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Abstract

This study examines the implementation of academic supervision as a strategy to
improve teaching and learning quality at MTs Negeri Palopo. Academic supervision
systematically involves classroom observations, constructive feedback, and
collaborative discussions between supervisors and teachers to enhance professional
development and align teaching practices with curriculum standards. The research
identifies strong collaboration between supervisors and teachers, proactive school
leadership, and adequate resource provision as key factors contributing to academic
supervision's success. Teachers are actively involved in decision-making and benefit
from evidence-based feedback derived from student performance data. Efforts to
improve teaching and learning quality at MTs Negeri Palopo include teacher
professional development programs, curriculum refinement, classroom management
guidance, and data-driven interventions. These initiatives are facilitated through internal
forums, external training, and supervisory support, enabling teachers to adopt
innovative instructional practices and address classroom challenges effectively. Despite
these successes, challenges such as limited time for supervision, resistance to feedback,
and occasional communication gaps hinder the full potential of academic supervision.
The findings suggest that addressing these challenges through improved time
management, fostering openness to feedback, and enhancing communication strategies
can amplify the positive impact of supervision on teaching quality and student
outcomes. By optimizing academic supervision practices, MTs Negeri Palopo can
continue to deliver high-quality education and serve as a model for similar educational
institutions.

Keywords: Academic Supervision; Teaching Quality; Teacher Professional
Development; Classroom Management.

Introduction
Education is a cornerstone of national development, playing a critical role in shaping
a nation's future (Agbedahin, 2019). Improving the quality of education is essential to
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ensure that students receive relevant and high-quality education in alignment with the
demands of the times (Asiyai, 2022). One of the key factors influencing the quality of
education is the implementation of academic supervision in schools. Supervision is
essential for guiding and supporting teachers in enhancing their professionalism in
managing classroom and extracurricular learning activities (Ubogu, 2024; Widyawati,
2024).

Academic supervision is a strategic activity aimed at improving the quality of
teaching and learning (Saihu, 2020; Subagio et al., 2024). According to Widyawati
(2024), supervision encompasses services such as guidance, facilitation, motivation, and
evaluation to foster teachers' professional growth effectively and efficiently. Similarly,
Subagio et al. (2024) define supervision as a continuous effort to stimulate, coordinate,
and guide teachers' growth, individually and collectively, to ensure the effective
realization of educational objectives. These perspectives highlight the potential of
academic supervision to create an updated and conducive learning environment where
all components contribute optimally.

In practice, academic supervision focuses on monitoring and mentoring classroom
teaching and learning processes conducted by school leaders or supervisors (Honig &
Rainey, 2019; Rokhman et al., 2024). This process aims to improve teachers'
professional competencies, teaching methodologies, and student learning outcomes
(Usman et al., 2023). Rokhman et al. (2024) emphasize that academic supervision helps
teachers develop their capabilities in achieving instructional goals. However, its
implementation often encounters challenges, such as misaligned practices and
insufficient adherence to supervisory principles.

Ongoing challenges in education quality underscore the importance of academic
supervision in Indonesia. According to the Political and Economic Risk Consultant
(PERC), Indonesia ranks last among 12 Asian countries regarding education quality
(Turner et al., 2022). One contributing factor is the limited ability of educators to unlock
students' potential. Academic supervision has the potential to address these issues by
supporting teachers in improving their competencies and fostering professional
development (Lorensius et al., 2022). Effective supervision, when carried out
systematically and consistently, can improve teaching quality, student outcomes, and
alignment with national educational goals (Okafor et al., 2024).

Despite its importance, academic supervision often falls short of expectations.
Supervisory processes are sometimes reduced to routine administrative tasks, neglecting
their broader purpose of enhancing teaching quality (Breevaart et al., 2022; Singh et al.,
2021). Breevaart et al. (2022) highlighted that inadequate supervisory systems and
unhealthy attitudes among supervisors are common barriers to effective supervision.
This mismatch between expectations and reality raises questions about whether
supervision follows its principles and whether teachers effectively implement the
feedback they receive.

Given its potential, academic supervision must be implemented following existing
regulations to ensure systematic, objective, and sustainable practices. Supervisors are
critical in helping teachers improve their competencies, refine their teaching methods,
and ensure effective curriculum implementation. Following established guidelines,
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supervision can also serve as a formal evaluation tool to inform education policy and
drive improvements at school and national levels.

This study examines the implementation of academic supervision as a strategy for
improving teaching and learning quality. The research focuses on the context of MTs
Negeri Palopo, analyzing the current practices, challenges, and potential improvements.
Through this research, it is hoped that supervision practices at MTs Negeri Palopo can
be further optimized to support better educational outcomes.

Method
Research Design

This study employs a qualitative descriptive research design (Siedlecki, 2020) to
explore the implementation of academic supervision as a strategy to improve teaching
and learning quality. The qualitative approach allows for an in-depth investigation of
the processes, challenges, and factors influencing academic supervision in the context of
MTs Negeri Palopo. This design is appropriate for understanding complex phenomena
and gathering detailed insights into the supervision practices conducted at the school.

Participants

The participants in this study include 10 key informants from MTs Negeri Palopo,
consisting of the school principal (also acting as the supervisor), two vice principals,
and seven teachers. These participants were selected based on their direct involvement
in academic supervision processes and their ability to provide valuable insights into the
implementation and outcomes of supervision at the school.

Instruments

The primary instrument in this research is the researcher, who actively engages in the
collection and analysis of data. Additional supporting instruments include interview
guides to facilitate structured and semi-structured interviews, observation sheets to
document supervision activities and interactions, and documentation checklists to
systematically review relevant records such as supervision reports, lesson plans, and
evaluation documents.

Data Collection

Data were collected using three main techniques: observation, interviews, and
documentation review (Miles et al., 2014). Observations were conducted to directly
examine the supervision practices implemented at MTs Negeri Palopo, including the
stages, processes, and outcomes of these activities. Interviews with the participants
provided rich, detailed accounts of their experiences and perceptions regarding
academic supervision. Additionally, documentation such as supervision reports, teacher
evaluation records, and school policies were reviewed to validate and supplement the
data obtained through observation and interviews.

