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Abstract 

Referring to several evaluation results of the 2013 Curriculum, the learning load is too large, it limits 

schools in designing education according to school conditions, and the existence of a reading system still 

causes students to have a fixed mindset. The government's response was to implement the Kurikulum 

Merdeka through an elective subject selection program. This research aims to describe the implementation 

of the elective subject selection program ini Sekolah Penggerak. This research was conducted using a 

qualitative descriptive approach, with data collection techniques through interviews. The research 

subjects were three guidance counseling teachers from SMA Negeri 19 Bandung. The results show that the 

elective subject selection program has been implemented at SMA Negeri 19 Bandung, as evidenced by the 

program scheme created by the school with the elective subject selection program guide issued by the 

Minister of Education, Culture, Research, and Technology. The activities carried out by the school are quite 

diverse,  collaborating with internal schools but also external parties to implement this program a success. 

However, schools still have to face challenges such as the need to continue to carry out updates with each 

new generation by adjusting the condition of school infrastructure and the availability of teaching teachers 

so that the spirit of the elective subject selection program continues to be created, namely creating 

independence for each student. It is hoped that the research results obtained will be able to become a 

reference for other schools in preparing and implementing elective subject selection program schemes that 

suit the conditions of their respective schools. 
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INTRODUCTION 
 

Times that continue to develop, especially in the technology sector and market 

globalization, make many people feel lost because they have difficulty keeping up with 

movements that are too dynamic. This era is known as the 21st century, or the century of 

uncertainty, where the future is difficult to predict because of the rapid development of human 

civilization caused by scientific discoveries. The generation in this century has a fundamental 

character, namely hyper customization and economist, hype customization, or being happier 

and more comfortable being free and being yourself rather than being dictated to by others, 

The second obvious characteristic is that they are economists, where they tend to enjoy group 

activities and always communicate with their colleagues (Tan et al., 2022). Based on these 
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conditions, several competencies have emerged to support human development in this century, 

including critical thinking skills (critical thinking skills), collaboration skills (collaboration 

skills), communication skills (communication skills), and creativity skills (creative thinking 

skills). 

The 21st-century skills have now become the newest human resource challenge (Rana & 

Sharma, 2019). If this is ignored, it will give rise to many new problems, such as unemployment, 

increased crime rates, and slowed economic growth, which ultimately increases the percentage 

of people living in poverty. Thus, prioritizing human values is one of the right strategies to 

control them. This has implications for the potential to create a society that is just, tolerant, and 

has compassion for fellow humans because it pays attention to the dignity and self-worth of 

every human being. However, in an era like this, implementing this is quite difficult, considering 

that to maintain existence, a sense of individualism grows to prioritize personal interests to 

achieve one's success in all things, which ultimately reduces the sense of concern for others. 

Seeing that the negative impacts that arise will be very detrimental to other humans in the 

future, there is an urgent need to prioritize human values in this century. Without a strong 

commitment to maintaining these values, a harmonious society full of compassion will not 

impact the world around us. 

Seeing these conditions, the party that has the most important role in contributing to 

resolving these challenges is one of the parties in the hands of the government as the essential 

policyholder. These provisions are contained in the foundation of the Indonesian nation, 

namely the 1945 Constitution of the Republic of Indonesia, Article 31, concerning education 

and culture. The constitution has mandated the government to form citizens who have faith 

and piety so that they become dignified human beings. This ideal can be realized by fulfilling 

the rights of every citizen in obtaining educational services to improve the quality of life of the 

Indonesian people in a fair and quality manner regardless of social, economic, ethnic, religious, 

and gender status. 

Judging from the conditions above, an appropriate solution is needed to overcome this 

problem. One of the most important aspects of the implementation of education is the 

curriculum. The curriculum is one of the most crucial components in an education system; 

therefore, the curriculum is a tool for achieving educational goals and, at the same time, a 

guideline for implementing teaching at all types and levels of education (Arini & Roesminingsih, 

2021; Kim et al., 2022). 

