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Abstract 
 

In addition to acquiring language skills, English students need to develop 
characters to become responsible global citizens. Learning materials play a 
crucial role in building students’ competencies, making it essential to integrate 
character education (CE) into English language teaching (ELT) materials. This 
study aims to develop valid and reliable survey instruments to collect data on 
students’ needs for designing CE-integrated materials. Using the MEASURE 
approach, the instrument framework is based on ELT and CE theories. A pilot 
survey was conducted, and Cronbach’s Alpha and Confirmatory Factor Analysis 
(CFA) were used to ensure reliability and validity. The results confirm the 
instrument’s suitability for larger-scale application to assess students’ needs for 
CE in classrooms. Researchers and educators can use this tool to gain insights 
into student expectations and gaps in CE integration. Future research is 
recommended to test the instrument at different educational levels and to 
develop complementary instruments capturing teachers’ perspectives to further 
enhance the integration of CE in ELT. 
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In the context of English as a Foreign Language (EFL), English Language 
Teaching (ELT) offers profound benefits beyond linguistic proficiency. It 
enhances communication skills, providing access to global knowledge and 
fostering critical thinking (Bacon, 2017). ELT also promotes cultural awareness, 
empathy, and self-confidence, while equipping students with a competitive edge 
in the job market and enabling social mobility. It is crucial in shaping not only 
the linguistic abilities of students, but also their overall development as 
responsible and ethical individuals. By integrating Character Education (CE), 
ELT contributes to the holistic development of students, preparing them to be 
responsible global citizens capable of navigating and contributing to an 
interconnected world. 

 Furthermore, learning materials have been a crucial factor in students’ 
success in building their competencies in English. It is, then, timely to provide 
English language students with learning materials that not only integrate CE 
with English language knowledge and skills, but also provide opportunities for 
students to practice what they have learned in real life contexts. This provides 
students opportunities to learn more deeply, related to language use in real-life 
scenarios (Yang, 2022). 

 CE in ELT plays an important role in shaping not only language proficiency, 
but also ethical and moral values among learners. Those aspects are represented 
in the students’ behavior quality improvement. Character education can also 
boost students’ motivation towards their learning (Zurqoni et al., 2018). They 
could build a good rapport with the school citizens, especially teachers. 
Therefore, they could maintain their personal focus on learning and improve 
their overall academic achievements.  

  Virtues and values embedded in students’ profiles have been criticized all 
around the world, especially in larger countries (Fernández Espinosa & López 
González, 2024). It has been a concern for both schools and homes to instill these 
virtues and values to the students, since academics is not the only thing they deal 
with. Students today are categorized as Generation Z with the most distinctive 
feature of being familiar with the use of digital technologies (Jayatissa, 2023). 
Their exposure to digital technologies may put them at risk on several fronts. 

https://doi.org/10.26418/jeltim.v6i2.84102
https://doi.org/10.26418/jeltim.v6i2.84102
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This “Z” generation, then, needs character education to protect themselves from 
problems in adolescence, such as a bad work ethic, drug and alcohol abuse, 
sexual activity, violence, lying, cheating, stealing, and bullying.  

Character Education as defined by Thomas Lickona (Lickona et al.,2007), an 
expert in CE, is an approach aimed at rising virtues to lead individuals in 
obtaining meaningful lives and giving positive contributions to society (Susanti, 
2022).  To be specific, CE is a set of positive traits that come from one's thoughts, 
heart, and body (psychological and mental elements), covering things like 
knowing goodness and being eager to do good deeds (Suherman, 2018). 

This idea is in line with the hope of the Indonesian government in 
implementing CE in the educational context. Under the umbrella of its 
curriculum known as the Emancipated Curriculum (Kurikulum Merdeka), a CE 
framework is rooted, which is popularly known by the term "Pancasila Student 
Profile". "Pancasila Student Profile", or Profil Pelajar Pancasila, is a foundational 
principle in CE (Aditomo, 2021). Pancasila Student Profile strengthens 
Indonesian students' character to be competent lifelong learners and behave 
according to the values of Indonesian ideology: Pancasila. They are also seen as 
a way of thinking, an ideology, and a foundation of morality for the Indonesian 
people to engage in local and global dynamics (Nurizka et al., 2020).  