Data Analysis
The collected data were analyzed using thematic analysis to identify patterns,
themes, and relationships within the data. This process involved familiarizing the
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researcher with the data through repeated review of observation notes, interview
transcripts, and documents. Significant data points were coded and grouped into
categories, then synthesized into overarching themes related to the research objectives.
Finally, the findings were interpreted to draw conclusions and provide
recommendations for improving academic supervision practices to enhance teaching
and learning quality.

Results
The Implementation of Academic Supervision at MTs Negeri Palopo

Implementing academic supervision at MTs Negeri Palopo involves a systematic
process where supervisors observe, evaluate, and guide teachers to enhance teaching
quality. This process includes classroom observations, constructive feedback, and
collaborative discussions between supervisors and teachers to identify strengths and
areas for improvement. The primary objective is to ensure effective classroom learning
aligned with curriculum standards while supporting teachers' professional development.

Collaboration Between Supervisors and Teachers

Collaboration between supervisors and teachers is a cornerstone of the academic
supervision process at MTs Negeri Palopo. Effective communication forms the
foundation of this collaboration, beginning with structured meetings at the start of the
academic year. These meetings discuss supervision schedules, objectives, and strategies
to align teaching practices with school goals. One teacher shared:

"Communication between supervisors and teachers here is excellent because we start
every academic year with a meeting where everything is scheduled. We discuss the
supervision agenda, which helps us prepare for the entire year." (Teacher of Social
Studies, MTs Negeri Palopo)

Another teacher emphasized the mutual respect that characterizes these interactions:

"The supervisor treats us as colleagues, not subordinates. This approach creates a
positive atmosphere and motivates us to improve our teaching." (Teacher of Islamic
Studies, MTs Negeri Palopo)

The vice principal added:

"During our meetings, supervisors ensure that all teachers feel included in the
process. The focus is on collaboration, not just evaluation. This makes the entire
process more constructive." (Vice Principal for Student Affairs, MTs Negeri Palopo)

Teacher Involvement in Decision-Making

Teachers are actively involved in decision-making related to instructional practices,
demonstrating a participatory approach to supervision. Supervisors respect teachers'
autonomy while offering constructive guidance. One English teacher explained:
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"In the classroom, I fully control designing and managing lessons. However,
supervisors observe and provide suggestions based on their evaluations. This
process feels supportive rather than restrictive." (English Teacher, MTs Negeri
Palopo)

Similarly, another teacher remarked:

"During the feedback sessions, we discuss strategies collaboratively. Supervisors
don't impose changes but guide us based on their observations and experience."
(Mathematics Teacher, MTs Negeri Palopo)

The collaboration ensures teachers and supervisors create a dynamic and effective
learning environment. Observations confirmed that consultation and decision-making
between teachers and supervisors are conducted transparently and inclusively.

Classroom Observation and Feedback

Classroom observations are conducted twice yearly, focusing on instructional
strategies, classroom management, and student engagement. One teacher highlighted the
structured nature of these observations:

"The observation is scheduled once per semester. In the first semester, it focuses on
lesson planning, and in the second semester, it evaluates our teaching methods in the
classroom." (Vice Principal for Curriculum Affairs, MTs Negeri Palopo)

Feedback is provided after each observation session. Teachers expressed
appreciation for the feedback process, combining written and verbal recommendations.
A teacher shared:

"The feedback I received was very specific and actionable. It helped me improve not
only my teaching methods but also how I interact with students." (Science Teacher,
MTs Negeri Palopo)

The vice principal commented on the importance of feedback sessions:

"Supervisors prioritize detailed discussions with teachers after observations. These
sessions are essential for identifying challenges and finding practical solutions."
(Vice Principal for Student Affairs, MTs Negeri Palopo)

Use of Student Performance Data

Supervisors also incorporate student performance data into the supervision process.
This data is used to identify patterns and provide targeted recommendations. A teacher
explained:
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"The supervisor reviews test results and attendance data to understand student needs
better. This helps me adjust my teaching strategies and provide additional support to
struggling students." (English Teacher, MTs Negeri Palopo)

Another teacher emphasized the value of data-driven supervision:

"With the performance data, we can focus on specific areas that need improvement.
It's not just about teaching but also about ensuring students achieve their best
potential." (Mathematics Teacher, MTs Negeri Palopo)

Supervisors use this data to guide discussions during feedback sessions, ensuring that
recommendations are evidence-based and tailored to the needs of both teachers and
students.

Efforts to Improve Teaching and Learning Quality at MTs Negeri Palopo

Efforts to improve the quality of teaching and learning at MTs Negeri Palopo are
systematically implemented through academic supervision, focusing on key areas such
as teacher professional development, curriculum and instructional refinement,
classroom management, and data-driven interventions. These initiatives are designed to
ensure that the educational process is effective and responsive to the needs of students.

One of the primary efforts involves enhancing teacher professionalism through
structured training programs. Teachers participate in internal and external training
sessions to develop their skills and knowledge. Internal initiatives include the Subject
Teachers' Forum (MGMP), where teachers collaborate to share experiences and update
their teaching methodologies. A teacher highlighted the importance of this forum:

"MGMP sessions are incredibly helpful. We can discuss real challenges in the
classroom and learn from each other's experiences. It's a great opportunity to grow
as educators." (Mathematics Teacher, MTs Negeri Palopo)

Workshops facilitated by guest speakers also enrich these sessions. A teacher
explained:

"The workshops often bring in experts who introduce us to innovative teaching
strategies and new technologies. These sessions inspire us to try new methods in the
classroom." (Social Studies Teacher, MTs Negeri Palopo)

External training programs allow teachers to interact with peers from other
institutions. A teacher shared:

"Attending external workshops broadens my perspective. I've learned a lot from
teachers in other schools who face similar challenges." (English Teacher, MTs
Negeri Palopo)



Lalu Sugiar et al., Academic Supervision as a Strategy for Improving Teaching and Learning...|37

However, some teachers face challenges in accessing these opportunities. Another
teacher commented:

"I couldn't attend some of the workshops because of scheduling conflicts with my
teaching duties. It's a bit frustrating since these sessions are valuable." (Science
Teacher, MTs Negeri Palopo)

Curriculum and instructional refinement at MTs Negeri Palopo emphasizes relevance
and responsiveness to educational demands. Teachers actively participate in curriculum
discussions to ensure alignment with students' needs and the local context. Supervisors
encourage innovation and experimentation with new teaching strategies. One teacher
shared a success story:

