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Abstract: This study aims to analyze the influence of students’ perceptions and the 
learning environment on teacher performance at SMA Negeri 5 Palembang. A 
quantitative approach with a survey method was employed. Data were collected 
through questionnaires distributed to 120 randomly selected students across grades 
10, 11, and 12. Multiple linear regression analysis was used to examine both 
simultaneous and partial effects. Findings reveal that (1) students’ perceptions 
significantly and positively influence teacher performance, indicating that favorable 
student views correspond with higher performance ratings; (2) the learning 
environment also significantly impacts teacher performance, with supportive, safe, 
and comfortable classroom conditions enhancing teacher effectiveness; and (3) both 
variables simultaneously exert a significant influence on teacher performance. The 
research uniquely positions students as active evaluators whose perceptions serve as 
meaningful performance indicators, while simultaneously examining the interplay 
between internal student perspectives and external environmental factors. Schools 
should systematically utilize student feedback as a reflective tool for teacher 
development and prioritize creating conducive physical and psychological learning 
environments to optimize teaching quality. The study contributes empirical evidence 
to educational management discourse, demonstrating that teacher performance 
improvement requires holistic attention to both student-centered feedback 
mechanisms and supportive institutional conditions. 
 
Keywords: Educational Quality, Learning Environment, Students’ Perception, 

Teachers’ Performance 
 
A. Introduction 
 
Education is a fundamental component in a nation’s development. In today’s era of 
digital transformation and global competition, education is no longer merely aimed at 
producing graduates who can read and write, but also individuals who are critical, 
creative, communicative, and collaborative (Burbules et al., 2020; Thornhill-Miller et 
al., 2023). In this context, schools play a strategic role as a vehicle for shaping students’ 
character and competencies. One of the most vital elements in the school system is the 
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teacher. Teachers serve not only as transmitters of subject matter but also as guides, 
motivators, and facilitators in the learning process. Teachers’ performance is a key 
indicator in determining the quality of education (Selviyanti et al., 2021). High-
performing teachers can create meaningful, enjoyable learning processes and inspire 
students to learn independently. According to Yansyah (2022), teachers’ performance 
reflects their ability to plan, implement, and evaluate learning professionally. On the 
other hand, declining teachers’ performance can impact the quality of education, 
lower student learning outcomes, and decrease student motivation to learn (Ekmekci 
& Serrano, 2022). 
 
In educational research, teachers’ performance is often linked to internal factors such 
as competence, motivation, work experience, and well-being (Tong, 2025). However, 
there are also external factors that significantly influence teachers’ performance, 
including student perceptions of teachers and the learning environment. These two 
factors play a crucial role because teachers’ performance does not occur in a vacuum 
but is influenced by responses and interactions within the school environment, 
including students as the direct recipients of educational services. Student perceptions 
of teachers are a crucial form of feedback in the dynamics of learning (Câmpean et al., 
2024). These perceptions encompass students’ views of a teacher’s abilities, attitudes, 
communication skills, and teaching approach. When students have positive 
perceptions, they tend to show respect, actively engage in learning, and provide social 
support, which can increase teacher motivation. Conversely, negative student 
perceptions can lead to resistance, disobedience, and even conflict, which can lower 
teacher morale and performance (Dunn, 2020). Research by Bobe & Cooper (2020) 
shows that student perceptions of teacher teaching are significantly related to student 
learning satisfaction. Teachers who are perceived as communicative, fair, and 
professional tend to gain students’ trust, which in turn encourages active student 
engagement in the learning process. Similar research by Nugraha (2022) found that 
student perceptions of teacher competence correlated positively with learning 
outcomes. This indicates that student perceptions can serve as an informal benchmark 
reflecting the effectiveness of teachers’ performance. 
 
Tao et al. (2022) also found that students who perceived their teachers as open, 
supportive, and fair demonstrated high levels of academic engagement. Students’ 
assessments of teachers not only influence their attitudes toward learning but also 
have a psychological impact on teachers in carrying out their duties (Kahveci, 2023). 
This suggests that student perceptions reflect interpersonal relationships in the 
classroom, which influence the quality of interactions and, ultimately, teachers’ 
performance. On the other hand, the learning environment is also a crucial factor that 
supports or hinders teachers’ performance (Abonyi et al., 2020). This learning 
environment encompasses physical aspects such as facilities and infrastructure, 
classroom cleanliness, lighting, and room comfort. Furthermore, social and 
psychological aspects such as relationships between students, the working 
atmosphere between teachers, the principal’s leadership, and the school’s 
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organizational culture also play a significant role in creating a conducive learning 
atmosphere. 
 