Indonesian students are expected to have the competence to become 
democratic citizens who are productive in the 21st century, understand the 
national identity, and are able to participate in global development. The 
"Pancasila student profile" is intended to make Indonesian students have six 
characteristics: (1) faith, fear of God, and noble character, (2) global diversity, (3) 
cooperation, (4) independence, (5) critical thinking, and (6) creativity. These 
characters prepare the students to become citizens who prioritize their nation's 
ideology and are ready for the challenges and changes (Nurizka et al., 2020). 
Cultivating character education is one of the ways to strengthen this ideology.  

The Indonesian Character Education framework (Pancasila Students 
Profile) can be both implemented during the process of teaching and learning in 
the classroom and arranged as projects out of the classroom, even though the 
implementation of these is designed separately from the intercurricular materials 
in the classroom (Kementrian Pendidikan dan Kebudayaan, 2021). During its 
implementation in the classroom, CE is directed to achieve learning goals during 
the class. Meanwhile, it is directed to complete the competence of Pancasila 
Students during the implementation of projects to strengthen the Pancasila 
Students' Profile. 

However, CE implementation in ELT needs a good strategy to create an 
effective implementation process. CE should be integrated within the framework 
of the school-based instruction, school culture, and the community (Temiz, 2016). 
Unfortunately, teachers still have limited supportive and guiding examples for 
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implementing Pancasila Values to instill CE in the teaching and learning process 
(Natalia et al., 2021). They have found that the government only provides 
socialization through the teacher's working group, with less clear technical 
instruction and learning resources in the classroom. This adds to the teachers’ 
burden in the implementation of CE during the teaching and learning process. 

Moreover, CE is often neglected in the English teaching and learning 
process and rarely instilled in its materials (Aningsih et al., 2022; Muthohar, 
2021). Learning materials have been a crucial factor in students’ success in 
building their competencies in English. However, there are limited English 
language learning materials that focus on instilling character education (Purba et 
al., 2020) that meets the specific learning needs of Generation Z in Indonesia. 
Most available learning materials present the teaching of character through 
reading texts with character education virtues (Kusmana et al., 2020). It is then 
timely to provide English language students with learning materials that not only 
integrate the teaching of character with English language knowledge and skills, 
but also provide opportunities for students to practice what they have learned in 
real life contexts that are appropriate for the characteristics of Indonesia students 
today. 

To fill this gap, this study is conducted to investigate the students’ needs 
analysis by developing a survey instrument integrating Davidson, Lickona, 
Khmelkov (2008) and Pancasila Students Profile (Aditomo, 2021) to know 
students’ needs in CE. A framework by Ciptaningrum (2017) is also applied to 
obtain the students’ needs in online materials development. Therefore, to achieve 
the study's objectives, the research focuses on two primary questions: how to 
develop a set of survey instruments to assess the needs of EFL students in CE, 
and how to test the validity and reliability of these instruments. Consequently, 
the study aims to create a comprehensive set of survey tools for analyzing the 
needs of EFL students in CE and to evaluate the effectiveness and reliability of 
these tools. 

METHOD  

This research follows some steps from the MEASURE approach for 
instrument development. In developing the instrument to measure ELT students’ 
needs in Character Education (CE) implementation integrating Pancasila values, 
the researchers applied The MEASURE Approach presented by Kalkbrenner 
(2021). It is a quantitative approach which requires the researchers to obtain 
numerical data utilizing survey techniques. To follow this method, the 
researchers followed seven stages of this MEASURE Approach. 