"After attending a training session on technology in education, I started using
interactive apps and games in my math lessons. The students loved it, and their
understanding improved significantly." (Mathematics Teacher, MTs Negeri Palopo)

Despite these successes, some teachers require more support to implement
innovations effectively. A teacher explained:

"The training sessions are helpful, but sometimes we need follow-up sessions or one-
on-one guidance to apply what we've learned in the classroom." (Islamic Studies
Teacher, MTs Negeri Palopo)

Classroom management is another crucial aspect of improving teaching quality.
Supervisors provide targeted guidance to help teachers address student behaviour and
challenges with class dynamics. A teacher explained:

"The supervisor observed my class and suggested strategies to handle disruptive
behaviour. The tips were practical and easy to implement, and I saw immediate
improvements in class dynamics." (Social Studies Teacher, MTs Negeri Palopo)

Another teacher highlighted the importance of creating a conducive learning
environment:

"I rearranged the seating to encourage group discussions and used more visual aids.
These changes made the classroom more engaging and interactive." (Science
Teacher, MTs Negeri Palopo)

Using student performance data has become vital to teaching improvement efforts at
MTs Negeri Palopo. Teachers utilize formative and summative assessments to monitor
student progress and identify areas of difficulty. A teacher shared:
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"When I notice patterns in assessment results, I adjust my teaching strategies to
address those areas. It helps the students catch up and perform better." (English
Teacher, MTs Negeri Palopo)

Supervisors also play a key role in using data to guide teaching improvements. A
teacher noted:

"Our supervisor analyzed the students' test results and suggested specific
interventions for struggling students. It's been really helpful for targeting their
needs." (Mathematics Teacher, MTs Negeri Palopo)

MTs Negeri Palopo has made significant strides in improving teaching and learning
quality through its multifaceted efforts. These initiatives have been supported by
academic supervision, ensuring teachers receive guidance, resources, and feedback to
enhance their practices. However, addressing challenges such as aligning training with
teacher needs, providing consistent support for innovation, and strengthening the use of
student data can further amplify these efforts. Refining these areas allows the school to
continue improving its educational outcomes and prepare students to excel.

Supporting and Inhibiting Factors in the Implementation of Academic Supervision at
MTs Negeri Palopo

Implementing academic supervision at MTs Negeri Palopo is influenced by various
supporting and inhibiting factors, collectively shaping its effectiveness in enhancing
teaching and learning quality. Understanding these factors is essential to optimize
supervision practices and address challenges effectively.

Supporting Factors

One of the primary supporting factors is the strong collaboration between supervisors
and teachers. This collaboration ensures that supervision becomes an evaluative process
and an opportunity for professional growth. Supervisors actively provide constructive
feedback, while teachers seek guidance to address classroom challenges. A teacher
explained:

"The supervisor doesn't just evaluate us but also helps us find solutions to problems
in the classroom. Their feedback is always constructive, and discussions help us
grow as educators." (Mathematics Teacher, MTs Negeri Palopo)

Formal and informal discussions between supervisors and teachers create a
supportive environment that fosters mutual trust and facilitates continuous
improvement. For instance, another teacher noted:

"During informal meetings, we feel more comfortable sharing challenges. The
supervisor listens and offers practical advice that we can apply immediately in the
classroom." (English Teacher, MTs Negeri Palopo)
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Another critical supporting factor is the active involvement of school leadership,
particularly the principal. The principal plays a crucial role by allocating time,
resources, and policies that support the supervision process. A teacher highlighted:

"Our principal ensures we have everything we need for supervision, including

resources and training opportunities. This makes us more confident in improving our

teaching." (Social Studies Teacher, MTs Negeri Palopo)

Additionally, the principal actively facilitates professional development workshops
and ensures that all teachers have equal access to training. A teacher shared:

"The principal often invites guest speakers for workshops and encourages us to
participate in external training sessions. These opportunities are invaluable for our
growth." (Science Teacher, MTs Negeri Palopo)

The availability of adequate resources also emerged as a significant factor supporting
supervision at MTs Negeri Palopo. Teachers emphasized that access to teaching aids,
observation tools, and reference materials made it easier for them to adopt new
strategies and improve their teaching practices. One teacher stated:

"The supervisor provides useful teaching aids and materials that align with the
feedback they give. This helps us implement changes more effectively." (Islamic
Studies Teacher, MTs Negeri Palopo)

Inhibiting Factors

Despite these positive aspects, several inhibiting factors pose challenges to the
effectiveness of academic supervision. Limited time for supervision was identified as a
major barrier. Supervisors often face competing responsibilities, including
administrative and managerial tasks, which reduce the time for in-depth supervision. A
teacher shared their experience:

"Sometimes supervision sessions feel rushed because the supervisor has many other
responsibilities. This affects the quality of feedback we receive." (English Teacher,
MTs Negeri Palopo)

The principal acknowledged this limitation:

"Time constraints are indeed a challenge, but we try to address this by delegating
some supervisory tasks to senior teachers and ensuring the use of clear evaluation
guidelines." (Principal, MTs Negeri Palopo)

Another inhibiting factor is resistance to feedback and change among some teachers.
While many teachers embrace supervision as an opportunity for growth, others hesitate
to implement new methods or adapt to feedback. A teacher noted:



40 International Journal of Educational Administration, Management, and Leadership
Volume 5, Number 2, November, 2024, Page 31-48

"Not all teachers are open to feedback. Some prefer to stick to their usual methods,
even when new strategies are proven to be more effective." (Mathematics Teacher,
MTs Negeri Palopo)

Encouraging a culture of openness to feedback and emphasizing professional
development benefits is necessary to address this resistance. Communication challenges
also impact the effectiveness of supervision. While most teachers reported positive
interactions with their supervisors, occasional scheduling conflicts delayed discussions
and feedback sessions. A teacher explained:

"Although feedback sessions are helpful, sometimes they are delayed due to
scheduling conflicts. This disrupts the flow of supervision and improvement efforts."
(Social Studies Teacher, MTs Negeri Palopo)

However, teachers appreciated the constructive nature of the feedback when it was
delivered. One teacher stated:

"The feedback we receive is specific and actionable. Even if it's delayed, it's still very
helpful in improving our teaching practices." (Science Teacher, MTs Negeri Palopo)

The implementation of academic supervision at MTs Negeri Palopo is supported by
strong collaboration, proactive school leadership, and adequate resources. However,
challenges such as limited time, resistance to change, and occasional communication
gaps need to be addressed to maximize the benefits of supervision. By enhancing time
management, fostering a culture of receptiveness, and improving communication
strategies, the school can further strengthen its academic supervision practices and their
positive impact on teaching and learning quality.