As one of the components that greatly influences the implementation of learning in an 

education system, the curriculum has certainly experienced several developments along with 

changes in the educational goals to be achieved. Curriculum development is a comprehensive 

term that includes planning, implementation, and evaluation because it shows changes and 

progress (Charoenkiatkan et al., 2024; Mohamed, 2023). The curriculum is an educational 

design that summarizes all the learning experiences provided for students at school. This 

design was prepared with the aim of providing guidance to education implementers in the 

process of student development, achieving the goals aspired to by the students themselves, 

teachers, families, and society. Thus, the curriculum must be prepared as a guideline in the 

implementation of education, which is very influential on the future of students (Sapitri, 2022; 

Tri et al., 2021). In line with the thoughts above, implementing a new curriculum that is in line 

with expectations and focused on ensuring continuous improvement in the quality of education 

is needed to improve student welfare so that learning becomes more comfortable (Lestari & 

Arifin, 2023).  

Several K13 results are highlighted, the first is that there are too many subjects, which 

increases the student's learning burden, causing them to burn out. This condition makes 

students not feel comfortable and safe in the process of learning activities at school, the impact 

of which is that their welfare decreases, and their achievement is low. Second, it seems that 

schools are not given the freedom to develop a curriculum according to their conditions. This 

is because the government has provided many document packages, such as RPP and others, so 

schools are left with nothing. The actual use of them is not necessarily appropriate to the 

conditions of their school. The three specialization systems tend to still be tracking systems. 
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This system has been embedded in education in Indonesia since 1950; this is not too bad, but 

in general, it creates a stigma towards certain majors, which tends to compartmentalize certain 

sciences.  

This causes students and society to have a fixed mindset, which has an impact on their 

ability to learn. For example, if a student is placed in the science group, it is as if the student is 

led to think that he is only an expert in the subject or field of science that is included in the 

science group and cannot study other sciences, and vice versa. Learning is never limited to just 

one field of knowledge, but a human being must know all knowledge, even though in the end 

they only focus on one field of knowledge (Dekker, 2020). Likewise with the concept of 

philosophy, which is the mother of all science. Philosophy teaches us to continue studying life 

using many points of view, which will give us wisdom in making decisions (Power et al., 2019). 

The evaluation results and several conditions above made the government formulate a 

new curriculum, namely the Curriculum Merdeka. This curriculum aims to optimize students' 

self-confidence, achieve independence in learning, and realize their well-being in learning 

(Sapitri & Sukirman, 2023). At the secondary school level, this formula is very visible in the 

subject selection program, which is based on students' interests, talents, and abilities. In line 

with the concept of independence, it is important to provide freedom for individuals so that 

they can be responsible for their choices (Cantika et al., 2024). This freedom is given to students 

in the hope that they can enjoy goal-oriented learning after graduation. The implementation of 

this program involves many parties, not only the school community but also the community 

and other professional staff. Programs implemented involving many parties can help students 

grow cognitively, affectively, and psychomotor (Alhayat et al., n.d.). As long as this program is 

implemented, the school can facilitate students exploring their potential. 

Driving schools are schools that are considered capable and ready to accept curriculum 

changes, especially the Merdeka curriculum in full. The urgency of driving schools is that each 

driving school has several target schools that they will coach to implement the independent 

curriculum. If the driving school that is used as a pioneer does not correctly translate the 

concept of the independent curriculum by the spirit of the independent curriculum, especially 

the elective subject selection program, then this will have an impact on misconceptions that 

will spread to other assisted schools. As a result, the ideals and objectives of the Independent 

Curriculum are not achieved and have the potential to give rise to new problems again. 

Referring to this, this article will present how the driving school, especially in the city of 

Bandung, namely SMA Negeri 19 Bandung, which has the status of a Driving School 1 with 5 

target schools around it, is contracting the concept of an independent curriculum, one of which 

is a subject selection program that is adapted to the conditions of the school. 

 

METHODS 

 

The method used in this research was a qualitative-descriptive method. Qualitative 

research can answer more basic questions about social phenomena in society. The method used 

is descriptive, which is carried out by describing the findings of general and current facts and 

then analysing them based on the concept of the research topic being studied (Kyngäs, 2020). 