Research by Nahid et al. (2023) revealed that a comfortable and supportive learning 
environment positively influences teacher motivation and performance. Teachers feel 
more valued and motivated when they are in a structured, clean, and collaborative 
environment. Shermukhammadov & Bakhodirjon (2022) added that a healthy work 
environment, both physically and socially, enhances teachers’ creativity and 
innovation in delivering teaching materials. Research by Taqwim (2024) even shows 
that a positive school culture, such as appreciation for teacher and student 
achievement, open communication, and strong team collaboration, encourages 
teachers to independently improve their performance. This demonstrates that the 
learning environment extends beyond the physical space, encompassing the overall 
school climate that influences teachers’ professional behavior. 
 
In the context of national education, the government has made various efforts to 
improve teacher professionalism and quality. Programs such as Teacher Professional 
Education (PPG), Teacher Leaders, and the implementation of the Independent 
Curriculum are concrete steps in strengthening teachers’ role as agents of change. 
However, efforts to improve teacher quality will not be optimal without 
improvements in the context of teachers’ work, including student perceptions and the 
quality of the learning environment in schools. Based on initial observations at SMA 
Negeri 5 Palembang, the teaching and learning process proceeded according to the 
applicable schedule and curriculum. Teachers actively carried out their teaching 
duties in class, but there was variation in the way they delivered material and 
interacted with students. Some teachers were considered communicative and able to 
create a pleasant classroom atmosphere, while others appeared less responsive to 
students’ learning needs. This led to differing perceptions among students regarding 
teachers’ performance, including teaching ability, discipline, attention to students, 
and the learning methods used. 
 
Furthermore, the learning environment was also an interesting factor to observe. 
Learning support facilities such as classroom space, lighting, ventilation, cleanliness, 
and the completeness of learning resources like whiteboards, projectors, and seating 
vary from class to class. While some classes appear comfortable and support student 
concentration, others experience distractions such as noise, poor air circulation, or 
suboptimal desk and chair conditions. The social environment within classrooms also 
varies, from interactions between students to student-teacher relationships. 
 
The differences in student perceptions and the learning environment suggest that 
these two factors may influence overall teachers’ performance. Therefore, the 
researchers felt the need to conduct further research to determine the extent to which 
student perceptions and the learning environment influence teachers’ performance at 
SMA Negeri 5 Palembang as a basis for evaluating and improving the quality of 
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education at the school. Considering the various explanations above, it is important 
to conduct empirical research that examines the influence of student perceptions and 
the learning environment on teachers’ performance at SMA Negeri 5 Palembang. This 
research aims to uncover the extent to which these two factors influence teachers in 
carrying out their duties and how the synergy between student perceptions and the 
learning environment can drive improvements in the quality of education. 
Theoretically, this research will enrich the body of educational knowledge, 
particularly regarding the external determinants of teachers’ performance. Practically, 
the results of this study can serve as a basis for formulating more humane and 
contextual education policies, both by school principals, education offices, and 
decision-makers at the national level. 
 
B. Methods 
 
This research was conducted at SMA Negeri 5 Palembang from May to June 2025. 
Arikunto (2021) states that the research method is a scientific way to obtain data that 
has specific characteristics of rational, empirical, and systematic. The research method 
is a scientific way to obtain data that has specific characteristics of being rational, 
empirical, and systematic. This research uses a quantitative approach with a 
descriptive and correlational research design. The main objective is to measure and 
analyze the relationship between teachers’ performance, the school environment, and 
the implementation of the Independent Curriculum. The population in this study was 
teachers and students at SMA Negeri 5 Palembang. The total number of teachers used 
as the population was 71 people, and the number of students was 1170 people. With 
a total population of 1241 (71 teachers and 1170 students) and a margin of error of 5%, 
the total sample size was approximately 302 respondents. Determination of the 
number of samples was done by calculation using the Slovin Formula. Data collection 
requires techniques, both for data provision and for classifying the collected data. Data 
collection techniques in this study included questionnaires and observation. 
Questionnaires are a crucial instrument in research data collection, particularly in 
quantitative approaches (Kurzhals, 2021).  
 
The use of questionnaires becomes particularly relevant when researchers want to 
obtain direct information from respondents regarding their opinions, attitudes, 
perceptions, or personal experiences regarding a research object. The questionnaire in 
this study was structured using a Likert scale, with four response alternatives: 1) 
Strongly Disagree (STS), 2) Disagree (TS), 3) Agree (S), and 4) Strongly Agree (SS). 
Before being used in the main study, this instrument was pilot-tested to determine the 
appropriateness and quality of its items. This pilot testing was conducted using item 
analysis, which correlates the score of each item with the total score (the sum of all 
item scores). One method to determine the validity of an instrument is to calculate the 
correlation coefficient using the product-moment technique. In this study, the validity 
of the questionnaire instrument was tested regarding student perceptions, the 
learning environment, and teachers’ performance. The instrument was previously 
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validated by expert lecturers and then tested on samples from the research population. 
After the data was obtained and tabulated, validity testing was carried out through 
factor analysis, namely by correlating the scores of each item in the instrument using 
the Pearson Product Moment formula with a significance level of 95% (α = 0.05). The 
analysis process was carried out using SPSS software version 26. After validity was 
met, the next stage was reliability testing. Reliability is used to see the extent to which 
an instrument can provide consistent results when used in repeated measurements. 
According to (Zayrin et al., 2025), a reliable instrument will produce stable and 
unchanging data under the same conditions. The reliability of the instrument was 
tested using the Cronbach’s Alpha technique, which is very commonly used in social 
and educational research. 
 