Discussion
The Implementation of Academic Supervision at MTs Negeri Palopo

The findings of this study on the implementation of academic supervision at MTs
Negeri Palopo provide valuable insights into its structured process and the factors
contributing to its effectiveness in enhancing teaching quality and student learning
outcomes. The supervision process reflects a systematic and collaborative approach,
prioritizing teacher development through classroom observations, constructive
feedback, and collaborative discussions. These activities align with the primary
objective of ensuring effective classroom learning while fostering professional growth
among teachers.

Collaboration between supervisors and teachers emerged as a central element in
academic supervision. Effective communication and mutual respect create an
environment conducive to professional growth, where supervision is not perceived as a
top-down evaluative process but as a partnership (Gardner et al., 2022). Supervisors
facilitate structured meetings at the start of the academic year to discuss supervision
schedules, objectives, and strategies (Amelia et al., 2022; Honig & Rainey, 2019).
These interactions foster inclusivity and trust, enabling supervisors and teachers to align
their goals and work collaboratively (Diab & Green, 2024; Tinnell et al., 2019).
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Teachers' perception of supervisors as colleagues rather than evaluators contributes to a
supportive atmosphere that encourages active engagement and continuous
improvement.

Another important aspect of the supervision process at MTs Negeri Palopo is the
participatory approach to decision-making. Teachers actively participate in discussions
about instructional practices, maintaining autonomy in managing their classrooms while
benefiting from constructive guidance. Supervisors provide suggestions based on their
observations, ensuring teachers feel supported rather than restricted. This approach
fosters a sense of ownership among teachers, empowering them to implement strategies
that enhance their professional growth and instructional effectiveness (Cevik et al.,
2020; Wang & An, 2023; Wilcoxen et al., 2020). By balancing guidance with
autonomy, the school ensures that teachers remain motivated and committed to
improving their practices.

Classroom observations and feedback are integral components of the academic
supervision process. Observations are conducted twice a year, focusing on lesson
planning and instructional strategies. This structured approach ensures that supervision
covers critical aspects of teaching, providing actionable insights for improvement.
Teachers appreciated the specific and detailed feedback they received, which combined
written and verbal recommendations. These feedback sessions facilitate targeted
improvements, addressing challenges and identifying practical solutions (Honig &
Rainey, 2019; Saihu, 2020). Supervisors prioritize detailed discussions after
observations, creating opportunities for reflective dialogue and collaborative problem-
solving (Honig & Rainey, 2019; Saihu, 2020; Widyawati, 2024).

Incorporating student performance data into the supervision process adds an
evidence-based dimension to the feedback provided. Supervisors analyze test results,
attendance records, and other performance indicators to offer tailored recommendations
for teachers and students. This data-driven approach helps teachers adjust their
instructional strategies to address specific student needs and optimize learning outcomes
(Liu et al., 2023; Subagio et al., 2024). Teachers value this practice, allowing them to
focus on measurable improvements and ensure that their teaching aligns with student
requirements (Amelia et al., 2022; Honig & Rainey, 2019; Karim et al., 2021).

The findings emphasize the strengths of the academic supervision process at MTs
Negeri Palopo while highlighting areas for improvement. Systematic collaboration,
participatory decision-making, and evidence-based feedback ensure comprehensive and
impactful supervision. However, challenges such as time constraints for supervisors and
occasional resistance to feedback require attention. Addressing these challenges through
flexible scheduling, additional training for supervisors, and fostering a culture of
openness to feedback can further enhance the effectiveness of supervision practices.

Efforts to Improve Teaching and Learning Quality at MTs Negeri Palopo

Efforts to improve teaching and learning quality at MTs Negeri Palopo highlight a
structured and comprehensive approach centred on academic supervision. This
framework addresses critical areas such as professional development, curriculum
refinement, classroom management, and data-driven interventions, ensuring that



42 International Journal of Educational Administration, Management, and Leadership
Volume 5, Number 2, November, 2024, Page 31-48

teaching practices are effective, responsive, and aligned with the school's educational
goals.

Teacher professional development is a cornerstone of these efforts, with structured
training programs playing a significant role in equipping educators with the necessary
skills and knowledge to enhance their instructional methods. Internal initiatives such as
the Subject Teachers' Forum (MGMP) enable teachers to collaborate, share experiences,
and refine their teaching methodologies (Arifin, 2019; Pambudi & Hermawati, 2021;
Ulfa et al., 2023; Zarkasi, 2021). Additionally, workshops and external training sessions
expose teachers to innovative practices and broader perspectives (Van den Beemt et al.,
2020; Vare et al., 2019). Despite these strengths, challenges such as scheduling conflicts
and insufficient follow-up support limit fully realizing these programs' potential.
Addressing these barriers through more flexible scheduling and consistent post-training
guidance can maximize the impact of professional development initiatives (Nese et al.,
2020; Yurtseven Avci et al., 2020).

Curriculum and instructional refinement efforts emphasize the importance of
relevance, responsiveness, and innovation. Teachers actively participate in curriculum
discussions, ensuring alignment with national standards and local educational needs.
Supervisors play a critical role in encouraging experimentation with new teaching
strategies, leading to innovative practices in the classroom (Chen & Zhang, 2024;
Goémez Zermeio & Alemdn de la Garza, 2021; Hymel & Katz, 2019). While these
efforts have shown success, there is a need for sustained support to help teachers bridge
the gap between training and practical implementation. Regular follow-up sessions and
individualized guidance are necessary to ensure that training translates into measurable
improvements in teaching quality and student outcomes (Faizuddin et al., 2022).

Classroom management is another critical focus area in the effort to improve
teaching quality. Supervisors provide targeted guidance to help teachers address student
behaviour and challenges with class dynamics. This guidance empowers teachers to
create a conducive learning environment and adopt proactive management strategies
(Alasmari & Althaqafi, 2021; Stevenson et al., 2020). Teachers' initiatives to improve
engagement, such as restructuring seating arrangements and incorporating interactive
teaching aids, demonstrate the importance of fostering dynamic and student-centered
classrooms (Herndndez-de-Menéndez et al., 2019; Martin-Alguacil et al.,, 2024).
Continued emphasis on supervisory support and teacher-led innovations in classroom
management can further enhance teaching effectiveness (Hirsh & Segolsson, 2019;
Honig & Rainey, 2019).