The aim of the researcher using a qualitative descriptive method is to provide a systematic 

description of the implementation, challenges, and obstacles in implementing the elective 

subject selection program at driving schools in the city of Bandung so that it becomes 

information that is useful and easy to understand for readers. Data collection techniques were 

carried out through interviews aimed at three guidance counselling teachers at SMA Negeri 19 

Bandung. 

The data analysis was carried out using the analysis interactive model by Miles 

Huberman which consists of data reduction, data presentation, and conclusion drawing (Priasti 

& Suyatno, 2021). First, data reduction is a process carried out by sorting data that is relevant 

to the context of the problem in research and is useful for helping solve problems. Second, data 

presentation is a collection of information that has been arranged in an organized manner, 

which can be in the form of tables, graphs, charts, descriptions, or essays. Third, conclusions 
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are drawn from the premises that were put forward at the beginning of the research and are 

supported by strong evidence.  

 

RESULTS AND DISCUSSION 

 

Implementation of Elective Subject Selection Program Planning 

The school held four meetings to ensure the program was implemented well. The first 

meeting was held with the initiation of the school principal, to disseminate information from 

the government to guidance and counsel teachers as the main committee for implementing the 

program. The second meeting was to hold an internal meeting between guidance and 

counselling teachers to design a program scheme for choosing elective subjects that were 

appropriate to school conditions. The third meeting was the Guidance and Counselling Teacher 

Team, together with school management, including the deputy principal for curriculum, 

infrastructure, and student affairs, to align the program with the physical reality of the school.  

The activities carried out include carrying out reflection to understand the readiness of 

the educational unit, which includes identifying the number of selected subject teachers 

available, the number of classrooms and other facilities that can be used for the learning 

process, the number of study groups, and other resources that can influence the learning 

process. Determining mechanisms and data processing for selecting elective subjects in 

educational units, including collaboration programs or sharing resources (educators or 

facilities) with educational units or other institutions. The fourth meeting, namely with all 

teachers at the school to build a complete understanding regarding the implementation of 

elective subject selection, the results of which are expressed in the form of the Educational Unit 

Operational Curriculum (KOSP). 

The internal understanding of the educational unit regarding the selection of elective 

subjects plays an important role in the smooth and successful implementation (Ganon-Shilon 

& Schechter, 2019; Leal Filho et al., 2020). All of these activities require good cooperation from 

stakeholders, starting from students, teachers, homeroom teachers, parents, guidance and 

counselling teacher, committee members, or partner school personnel, considering their 

closeness to students during the learning process and their attention to detail can facilitate 

activities, especially as teachers are considered the most essential foundation of the education 

system in schools (Jamiin, 2019). education through schools, which not only prepares students 

to pass exams at school but also to pass the tests of life, by understanding that social-emotional 

competence and academic achievement are interrelated and that integrated and coordinated 

teaching in both areas will maximize students' potential to succeed in life. school throughout 

their lives (Ibrahim & El Zaatari, 2020; Luthar et al., 2020).  

Bringing change to a system that has been stagnant for years is a complex process that 

requires excessive planning. The welfare of students is much needed from the perspective of 

the current socio-economic and political scenario of the country. The current education system 

needs to be modified in such a way that individuals leaving learning institutions not only 

contribute to the country's economy but also play a role in the welfare of society as a whole 

(Gordon & English, 2019; Keshky et al., 2020; Li, 2020). 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Career Counselling Services in Subject Selection 
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Based on the picture above, the government provides an example of how to implement 

an elective subject selection program that can be carried out by guidance and counselling 

teachers specifically in their educational units. It is appropriate for guidance and counselling 

teachers to provide two services, namely basic and responsive services. These two services are 

applied differently depending on the student's condition. Basic services can be provided to all 

students early in the program to optimize their skills in planning and making choices. As for 

students who have not been able to choose elective subjects based on their interests, talents, 

and abilities, they need to go through one more service, namely responsive service. After 

students receive appropriate services, they will make decisions regarding the chosen subjects 

they need to study while at school. The final stage of the education unit will be to arrange the 

scheduling and determination of study groups to make teaching and learning activities more 

effective. 