The following are the statistical hypotheses for this study. 

1. Statistical Hypothesis for H₁: 
a. H₀₁: There is no significant effect between student perceptions of teachers 

and teachers’ performance. 
b. Hₐ₁: There is a significant effect between student perceptions of teachers and 

teachers’ performance. 
2. Statistical Hypothesis for H ₂: 

a. H₀₂ There is no significant effect between the learning environment and 
teachers’ performance. 

b. Hₐ₂: There is a significant effect between the learning environment and 
teachers’ performance. 

3. Statistical Hypothesis for H₃: 
a. H₀₃: There is no significant simultaneous effect between student perceptions 

and the learning environment on teachers’ performance. 
b. Hₐ₃: There is a significant simultaneous effect between student perceptions 

and the learning environment on teachers’ performance. 
 
To test this hypothesis, the researcher used either simple linear regression or multiple 
linear regression, depending on the number of independent variables involved. The t-
test will be used to examine the influence of each independent variable (such as 
student perceptions of facilities, classroom atmosphere, social interactions, etc.) on 
teachers’ performance. If the p-value for each independent variable is less than the 
significance level (e.g., 0.05), then the null hypothesis (H₀) is rejected and the 
alternative hypothesis (H₁) is accepted, indicating a significant influence between the 
variables on teachers’ performance. If the p-value is greater than 0.05, then the null 
hypothesis (H₀) is accepted, indicating no significant influence. The questionnaire 
instrument used was first tested to determine its validity and reliability. 
 
To ensure that the multiple linear regression model met the basic assumptions, a 
normality test was conducted. After the data were analyzed using multiple linear 
regression techniques, interpretation was carried out on: 
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a. Regression coefficients (b₁ and b₂): Describe the magnitude of the influence of 
each independent variable on the dependent variable. 

b. Significance value (Sig.): Indicates whether the influence is statistically 
significant (if Sig. < 0.05). 

c. Coefficient of Determination (R²): 
d. Shows the percentage of variation in teachers’ performance that can be 

explained by student perceptions and the learning environment. 
 
Hypothesis testing aims to determine whether the independent variables (X₁: Student 
Perception and X₂: Learning Environment) significantly influence the dependent 
variable (Y: Teachers’ performance). Testing is conducted using multiple linear 
regression analysis and involves partial tests (t-test) and simultaneous tests (F-test). 

 
C. Results and Discussion 
 
From data processing, from prerequisites to proving the influence of a variable 
according to the proposed hypothesis, each hypothesis yielded a significant 
relationship between student perceptions and the learning environment on teachers’ 
performance at SMA Negeri 5 Palembang. 
 
The Influence of Student Perceptions of Teachers on Teachers’ performance 
 
The results of this study conclude that student perceptions influence teachers’ 
performance. The analysis also suggests that positive student perceptions lead to 
better teachers’ performance, and conversely, lower student perceptions lead to lower 
teachers’ performance. Student perceptions of the school directly impact teachers’ 
performance at SMA Negeri 5 Palembang. Pérez-Pérez et al. (2020) states that one 
factor influencing student learning outcomes is their perception of their teacher. If 
students have a positive or positive perception of their teacher, they will enjoy 
learning more and achieve good learning outcomes. However, if students have a 
negative or unfavorable perception of their teacher, they will feel stressed in their 
learning and try to avoid the teacher’s teaching, resulting in less-than-optimal learning 
outcomes in class. This will lead to declining teachers’ performance. 
 
Research Kumari & Kumar (2023) shows that teaching motivation significantly 
influences teachers’ performance. Likewise, perceptions of the school environment 
significantly influence teachers’ performance. The coefficient of determination (R²) 
indicates that teaching motivation and perceptions of the school environment have a 
strong relationship with teachers’ performance. Research Balaweling (2024) shows 
that students’ perceptions of teachers’ performance and numerical ability 
simultaneously influence their mathematics learning outcomes. Thus, students’ 
perceptions of teachers’ performance and numerical ability significantly impact 
students’ mathematics learning outcomes. Students who have a positive view of their 
teachers’ performance, if they are able to receive, master, and understand the material 
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presented by the teacher and are encouraged to respect the teacher, demonstrated by 
complying with the rules, have a positive view of their performance. Students’ 
perceptions of the teacher enable the teacher to have a tendency or drive to carry out 
their activities in accordance with the directions or conditions created, which will 
impact the teachers’ performance. 
 