Integrating student performance data into the supervision process highlights the
school's commitment to evidence-based improvement. Both formative and summative
assessments monitor student progress and identify areas requiring attention.
Collaborative analysis of this data between supervisors and teachers informs
instructional strategies and enables targeted interventions for students who need
additional support (Krishnan et al., 2021; Lyon et al., 2019; Xiang et al., 2022). This
approach ensures that teaching is responsive to student needs, fostering equitable
learning opportunities and improving outcomes (Kieran & Anderson, 2019; Leithwood,
2021; O’Leary et al., 2020). Expanding the use of data in decision-making and
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integrating it more deeply into supervisory practices can further enhance teaching
strategies and overall student performance.

MTs Negeri Palopo demonstrates a multifaceted and impactful approach to
improving teaching and learning quality through academic supervision. While these
efforts have produced significant progress, further refinements could amplify their
effectiveness. Aligning training programs with teacher needs, providing consistent post-
training support, and deepening the use of performance data in supervision are essential
next steps. These improvements will not only sustain but also accelerate advancements
in teaching quality and student outcomes, ensuring that the school continues to deliver a
high standard of education. These findings offer valuable insights for other schools and
policymakers aiming to optimize academic supervision and foster professional growth
in educational settings.

Supporting and Inhibiting Factors in the Implementation of Academic Supervision at
MTs Negeri Palopo

Implementing academic supervision at MTs Negeri Palopo reflects a balance
between supporting and inhibiting factors that collectively influence its effectiveness.
One of the most significant supporting factors is the strong collaboration between
supervisors and teachers. This partnership transforms supervision from a mere
evaluative process into a platform for professional growth and mutual development
(Saihu, 2020; Winarno et al., 2021). Supervisors provide constructive feedback and
practical guidance, while teachers actively seek solutions to address classroom
challenges. The combination of formal and informal interactions fosters trust and
openness, creating a supportive environment for continuous improvement (Amelia et
al., 2022; Prasetia et al., 2022). This collaboration ensures that supervisors and teachers
share ownership of the process, leading to meaningful changes in teaching practices.

The active involvement of school leadership, particularly the principal, also plays a
pivotal role in supporting academic supervision. The principal allocates time, resources,
and policies to facilitate supervision. This proactive approach not only ensures that
teachers have access to professional development opportunities but also boosts their
confidence and motivation to enhance their teaching practices (Gonzalez-Falcon et al.,
2020; Honig & Rainey, 2019). Additionally, the provision of resources such as teaching
aids, observation tools, and reference materials supports teachers in implementing
feedback effectively (Glimiis & Bellibas, 2020; Printy & Liu, 2020). These resources
empower teachers to adopt innovative strategies and align their teaching methods with
supervisory recommendations.

Despite the strengths of the supervision system, several challenges hinder its full
effectiveness. Limited time for supervision emerged as a major barrier. Supervisors
often juggle multiple responsibilities, including administrative and managerial tasks,
leaving insufficient time for in-depth supervision. This constraint impacts the quality of
feedback and follow-up sessions, reducing their potential to drive meaningful change
(Cregard & Corin, 2019; Winarno et al., 2021). Although the school has implemented
measures such as delegating supervisory tasks to senior teachers, further improvements
in time management are necessary to ensure that supervision sessions are
comprehensive and impactful.
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Resistance to feedback and change among some teachers is another significant
inhibiting factor. While many educators view supervision as an opportunity for growth,
others are hesitant to implement new methods or adapt to feedback. This resistance can
stem from a preference for familiar practices or a lack of confidence in trying new
approaches (Charoensukmongkol & Phungsoonthorn, 2021; Esterhazy & Damsa, 2019).
Encouraging a culture of openness to feedback and emphasizing professional
development benefits are essential to addressing this challenge (Armson et al., 2019; Yu
et al., 2019). Providing additional support and clear communication about the value of
changes can help reduce resistance and foster a more adaptive mindset among teachers
(Hubbart, 2023; Saiz-Manzanares et al., 2021).

Communication challenges, including scheduling conflicts, also affect the
effectiveness of supervision. Delays in feedback sessions disrupt the flow of supervision
and limit timely improvements. While the feedback is generally specific and actionable,
ensuring it is delivered promptly can enhance its impact (Esterhazy & Damsa, 2019;
Nese et al., 2020). Improved scheduling strategies and streamlined communication
channels can minimize these disruptions and optimize supervision (Liu et al., 2023;
Yurtseven Avci et al., 2020).

The findings indicate that the interplay of supportive and inhibitive factors heavily
influences the success of academic supervision at MTs Negeri Palopo. Strengthening
the collaborative relationship between supervisors and teachers, maintaining proactive
school leadership, and ensuring adequate resource provision are critical to sustaining the
positive aspects of supervision. Simultaneously, addressing challenges such as limited
time, resistance to feedback, and communication gaps is necessary to maximize the
benefits of the supervision process.

To further enhance academic supervision, the school could implement more
structured time management strategies, provide ongoing training to foster openness to
feedback and improve scheduling and communication systems. These measures would
not only mitigate existing challenges but also strengthen the overall effectiveness of
supervision in improving teaching and learning quality. By building on its strengths and
addressing its weaknesses, MTs Negeri Palopo can be a model for academic supervision
practices in similar educational contexts.

Conclusion

Implementing academic supervision at MTs Negeri Palopo is characterized by a
structured and systematic process incorporating classroom observations, feedback
sessions, and collaborative discussions. This approach ensures alignment with
curriculum standards and supports teachers' professional development. Supervisors play
a key role in evaluating teaching practices, providing constructive feedback, and
effectively guiding teachers to address challenges. The overall process creates a
supportive and dynamic learning environment that prioritizes continuous improvement
in teaching quality.

Efforts to improve teaching and learning quality at MTs Negeri Palopo focus on
several key areas, including teacher professional development, curriculum refinement,
classroom management, and data-driven interventions. Teachers benefit from internal
and external training opportunities, supported by supervisors who provide targeted
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guidance and feedback. Integrating student performance data into the supervision
process ensures that teaching strategies are evidence-based and responsive to students’
needs. These efforts have led to the adoption of innovative instructional practices and
more effective classroom management, enhancing the overall learning experience.