First, the researchers made the purpose and rationale clear. We defined 
the intention to create a needs analysis instrument to find the students’ needs on 
materials development in English Language Teaching (ELT) related to Pancasila 
Students’ Profile. In the next step, the researchers determined an empirical 
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framework to develop the instrument. Character Education framework set by 
Lickona et al. (2007) was used to create the instrument. It was matched to the six 
dimensions of Pancasila Students’ Profile namely (1) faith and piety to God 
Almighty and having noble character, (2) global diversity, (3) cooperation, (4) 
independence, (5) critical thinking, and (6) creativity. In addition, online 
materials survey items developed by Ciptaningrum (2017) were added to 
measure the students’ preference on technology used during the teaching and 
learning process. Third, we articulated a theoretical blueprint. The survey item 
categorizations can be seen in Table 1. 

 
Table 1. Theoretical Blueprint of the Survey Items 

 
Content area  Pancasila 

Students’ Profile 
Framework 

Dimensions Frequency 

Faith and Piety to God 
Almighty and Having 
a Noble Character 

17 

Global Diversity 6 
Cooperation 8 
Independence 18 
Critical Thinking 11 
Creativity 4 

Online Materials 
Development 
Framework 

Familiarity 3 
Practicality 3 
Preference 4 

 
The fourth step was to synthesize content and scale development. In this 

study, the researchers used four Likert scales to know the students’ agreement 
related to a statement. The Likert scale consists of strongly disagree, disagree, 
agree, and strongly agree. Next, in the fifth part, the researchers reviewed the 
instrument content. They reviewed the instrument items together as they 
reviewed the content. Sixth, recruiting the participants by spreading a 
questionnaire instrument to 326 participants to pilot the reliability and validity 
of the instrument. A purposive sampling was applied to find the participants 
who were actively engaged in the Independence Curriculum. The students 
coming from some senior high schools in Yogyakarta who were actively using 
the Independence Curriculum were required to join the research.  Seventh, 
evaluate the validity and reliability construct utilizing AMOS to do Confirmatory 
Factor Analysis (CFA). The result of the study is analyzed using statistical 
description elaborated in the results and discussions part of the article. 

 
FINDINGS AND DISCUSSIONS 

As stated in the method section, this study aims to develop a set of survey 
instruments to analyze EFL students' needs in CE and test the survey 
instrument's validity and reliability. Therefore, this section explores the result of 
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this study in correlation with the existing theories under the umbrella of the 
study's goals.   
 
Developing the Survey Instrument 

In developing the survey instrument, some grand theories were used as the 
basis of the design. First and foremost is a CE theory articulated by Person et al. 
(2009) and Davidson, Lickona, and Khmelkov (2008). The researchers then 
adapted the existing survey items of the instrument proposed by Davidson et al. 
(2008). The items are then adjusted in some dimensions to align with the 
framework of Pancasila Students’ Profile instilled in the Emancipated 
Curriculum. This provides the novelty to the field compared to the similar 
previous research.   

The current research instrument differs significantly from the one 
developed by Davidson, Lickona, and Khmelkov (2008). While their instrument 
is grounded in general dimensions of character education—namely knowledge, 
cognitive, affective, and behavioral aspects—the newly developed instrument is 
rooted in a framework proposed by the Indonesian government. This framework 
introduces a more complex structure that encompasses six distinct virtues: 
religious values, nationalism, integrity, independence, mutual cooperation, and 
environmental care. 

Davidson, Lickona, and Khmelkov’s instrument (2008) primarily 
emphasizes a broad, universal approach to character education, focusing on the 
internalization of ethical knowledge, cognitive understanding, emotional 
responses, and outward behaviors that align with good character. These 
dimensions are universally applicable across different cultural contexts and 
educational settings. 