The results of interviews conducted by researchers show that the process of 

implementing the elective subject selection program carried out by SMA Negeri 19 Bandung 

has been carried out under government directions, although in practice there are modifications 

according to school conditions, and this is legal according to regulations. Teachers guide the 

process of selecting elective subjects, including socialization, which is carried out repeatedly, 

both massively and personally. Other outreach is also targeted at students' parents. This is 

useful for aligning the school's understanding with parents and students so that together can 

make the program successful.  

Besides, the student's family environment plays an important part. The greater the role 

of a student's family environment, the more influence it will have on student academic 

achievement (Putrie, 2020).Parents have an important role in student's lives, including in 

determining their future, so to achieve the same goals between what parents want and what 

students are interested in, there needs to be a common perception effort (Hancock & Cheatham, 

2021; Hill et al., 2018).  

The idea that parental behaviour has beneficial or detrimental effects on students' 

underlying motivation for their behaviour and careers has been supported empirically. Guan et 

al., (2018) found in their long-term longitudinal study that the more students perceive their 

parents as supportive and warm in making career-related decisions before graduating from 

high school, the more likely they were to pursue career goals. This is because of self-determined 

reasons, and less and less they are pursuing their career goals outside of controlled motivation 

three years later. In line with that, the findings Vasalampi et al., (2018) showed that high 

maternal support was significantly related to adolescents' high motivation for independent 

educational goals, while low maternal support was related to achieving educational goals 

beyond controlled motivation. Socialization is one of the best ways to bring these two things 

together so that later results can be obtained that can be formulated together to achieve them 

(Aarons & Willis, 2022; Guhin et al., 2021).  

The next step taken by the education unit is to explore students' interests, talents, and 

abilities by carrying out several activities, such as providing a form to accommodate students' 

aspirations regarding subjects of interest and parents' hopes for their children. This is because 

it is very important to involve students' interests based on their interests, talents, and abilities 

in choosing the subjects they will study while at school (J. S. Renzulli, 2021). When students feel 

comfortable and suited to the lessons that suit them, then their motivation will be to complete 

these learning activities well. Independent self-understanding regarding aspects of oneself, 

talents, abilities, or potential, reasonably, and logically is an important component in directing, 

helping, or guiding students to plan their future and choose the right job to welcome a brighter 

future. 

Moreover, record students' report card grades in class X, both semesters 1 and 2. This 

process is important because it will provide feedback to find out the strengths and weaknesses 

of students in one class. So, it can help teachers analyses the right choice of subjects for them 

that suits them. The positive impact is that teachers can design differentiated learning that 

seeks to create a safe learning environment, prioritize meaningfulness and purpose, encourage 

students to learn about healthy living and improve social and emotional learning using a needs-
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based approach (Lestari & Arifin, 2023). It is hoped that by implementing differentiated 

learning instruction, students will learn happier and without distractions, thus enabling them 

to achieve prosperity (Smale-Jacobse et al., 2019).   

Furthermore, collaborate with external parties. The involvement of external parties in 

this program includes professional psychologists and alumni from the school. Professional 

psychologists carry out career-related psychological tests so that they can help students make 

rational decisions, for example, by using suggestions from the government, namely tests using 

the RIASEC model. Career week involves involving alumni from schools to provide impressions 

and messages based on their experiences from starting school until they can continue to 

college. 

Through professional career counselling, you can help students in ways that friends and family even guidance and counselling teachers, can’t help. This is considered capable of 
providing positive value because, through this method, what students hope for can be targeted 

at a world of work that is in harmony with them (Lent & Brown, 2020; Sahu et al., 2021). When 

student have more positive expectations about career counselling, then they will show higher 

levels of engagement (Iwanaga et al., 2019; Jackson & Tomlinson, 2020; Musset & Kurekova, 

2018; Tims et al., 2022). 