The Influence of the Learning Environment on Teachers’ performance 
 
From the data analysis results, it was concluded that there is an influence between the 
environment and teachers’ performance. The analysis also suggests that a better 
environment will improve teachers’ performance, and conversely, a poorer 
environment will lead to lower teachers’ performance. The environment directly 
impacts teachers’ performance at SMA Negeri 5 Palembang. The school environment 
encompasses all physical and non-physical conditions within the school that influence 
the teaching and learning process. The school environment includes classroom 
conditions, learning facilities, the social atmosphere between students and teachers, 
and school rules and culture. The school environment consists of the physical 
environment: buildings, classrooms, laboratories, and the library; the social 
environment: relationships among school members; and the psychological 
environment: the learning climate, sense of security, and emotional support. 
 
Furthermore, according to Rusticus et al. (2023), a learning environment that provides 
freedom recognized by all parties involved can foster positive attitudes and 
perceptions toward learning. Learning will be seen as a fun and exciting activity. 
Therefore, teachers must be able to guide students in developing positive attitudes 
and perceptions so they feel at home in the classroom and enjoy learning. A study 
Nazhifah (2021) found a positive influence of the work environment on teachers’ 
performance at the Darul Inayah Foundation in West Bandung. Likewise, a better 
work environment leads to better teachers’ performance. Furthermore, a study by 
Djafar et al. (2021) found a significant influence between the work environment and 
teachers’ performance at MTs Madani Pao-Pao. Based on the findings of this study 
and previous research, the influence of the learning environment on teachers’ 
performance is crucial, requiring a principal approach to provide a safe environment 
for teachers. Principals can achieve this by providing adequate school facilities to 
improve teachers’ performance. 
 
The Influence of Student and Environmental Perceptions on Teachers’ Performance 
 
The first variable in this study examined the relationship between student perceptions 
and teachers’ performance. Statistical calculations revealed a positive relationship 
between student perceptions and teachers’ performance. This indicates that better 
student perceptions improve teachers’ performance. Empirical data testing revealed 
positive and significant results. These results suggest that student perceptions 
determine teachers’ performance. The second variable in this study examined the 
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relationship between the environment and teachers’ performance. Statistical 
calculations revealed a positive relationship between the environment and teachers’ 
performance. This indicates that better environments and facilities improve teachers’ 
performance. Empirical data testing revealed positive and significant results. These 
results indicate that the environment determines teachers’ performance. Therefore, 
based on the findings of this study and consistent with previous research, student 
perceptions and the learning environment are closely related to teachers’ 
performance. Therefore, this relationship influences teachers’ performance and 
contributes to professional development. 
 
D. Conclusions 
 
This study yields three significant findings regarding the determinants of teacher 
performance at SMA Negeri 5 Palembang. First, student perceptions exert a 
statistically significant influence, contributing 22.9% to teacher performance variance. 
This confirms that how students view their teachers’ effectiveness meaningfully 
shapes actual performance outcomes. Second, and more substantially, the learning 
environment demonstrates a powerful influence, accounting for 93.4% of performance 
variance indicating that physical, social, and psychological classroom conditions are 
paramount determinants of teacher effectiveness. Most critically, the simultaneous 
analysis reveals that student perceptions and learning environment together explain 
94.3% of performance variance, demonstrating their overwhelming combined 
influence. This near-complete explanatory power underscores that teacher 
performance is predominantly shaped by these contextual and relational factors 
rather than solely by individual teacher attributes. The practical implications are 
profound and demand systemic attention. For school principals and district 
administrators, the findings mandate prioritizing investment in creating optimal 
learning environments including adequate facilities, positive school climate, and 
supportive resources as this singular factor most powerfully enables teacher 
effectiveness. Additionally, schools must actively cultivate positive student-teacher 
relationships, recognizing that student perceptions are not merely outcomes but active 
contributors to performance. Professional development should therefore include 
training on building rapport and responding constructively to student feedback. For 
policymakers, these results suggest that interventions targeting individual teacher 
capacity alone are insufficient; systemic environmental improvements are essential. 
For future research, several recommendations emerge. Given that 94.3% of variance is 
explained, studies should explore the remaining 5.7% through investigating 
additional variables such as principal leadership or teacher self-efficacy. A mixed-
methods approach would provide qualitative depth, illuminating how environmental 
factors and student perceptions translate into daily teaching practices. Longitudinal 
research could track these dynamics over time, particularly how improvements in 
learning environment sequentially influence student perceptions and performance. 
Finally, comparative studies across different school types and districts would test the 
generalizability of these remarkably high explanatory values. 
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