Various supporting and inhibiting factors influence the effectiveness of academic
supervision at MTs Negeri Palopo. Strong collaboration between supervisors and
teachers, proactive leadership from the principal, and the availability of adequate
resources have been identified as key enablers. However, limited time, resistance to
feedback and change, and occasional communication gaps hinder its effectiveness.
Addressing these challenges through better time management, fostering openness to
feedback, and improving communication strategies will enhance the positive impact of
academic supervision on teaching and learning quality.

Declaration of conflicting interest
Locus anonymity should be guaranteed, as the test result may be used inappropriately
by unresponsible party(es).

References

Agbedahin, A. V. (2019). Sustainable Development, Education for Sustainable
Development, and the 2030 Agenda for Sustainable Development: Emergence,
Efficacy, Eminence, and Future. Sustainable Development, 27(4), 669—-680.
https://doi.org/10.1002/sd.1931

Alasmari, N. J., & Althaqgafi, A. S. A. (2021). Teachers’ Practices of Proactive and
Reactive Classroom Management Strategies and the Relationship to Their Self-
efficacy. Language Teaching Research, 28(6), 2158-2189.
https://doi.org/10.1177/13621688211046351

Amelia, C., Aprilianto, A., Supriatna, D., Rusydi, I., & Zahari, N. E. (2022). The
Principal’s Role as Education Supervisor in Improving Teacher Professionalism.
Nidhomul Haq: Jurnal Manajemen Pendidikan Islam, 7(1), 144-155.
https://doi.org/10.31538/ndh.v711.2075

Arifin, A. (2019). The Role of MGMP Civic Education in Improving Professional
Competence of Teacher. Jurnal Iqra’: Kajian llmu Pendidikan, 4(2), 249-264.
https://doi.org/10.25217/j1.v412.557

Armson, H., Lockyer, J. M., Zetkulic, M., Konings, K. D., & Sargeant, J. (2019).
Identifying Coaching Skills to Improve Feedback Use in Postgraduate Medical
Education. Medical Education, 53(5), 477-493.
https://doi.org/10.1111/medu.13818

Asiyai, R. 1. (2022). Best Practices for Quality Assurance in Higher Education:
Implications for Educational Administration. International Journal of Leadership
in Education, 25(5), 843—-854. https://doi.org/10.1080/13603124.2019.1710569

Breevaart, K., Wisse, B. M., & Schyns, B. (2022). Trapped At Work: The Barriers
Model of Abusive Supervision. Academy of Management Perspectives, 36(3), 936—
954. https://doi.org/10.5465/amp.2021.0007

Cevik, S., Yildinim, S., & Zepeda, S. J. (2020). Leadership for Socially-just Supervision
in K-12 Schools in the Context of the United States. Multicultural Education



46 International Journal of Educational Administration, Management, and Leadership
Volume 5, Number 2, November, 2024, Page 31-48

Review, 12(4), 306-322. https://doi.org/10.1080/2005615X.2020.1842671

Charoensukmongkol, P., & Phungsoonthorn, T. (2021). The Effectiveness of Supervisor
Support in Lessening Perceived Uncertainties and Emotional Exhaustion of
University Employees during the COVID-19 Crisis: The Constraining Role of
Organizational Intransigence. The Journal of General Psychology, 148(4), 431—
450. https://doi.org/10.1080/00221309.2020.1795613

Chen, L., & Zhang, J. (2024). Exploring the Role and Practice of Teacher Leaders in
Professional Learning Communities in China: A Case Study of a Shanghai
Secondary School. Educational Studies, 50(5), 1034-1052.
https://doi.org/10.1080/03055698.2022.2026297

Cregard, A., & Corin, L. (2019). Public Sector Managers: The Decision to Leave or
Remain in a Job. Human Resource Development International, 22(2), 158—-176.
https://doi.org/10.1080/13678868.2018.1563749

Diab, A., & Green, E. (2024). Cultivating Resilience and Success: Support Systems for
Novice Teachers in Diverse Contexts. Education Sciences, 14(7), 1-19.
https://doi.org/10.3390/educsci14070711

Esterhazy, R., & Damsa, C. (2019). Unpacking the Feedback Process: An Analysis of
Undergraduate Students’ Interactional Meaning-making of Feedback Comments.
Studies in Higher Education, 44(2), 260-274.
https://doi.org/10.1080/03075079.2017.1359249

Faizuddin, A., Azizan, N. A., Othman, A., & Ismail, S. N. (2022). Continuous
Professional Development Programmes for School Principals in the 21st Century:
Lessons Learned from Educational Leadership Practices. Frontiers in Education,
7(October), 1-13. https://doi.org/10.3389/feduc.2022.983807

Gardner, F., Southall, A. E., & Baxter, L. (2022). Effectively Supporting Teachers: A
Peer Supervision Model Using Reflective Circles. Teachers and Teaching, 28(3),
369-383. https://doi.org/10.1080/13540602.2022.2062727

Gomez Zermefo, M. G., & Aleman de la Garza, L. Y. (2021). Open Laboratories for
Social Innovation: A Strategy for Research and Innovation in Education for Peace
and Sustainable Development. International Journal of Sustainability in Higher
Education, 22(2), 344-362. https://doi.org/10.1108/IJSHE-05-2020-0186

Gonzdlez-Falcon, 1., Garcia-Rodriguez, M. P., Gémez-Hurtado, 1., & Carrasco-Macias,
M. J. (2020). The Importance of Principal Leadership and Context for School
Success: Insights from ‘(In)visible School.” School Leadership & Management,
40(4), 248-265. https://doi.org/10.1080/13632434.2019.1612355

Glumiis, S., & Bellibag, M. §S. (2020). The Relationship between Professional
Development and School Principals’ Leadership Practices: The Mediating Role of
Self-efficacy. International Journal of Educational Management, 34(7), 1155—
1170. https://doi.org/10.1108/IJEM-10-2019-0380

Hernandez-de-Menéndez, M., Vallejo Guevara, A., Tudon Martinez, J. C., Hernandez
Alcantara, D., & Morales-Menendez, R. (2019). Active Learning in Engineering
Education. A Review of Fundamentals, Best Practices and Experiences.
International Journal on Interactive Design and Manufacturing (IJIDeM), 13(3),
909-922. https://doi.org/10.1007/s12008-019-00557-8