In that, provide responsive service when necessary. The basic services in this guide focus 

on guidance provided to all students to optimize skills in planning and determining career 

choices. At the end of all guidance sessions, students are expected to be able to know 

themselves, including their talents, interests, and abilities, make career plans after graduating 

from high school, and choose and determine elective subjects that can support their career 

choices after high school. However, for those who still have difficulty exploring themselves, 

responsive services need to be analysed and given appropriate strategies to overcome the 

obstacles that arise within them.  

The concept of responsive service is intended for students who have not been able to 

decide on their choice of subjects or career plans after high school. usually done face to face. 

Individual counselling is a mentoring process to help individuals overcome their problems to 

achieve optimal development. In this process, various approaches can be applied, one of which 

is a client-cantered approach(Fitri et al., 2022). The implementation of this responsive service 

can be provided to students who come on their initiative or because they are asked to come by 

the guidance and counselling teacher based on the results of assessments, observations, or 

referrals from other parties (subject teachers, peers, homeroom teachers, or parents). 

Strategies for responsive services can be developed by educational units in various ways 

according to the resources they have.  

If these steps have been carried out simultaneously, then it is continued with filling out 

the final form, where the data obtained will be used as analysis material to determine the right 

choice of subjects for the student. The data obtained will be analysed in several stages. 

Analyses students' initial choice of subjects. Before placing students in a study group for 

selected subject groups, the school, especially guidance, and counselling teachers needs to 

study the information they have obtained directly from the students. This will help teachers 

have an initial picture of students regarding their desired interest in several subjects (Meyers 

et al., 2019; J. Renzulli, 2023). Recalling that in the implementation of the curriculum part of the 

elective subject selection program, schools are given the freedom to choose 3 types of elective 

subject allocation schemes that are adapted to their school conditions, As for SMA Negeri 19, 

the school uses an elective subject allocation scheme with four elective subjects applied to their 

school. 

Formulate the results of non-cognitive and cognitive assessments. The aim of 

psychological measurement is first, so that students can recognize aspects of themselves 

(abilities, potential, talents, interests, personality, attitudes, and so on). Second, by getting to 

know aspects of the self, it is hoped that students can accept their situation more objectively. 

Third, help students to be able to express various aspects of themselves. Fourth, help students 

manage their information and be able to use this information as a basis for planning and making 

decisions in the future. The test results and cognitive scores obtained from students will be 
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analysed by the guidance and counselling teacher team manually by reading the results one 

student at a time, which will later be used as a guide to recommend which department a student 

is suitable to be placed in and whether they can take lessons in that department without 

encountering any difficulties. means. This is in line with researchers' findings that placement 

in certain majors needs to be based on understanding the potential and abilities revealed 

through valid test results (Andrade & Brookhart, 2020; Panadero et al., 2019). Based on 

information obtained from schools, majors carried out based on the results of this test provide 

many benefits both to students as well as to the school and parents. 

Data analysis and synchronization. Before deciding on the right choice of subjects for the 

students themselves, the guidance and counselling teacher will reanalyse them 

comprehensively based on the data obtained from the students at the beginning before taking 

part in the mentoring and after following the guidance for a year when they took part in the 

activity. Moreover, the basic principle used by the school is to dismantle and decide based not 

only on the students' desires but also their needs, especially regarding their future after 

graduation (career). The following are the results of the elective subject selection program 

implemented by SMA Negeri 19 in Bandung, where in general the students are distributed into 

5-7 types of elective subject study groups, where there are different quotas per type of study 

group according to talent interests and student abilities.  

Prepare a schedule for teaching and learning activities (KBM). Based on the mapping 

results after assistance in choosing elective subjects, the Guidance and Counseling Teacher 

already has several study groups that will be filled by students. This data will later be discussed 

again with the deputy principal for curriculum to carry out a double cross-check. Furthermore, 

the schedule that has been issued by the Head of Curriculum will be socialized with the 

principal and all teachers at the school to share views regarding the implementation of the 

schedule. The curriculum itself is a reference that will be passed by students until they graduate 

(Bridgstock et al., 2019). Whether the quality of students will be by the school's vision and 

mission or not For this reason, to make teaching and learning activities in schools a success and 

avoid clashes with each other, schools need to prepare lesson schedules and activities to 

support students' activities while at school appropriately (Fujii, 2019; Xu, 2021). Learning 

preparation activities carried out by schools are generally prepared based on the suitability of 

the educational calendar made by the government for activities in schools. 

