensions of learning interests, such as a琀琀en琀椀on, interest, and 
involvement of students (Divayana et al., 2020). 

On the other hand, items such as items 5, 9, and 16 that get a low average score indicate a 
poten琀椀al problem in the redac琀椀on or a lack of relevance of the content to the construct in ques琀椀on. 
Varying ra琀椀ngs among raters, as seen in points 5 (scores 2, 2, and 5), indicate the possibility of di昀昀erent 
interpreta琀椀ons of statements in those items. This reinforces the importance of reviewing the wording 
of sentences and the context of the item, so as not to create ambiguity or double interpreta琀椀on. In 
general, these results con昀椀rm the importance of the content valida琀椀on process as a crucial 昀椀rst step 
in instrument development. The use of mul琀椀ple expert raters and quan琀椀ta琀椀ve techniques in assessing 
the relevance of items allows the iden琀椀昀椀ca琀椀on of strong and problema琀椀c items. By revising items that 
are considered inappropriate, researchers can improve the overall quality of the instrument so that it 
is more reliable and valid when used in data collec琀椀on in the 昀椀eld. 

3.2.3. Results of Aiken's V Index Calcula琀椀on  
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The results of the above analysis show that most of the items in the instrument have met the criteria 
of adequate content validity, although not all have reached the high category. The 14th item that 
obtained a value of V = 1,000 is the only item that shows full agreement between the raters, which 
means that the statement explicitly and clearly represents the construct of the student's learning 
interest. Likewise, the 10th and 6th points which received a score above 0.83, indica琀椀ng that the 
editorial structure, content, and relevance of the two items were considered very appropriate by 
experts. 

On the other hand, there are several items that need further a琀琀en琀椀on, especially the 9th item 
(V = 0.417), the 5th item (V = 0.5), and the 23rd item (V = 0.5). These rela琀椀vely low values may be due 
to editorial unclearness, double meaning, or the context of the statement that is not in accordance 
with the characteris琀椀cs of grade V students of Madrasah Ib琀椀daiyah. Di昀昀erences in percep琀椀ons 
between raters on the relevance of the content to such items point to the need for revision or even 
removal of items, especially if they cannot be corrected through language clari昀椀ca琀椀on or context 
re昀椀nement. 

The fact that the majority of items fall into the category of moderate validity (V between 0.667 
and 0.75) re昀氀ects that in general the item has been quite good but s琀椀ll has room for improvement. 
Minor editorial revisions, such as simplifying sentences or choosing more precise dic琀椀on, can help 
improve the quality of these items in the next stage of tes琀椀ng. In addi琀椀on, the variability of scores 
between raters shown by the standard devia琀椀on of S1–S3 scores (average of 0.91) also indicates that 
there is a signi昀椀cant di昀昀erence in assessment and can be an indicator of the need for further discussion 
or sharpening of indicators in the revision process. By considering these results and interpreta琀椀ons, it 
can be concluded that the instrument of interest in learning Arabic for grade V students of Madrasah 
Ib琀椀daiyah is generally suitable for use aver several revisions are made to certain items. Aiken's V 
technique has succeeded in providing an objec琀椀ve quan琀椀ta琀椀ve basis for evalua琀椀ng the validity of 
content, while also helping to iden琀椀fy items that need to be retained, re昀椀ned, or removed in the 昀椀nal 
version of the instrument (Merino-Soto, 2023). 

4. Conclusion  
The results of this study show that the ques琀椀onnaire instrument for Arabic language learning interest 
of students in grade V of Madrasah Ib琀椀daiyah has an adequate level of content validity based on 
analysis using the Aiken's V technique. This indicates that in general, the items in the instrument have 
been able to represent the construct of students' learning interests quite well, although there are s琀椀ll 
some items that need to be re昀椀ned in terms of redac琀椀on and clarity of context. This instrument is 
considered suitable to be used as an ini琀椀al measurement tool to evaluate students' interest in learning 
Arabic subjects in the Madrasah Ib琀椀daiyah environment. The valida琀椀on process carried out 
systema琀椀cally through expert involvement and quan琀椀ta琀椀ve calcula琀椀ons, provides a solid basis for 
further development of the instrument. It is recommended that this study be con琀椀nued with a test of 
construct validity and reliability, in order to ensure the overall quality of the instrument before it is 
used on a wider scale. 
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