Hirsh, A., & Segolsson, M. (2019). Enabling Teacher-driven School-development and



Lalu Sugiar et al., Academic Supervision as a Strategy for Improving Teaching and Learning...|47

Collaborative Learning: An Activity Theory-based Study of Leadership as an
Overarching Practice. Educational Management Administration & Leadership,
47(3), 400-420. https://doi.org/10.1177/1741143217739363

Honig, M. 1., & Rainey, L. R. (2019). Supporting Principal Supervisors: What Really
Matters?  Journal of Educational  Administration, 57(5), 445-462.
https://doi.org/10.1108/JEA-05-2019-0089

Hubbart, J. A. (2023). Organizational Change: The Challenge of Change Aversion.
Administrative Sciences, 13(7), 1-9. https://doi.org/10.3390/admsci13070162

Hymel, S., & Katz, J. (2019). Designing Classrooms for Diversity: Fostering Social
Inclusion. Educational Psychologist, 54(4), 331-339.
https://doi.org/10.1080/00461520.2019.1652098

Karim, A., Kartiko, A., Daulay, D. E., & Kumalasari, I. D. (2021). The Effect of The
Supervision of The Principal and The Professional Competency of Teachers on
Teacher Performance in Private MI in Pacet District. Nidhomul Haq : Jurnal
Manajemen Pendidikan Islam, 6(3), 497-512.
https://doi.org/10.31538/ndh.v6i3.1686

Kieran, L., & Anderson, C. (2019). Connecting Universal Design for Learning With
Culturally Responsive Teaching. Education and Urban Society, 51(9), 1202-1216.
https://doi.org/10.1177/0013124518785012

Krishnan, J., Black, R. W., & Olson, C. B. (2021). The Power of Context: Exploring
Teachers” Formative Assessment for Online Collaborative Writing. Reading &
Writing Quarterly, 37(3), 201-220.
https://doi.org/10.1080/10573569.2020.1764888

Leithwood, K. (2021). A Review of Evidence about Equitable School Leadership.
Education Sciences, 11(8), 1-49. https://doi.org/10.3390/educscil 1080377

Liu, M., Ren, Y., Nyagoga, L. M., Stonier, F., Wu, Z., & Yu, L. (2023). Future of
Education in the Era of Generative Artificial Intelligence: Consensus Among
Chinese Scholars on Applications of ChatGPT in Schools. Future in Educational
Research, 1(1), 72—101. https://doi.org/10.1002/fer3.10

Lorensius, L., Anggal, N., & Lugan, S. (2022). Academic Supervision in the
Improvement of Teachers’ Professional Competencies: Effective Practices on the
Emergence. EduLine: Journal of Education and Learning Innovation, 2(2), 99—
107. https://doi.org/10.35877/454r1.eduline805

Lyon, C. J., Nabors Oléh, L., & Caroline Wylie, E. (2019). Working Toward Integrated
Practice: Understanding the Interaction Among Formative Assessment Strategies.
The Journal of Educational Research, 112(3), 301-314.
https://doi.org/10.1080/00220671.2018.1514359

Martin-Alguacil, N., Avedillo, L., Mota-Blanco, R., & Gallego-Agundez, M. (2024).
Student-Centered Learning: Some Issues and Recommendations for Its
Implementation in a Traditional Curriculum Setting in Health Sciences. Education
Sciences, 14(11), 1-26. https://doi.org/10.3390/educscil4111179

Miles, M. B., Huberman, A. M., & Saldafia, J. (2014). Qualitative Data Analysis: A
Methods Sourcebook. 3rd Ed. SAGE Publications.

Nese, R. N. T., Meng, P., Breiner, S., Chaparro, E., & Algozzine, R. (2020). Using
Stakeholder Feedback to Improve Online Professional Development Opportunities.



48 International Journal of Educational Administration, Management, and Leadership
Volume 5, Number 2, November, 2024, Page 31-48

Journal of Research on Technology in Education, 52(2), 148-162.
https://doi.org/10.1080/15391523.2020.1726233

O’Leary, E. S., Shapiro, C., Toma, S., Sayson, H. W., Levis-Fitzgerald, M., Johnson, T.,
& Sork, V. L. (2020). Creating Inclusive Classrooms by Engaging STEM Faculty
in Culturally Responsive Teaching Workshops. International Journal of STEM
Education, 7(1), 1-15. https://doi.org/10.1186/s40594-020-00230-7

Okafor, R. N., Obona, E. E., Ngene, A. N., & Eji, E. E. (2024). School Supervision and
Inspection: Enhancing Educational Quality, Accountability, and Student Social
Welfare in Nigerian Secondary Schools. UNIJERPS: Unizik Journal of
Educational Research and Policy Studies, 18(3), 350-361. https://unijerps.org

Pambudi, S., & Hermawati, 1. (2021). An Evaluation of Musyawarah Guru Mata
Pelajaran (MGMP) Program of Indonesian Language Subject in Vocational
School. Jurnal Penelitian Dan Evaluasi Pendidikan, 25(2), 138-150.
https://doi.org/10.21831/pep.v25i2.43609

Prasetia, 1., Akrim, A., & Sulasmi, E. (2022). Developing Collaborative-Based
Supervision Model Which Accentuates Listening and Responding Skills. AL-
ISHLAH: Jurnal Pendidikan, 14(1), 709-720.
https://doi.org/10.35445/alishlah.v14i1.1299

Printy, S., & Liu, Y. (2020). Distributed Leadership Globally: The Interactive Nature of
Principal and Teacher Leadership in 32 Countries. Educational Administration
Quarterly, 57(2), 290-325. https://doi.org/10.1177/0013161X20926548

Rokhman, R., Diana, N., Etek, Y., Koderi, K., & Sufian, M. (2024). The Development
of a Scientific-based Academic Supervision Management Model. AL-ISHLAH:
Jurnal Pendidikan, 16(2), 1383—1398. https://doi.org/10.35445/alishlah.v16i2.4626

Saihu, S. (2020). The Urgency of Total Quality Management in Academic Supervision
to Improve the Competency of Teachers. Edukasi Islami: Jurnal Pendidikan Islam,
9(02), 297. https://doi.org/10.30868/e1.v9102.905