The next step that is taken after students have found a group of study groups of chosen 

subjects that suit them is known as mentoring activities after determining the chosen subjects. 

At this stage, the activities carried out by the school are.  

Class Transfer Program. This program started with the school's initiative through the 

guidance and counselling teacher to open up opportunities for students who wanted to express 

their complaints after being assigned study groups to certain subject groups, which, if not 

followed up immediately by the school, would cause boredom in learning, resulting in poor 

achievement. poorer academic outcomes for students at school (Madigan & Curran, 2021; 

Shankland et al., 2019). After receiving many aspirations, Guidance and Counselling will 

provide this information to the school to be followed up until it becomes a policy. The results 

issued by the school are a class transfer program that can be carried out with several criteria, 

including first, find friends who have the same complaints and are willing to exchange groups 

of chosen subjects. Second, make an agreement attended by students, parents, homeroom 

teachers, guidance and counselling teachers, acting heads, or their representatives, which is 

stated in the form of minutes of transfers to groups of subjects chosen by students. Three, give 

target grades to students, but this is optional depending on the student's condition. This 

program was only implemented in the first generation, precisely when it was just 

implemented, while it was not implemented in the second generation. Bearing in mind that 

there are not as many students who filed complaints as the first class, Guidance and 

Counselling already has a way to anticipate this, namely with the help of regulations issued by 

the government, especially the Decree of the Minister of Education, Culture, Research, and 

Technology Number 345/M/2022 concerning Supporting Subjects Study Program in National 

Selection Based on Achievement. Based on this decision, the school can provide further 
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outreach for students and parents who raise objections regarding the type of study group their 

children receive and provide in-depth education regarding the curriculum concept that is 

currently being implemented nationally. 

Individual and Collective Services. The assistance provided by guidance and counselling 

does not only stop after assigning them to a study group for certain selected subject groups, but 

the school will always be open to serving students individually or collectively to improve their 

educational attainment (Mulhern, 2020). Even though the guidance and counselling team at 

SMA Negeri 19 Bandung is not in class, they are still ready to accommodate students' 

aspirations at any time in the guidance and counselling room that has been facilitated by the 

school. This service is welcome for all students, especially those who experience difficulties 

during the learning process. Guidance and counselling not being included in class does not 

mean they do not participate in accompanying students, remembering that their duties are not 

only in class, but they have their room, which is designed to be as comfortable as possible to 

attract students to come and consult with the guidance and counselling teacher so that 

counselling activities can be a more appropriate target. The things that students complain 

about include the difficulty of subjects, high levels of rivalry in class, career confusion, and other 

problems faced by students that burden them in their studies. 

Continued external activities. Activities involving other external parties include career 

interviews and campus visits aimed at different class levels. For Class XI, they will take part in 

career interviews, and then when they enter Class XII, they will carry out a campus visit. The 

following is a picture of a career interview scheme: 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2. Career Interview Scheme 

 

The campus visit was carried out by the school in collaboration with one of the campuses 

that has the most popular majors among students, for example, agriculture and health, as well 

as the campus that has the most complete level of study, from diploma to postgraduate. The 

purpose of this campus visit is to provide knowledge and experience of the campus world, 

thereby helping to enrich their picture regarding the decisions they will make after graduating 

from school. Activities that involve external parties and stimulate student activity are very 

appropriate to provide real experiences for them so that it will help students retain memories 

longer and construct them effectively (Biezma-Moraleda, 2022; Carbone et al., 2020). 