Séiz-Manzanares, M. C., Rodriguez-Diez, J. J., Diez-Pastor, J. F., Rodriguez-Arribas,
S., Marticorena-Sanchez, R., & Ji, Y. P. (2021). Monitoring of Student Learning in
Learning Management Systems: An Application of Educational Data Mining
Techniques. Applied Sciences (Switzerland), 11(6), 1-16.
https://doi.org/10.3390/app11062677

Siedlecki, S. L. (2020). Understanding Descriptive Research Designs and Methods.
Clinical Nurse Specialist, 34(1), 8-12.
https://doi.org/10.1097/NUR.0000000000000493

Singh, A. K., Rind, I. A., & Sabur, Z. (2021). Continuous Professional Development of
School Teachers. In P. M. Sarangapani & R. Pappu (Eds.), Handbook of Education
Systems  in  South  Asia  (pp.  1355-1380).  Springer  Singapore.
https://doi.org/10.1007/978-981-15-0032-9_31

Stevenson, N. A., VanLone, J., & Barber, B. R. (2020). A Commentary on the
Misalignment of Teacher Education and the Need for Classroom Behavior
Management Skills. Education and Treatment of Children, 43(4), 393-404.
https://doi.org/10.1007/s43494-020-00031-1

Subagio, A., Waruwu, M., Enawaty, E., & Halida. (2024). Collaborative Academic
Supervision as an Effort to Optimize Teacher Performance in the Independent



Lalu Sugiar et al., Academic Supervision as a Strategy for Improving Teaching and Learning...|49

Curriculum. Riwayat: Educational Journal of History and Humanities, 7(4), 2741—
2753. https://doi.org/10.41505/jr.v7i4.41505

Tinnell, T. L., Tretter, T. R., Thornburg, W., & Ralston, P. S. (2019). Successful
Interdisciplinary Collaboration: Supporting Science Teachers with a Systematic,
Ongoing, Intentional Collaboration Between University Engineering and Science
Teacher Education Faculty. Journal of Science Teacher Education, 30(6), 621—
638. https://doi.org/10.1080/1046560X.2019.1593086

Turner, M., Prasojo, E., & Sumarwono, R. (2022). The Challenge of Reforming Big
Bureaucracy in Indonesia. Policy Studies, 43(2), 333-351.
https://doi.org/10.1080/01442872.2019.1708301

Ubogu, R. (2024). Supervision of Instruction: A Strategy for Strengthening Teacher
Quality in Secondary School Education. International Journal of Leadership in
Education, 27(1), 99-116. https://doi.org/10.1080/13603124.2020.1829711

Ulfa, S. W., Marhamah, A., Nasution, N., Rahayu, P., & Agamarina, T. N. (2023). The
Role of the Subject Teacher Conference (MGMP) for the Progress of Subject
Teacher. Edunesia : Jurnal Ilmiah Pendidikan, 4(2), 776-789.
https://doi.org/10.51276/edu.v4i2.362

Usman, H., Mudhofir, M., & Gusmian, I. (2023). The Important Role of Academic
Supervision in Improving the Quality of Education. Kontigensi: Jurnal llmiah
Manajemen, 11(2), 704-716. https://doi.org/10.56457/jimk.v11i2.459

Van den Beemt, A., MacLeod, M., Van der Veen, J., Van de Ven, A., van Baalen, S.,
Klaassen, R., & Boon, M. (2020). Interdisciplinary Engineering Education: A
Review of Vision, Teaching, and Support. Journal of Engineering Education,
109(3), 508-555. https://doi.org/10.1002/jee.20347

Vare, P., Arro, G., de Hamer, A., Gobbo, G. Del, de Vries, G., Farioli, F., Kadji-Beltran,
C., Kangur, M., Mayer, M., Millican, R., Nijdam, C., Réti, M., & Zachariou, A.
(2019). Devising a Competence-based Training Program for Educators of
Sustainable Development: Lessons Learned. Sustainability (Switzerland), 11(7), 1—
21. https://doi.org/10.3390/sul 1071890

Wang, N., & An, B. G. (2023). Improving Teachers’ Professional Development
Through Professional Learning Community: Voices from Secondary School
Teachers at Malaysian Chinese Independent Schools. Heliyon, 9(6), 1-11.
https://doi.org/10.1016/j.heliyon.2023.e17515

Widyawati, D. (2024). Implementation of Academic Supervision in Improving the
Quality of Learning at SMA N 2 Batang, Batang Regency. Riwayat: Educational
Journal of History and Humanities, 7(4), 2962-2970.
https://doi.org/10.24815/jr.v714.41920

Wilcoxen, C., Bell, J.,, & Steiner, A. (2020). Empowerment Through Induction:
Supporting the Well-being of Beginning Teachers. International Journal of
Mentoring and Coaching in Education, 9(1), 52-70.
https://doi.org/10.1108/IJMCE-02-2019-0022

Winarno, J., Fitria, H., & Fitriani, Y. (2021). The Role of Principal Academic
Supervision in Improving the Professionalism of Teachers of State Junior High
Schools.  JPGI  (Jurnal  Penelitian  Guru  Indonesia), 6(2), 478.
https://doi.org/10.29210/021074jpgi0005



50 International Journal of Educational Administration, Management, and Leadership
Volume 5, Number 2, November, 2024, Page 31-48

Xiang, X., Yuan, R., & Yu, B. (2022). Implementing Assessment as Learning in the L2
Writing Classroom: a Chinese Case. Assessment & FEvaluation in Higher
Education, 47(5), 727-741. https://doi.org/10.1080/02602938.2021.1965539

Yu, S., Zhang, Y., Zheng, Y., Yuan, K., & Zhang, L. (2019). Understanding Student
Engagement with Peer Feedback on Master’s Theses: A Macau Study. Assessment
& Evaluation in Higher Education, 44(1), 50-65.
https://doi.org/10.1080/02602938.2018.1467879

Yurtseven Avci, Z., O’Dwyer, L. M., & Lawson, J. (2020). Designing Effective
Professional Development for Technology Integration in Schools. Journal of
Computer Assisted Learning, 36(2), 160—177. https://doi.org/10.1111/jcal. 12394

Zarkasi, Z. (2021). Development of Subject Teacher Consultation Management in
Improving The Competence of the Qur’an Hadits’ Teachers in Madrasah Aliyah in
Demak District. SYAMIL: Jurnal Pendidikan Agama Islam (Journal of Islamic
Education), 9(2), 117-150. https://doi.org/10.21093/sy.v9i2.3839