Teacher Assistance. After determining the study group, it turned out that it was not only 

the students or parents who filed complaints but also the teachers who were teaching. He often 

asked why many students were scattered, the gender composition of the class was not 

balanced, and the range of students' intelligence also tended to be clustered and seemed 

uneven. This is all the impact of the results of cognitive and non-cognitive assessment 

formulations, which have also been adapted to the Decree of the Minister of Education, Culture, 

Research, and Technology Number 345/M/2022 concerning Study Program Supporting 

Subjects in National Selection Based on Achievement. To follow up on this matter, Guidance 

and Counselling again conducted socialization regarding the elective subject selection 

program scheme implemented at this school with these teachers with the hope of 
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strengthening teachers in teaching in the classroom. Apart from that, the guidance and 

counseling team also guides the guidance and counseling teachers to observe the progress of 

each student in the study group, and if unexpected things happen, such as students' motivation 

and concentration decreasing, they can be conveyed to the guardian. 

 

Assessment of the Implementation of the Elective Subject Selection Program 

The elective subject selection program has been implemented three times: for the first 

and second years, they are already at the activity stage after mentoring, specifically classes XI, 

and twice, namely in 2022 and 2023. Evaluation is very important to carry out improvements 

and development of certain parts or most of the curriculum that is being developed (Mullett et 

al., 2022). This evaluation activity involves the guidance and counselling team together with 

the school principal in the form of a report containing the activity process, activity results, 

challenges, criticism, and suggestions from the homeroom teacher, subject teachers, parents, 

and other parties involved.  

The results of the report are then discussed with the school principal to produce policies 

to improve program implementation in the coming period. Overall, the results of the 

evaluation and follow-up that have been carried out by SMA Negeri 19 Bandung are: 1) the 

number of students who have aspirations or careers to become mechanics, technicians, or 

similar; for this, the school responded by producing special elective subjects, namely the 

engineering sciences. The second most popular career is health and agriculture, so the school 

provides an additional group, namely a group studying health sciences. Next, 2) industrial 

visits, which will be targeted at class X by visiting one of the industries in their area with the 

criteria of an industry that has a career path. This aims to provide an overview of the variety 

of professions today that students can choose after they graduate from school. 

 

Driving and Inhibiting Factors for Implementing the Elective Subject Selection Program 

at SMA Negeri 19 Bandung 

 

The driving factors for implementing the elective subject selection program at SMA 

Negeri 19 Bandung are three things: socialization, Responsiveness of the school teams, and 

cooperative school community. First, socialization is very important in the explanation of how 

the concept of this elective subject selection program is applied in schools. The front party that 

needs to provide this counselling is the government, especially the Minister of Education, 

Culture, Research, and Technology, and they have done it intensively with driving schools, one 

of which is SMA Negeri 19 Bandung. 

This socialization scheme means that the school is asked to delegate their members to 

take part in this activity comprehensively and seriously, after which they will be asked to 

socialize it back to the school team. Apart from providing outreach, the government also 

monitors the schools regarding the implementation of the program. Apart from that, the school 

is also proactive by providing socialization (communicating) with parents of students 

regarding this program. This will make the relationship between parents and the school, 

especially teachers, more familiar so that analysing student behaviour is easier and confirms 

students' self-confidence. choice of elective subjects later (Garbacz et al., 2020).  

Second, the school team involved in implementing the elective subject selection program 

itself consists of the principal, deputy principal for curriculum, guidance and counselling 

teachers, and homeroom teachers, who work together in synergy to implement this program 

successfully. They are all very responsive regarding policy updates regarding the 

specialization concept applied in the Independent Curriculum. This has become the main task 

of a school leader, considering that they have a role and authority over the progress of their 

school, so if they are slow in responding to any policy changes, then this will have a general 

impact on the quality of the school and more specifically on students (Grissom et al., 2019).  
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The Last, all school members are actively involved in implementing this program, from 

the school team to the students (Tyre et al., 2018). More specifically, the implementation of 

this program at SMA Negeri 19 Bandung shows that the students there are enthusiastic about 

this program being implemented in their school. This can be seen in how the students 

participate and are involved in every activity carried out by the school in the context of 

implementing this program. Remember to see how students prosper in the school 

environment, namely when they can feel comfortable and safe to be involved in school 

activities until they can optimize their interests, talents, and abilities (Banks & Smyth, 2021; 

Torsney & Symonds, 2019).  

On the other hand, among the factors driving the implementation of the Selected Subject 

Selection Program at SMA Negeri 19 Bandung, some factors hinder it. The following are three 

obstacles found in this research moving class concept, allocation of teaching staff, and the 

student's family background. First, moving class is a learning process that moves according to 

the subject. In this moving class system, the teacher no longer visits the students. On the other 

hand, students are invited to actively look for classes where the teacher is ready to be in class. 

This concept creates a learning atmosphere that is very popular with students and teachers 

because it provides a new atmosphere for them. This makes students fresher after receiving 

the previous subject to enter the next subject (Paulus et al., 2021; Peiris et al., 2021). To achieve 

this goal, the moving class concept must be accompanied by facilities and infrastructure so that 

ideal class management can be implemented. However, not all schools have supporting 

infrastructure conditions. This also happens at SMA Negeri 19, Bandung, where this school still 

has related limitations. classrooms, teaching aids, and practical equipment, as well as other 

facilities and infrastructure that support the learning process. 

Next, the allocation of teaching staff by the program concept of selecting elective 

subjects, which is based on students' interests, talents, and abilities, schools must therefore be 

prepared to provide teaching staff that suits the elective subjects chosen by students. Referring 

to the results of interviews with SMA Negeri 19 Bandung, their problem is that sometimes this 

school is faced with two conditions: firstly, there is a class where there are many teachers in 

their chosen subjects in one chosen subject area, but the class groups that year do not have 

many in that subject area, in fact in another folder. This creates the second condition, namely, 

that there are more class groups in other selected subjects than there are teachers in certain 

subjects. This means schools have to be diligent in carrying out updates and formulating 

appropriate policies according to these conditions, remembering that if the existing teaching 

staff does not match the needs of the selected subject group, then this class will not be able to 

learn optimally considering that teacher qualifications are very important for improving the academics of Carmen's student’s (Ambussaidi & Yang, 2019; Carmen et al., 2022; Lee & Lee, 

2020).  

Then, the student backgrounds also have an influence on the students' development at 

school, including their decision to choose. Elective subjects. The dominant scope that students 

of SMA Negeri 19 Bandung are concerned with is economics and family education. This 

school's students come from diverse backgrounds, so it is necessary to carry out appropriate 

strategies to utilize these backgrounds so that they become positive values for students' 

decision-making moments regarding their chosen subjects. Bearing this in mind, low social 

and economic status will potentially make students feel inferior and have low self-esteem to 

express themselves, and vice versa (Falk et al., 2021; Sainz et al., 2021; Yoon, 2019). High 

parental education will help in reinforcing their future career, while low parental education 

will be a challenge in itself for students, namely becoming independent learners because they 

have to put more effort into finding information and reinforcement regarding their future 

careers (Lara & Saracostti, 2019; McCallen & Johnson, 2020).  
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CONCLUSION 

 

The results of this research conclude that the elective subject selection program in the 

implementation of the Independent Curriculum at SMA Negeri 19 Bandung has been 

implemented. Judging from the overall planning, implementation, and assessment process, this 

program refers to the program guide for choosing elective subjects issued by the Minister of 

Education, Culture, Research, and Technology. This is supported by 1) the school's skills in 

processing socialization results and 2) the training provided by the government to drive 

schools regarding concepts and guidelines for implementing elective subject selection 

programs. The output is that SMA Negeri 19 has a design mechanism for selecting elective 

subjects that have been adapted to the conditions of the school. Meanwhile, another factor is 

the active collaboration of students, which makes this program more meaningful in managing 

students' interests, talents, and abilities to lead to their career decisions after graduating from 

school. However, apart from that, there are still obstacles to its implementation, one of which 

is the varying degrees of understanding of students and parents. There are even students who 

think this program is the same as the specialization program in previous curricula, namely 

dividing children's abilities into science, social studies, and language groups. Therefore, to 

respond to these misconceptions, the school should conduct ongoing outreach and even hold 

home visits to establish in-depth communication with the student's parents. Remember that 

the success of this program is due to the awareness and collaboration of all parties, including 

the government, schools, parents, students, and the community. 
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