In contrast, the new instrument reflects the Indonesian government’s CE 
framework (Pancasila Student Profile), consisting of several aspects, namely (1) 
beriman, bertakwa kepada Tuhan Yang Maha Esa, dan berakhlak mulia (faith and piety 
to God Almighty and having noble character), (2) berkebinekaan global (global 
diversity), (3) bergotong royong (cooperation), (4) mandiri (independence), (5) 
bernalar kritis (critical thinking), and (6) kreatif (creativity) (Aditomo, 2021). The 
framework is tailored to the specific cultural and national context of Indonesia. 
It integrates not just the general aspects of character education but also 
incorporates virtues that are particularly relevant to the Indonesian society. For 
example, religious values reflect the importance of spiritual and moral 
development, while nationalism fosters a sense of pride and responsibility 
towards the country. Integrity and independence emphasize personal moral 
conduct and self-reliance, whereas mutual cooperation and environmental care 
highlight the importance of community and sustainability. 
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The inclusion of these six virtues provides a more nuanced and culturally 
specific approach to character education. This complexity allows the instrument 
to address both the universal aspects of character development and the unique 
virtues that are prioritized within the Indonesian educational context. 
Consequently, the current instrument offers a more holistic and context-sensitive 
tool for assessing character education, bridging both global principles and local 
values.  

The first dimension is strongly related to faith and religion. The students 
are expected to have belief in God, to respect themselves, the people surrounding 
them, the nature, and the nation. The virtue of global diversity indicates that the 
students ought to know and respect their culture, communicate with people 
across cultures, be responsible for the diversity experience, and have social 
justice. The third virtue, cooperation, shows the aspects of collaboration, care, 
and sharing. In the next dimension, called independence, the students should 
become habituated to know themselves, manage their motivation, set their goals, 
and evaluate the goals. The last virtue represents the aspect of producing original 
ideas and work and having flexibility in thinking and finding alternative 
solutions to the problems that occur. 

In addition, a dimension designed to capture the urgency of the study 
comprising six items is entitled “needs analysis” dimension, in the beginning of 
the instrument. Furthermore, to meet the current rapid technology development, 
the dimension of “online materials” is then placed as the last dimension of the 
instrument (Janschitz & Penker, 2022). The items for capturing students’ needs 
for online materials were adapted from a survey instrument published by 
Ciptaningrum (2017).  This is necessary since the target group of learners for the 
learning materials that will be developed later is students of today’s “Z” 
generation who have their own characteristics in their learning preferences and 
their use of digital technologies. 

After the survey instrument draft was developed from the empirical 
framework to meet the measurement's desired construct, the researchers 
synthesized its content through the item development process (Kalkbrenner, 
2021). The process required the researchers to match the content with the study's 
goals and ensure that the items align with the adopted grand theories. There were 
some revisions in terms of editing and reducing some aspects and assembling 
them in order to avoid redundancy and make them cohesive. The researchers 
also ensured the items had appropriate font style and size (Sullivan & Artino, 
2017). The survey items were also translated into Indonesian to make it easier for 
the participants to comprehend the meaning. Furthermore, the researchers 
ensured that each item aimed to capture or answer only one point, briefly and to 
the point (Burton & Mazerolle, 2011).  
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Furthermore, to accommodate the participants’ responses, the instrument 
provided a Likert scale. Point 1 represents "strongly disagree", point 2 represents 
"disagree", point 3 represents "agree", and point 4 means "strongly agree". Next, 
the draft was triangulated and revised to ensure that the content fit the goals, 
targeted participants, and adhered to the grand theories (Elangovan & 
Sundaravel, 2021). The final survey instrument blueprint is presented in Table 2. 

 
Table 2. Developed Survey Instrument Blueprint 

 
Dimension Indicator 

Numbers 
Number Amount of 

Items 
Source 

1 CNA01-CNA06 1-6 6 Macalister & Nation, 2020 

2 A01-A17 7-23 17   
Davidson et al., 2008 3 B01-B06 24-29 6 

4 C01-C08 30-37 8 
5 D01-D21 38-55 18 
6 E01-E14 56-66 11 
7 F01-F04 67-70 4 
8 G01-G10 71-80 10 Ciptaningrum, 2017 

 
Table 2 presents the blueprint of the survey instrument, which comprises 

needs analysis, six virtues of the Pancasila Students’ Profile, and online material. 
Moreover, triangulation and revisions were conducted before the instrument was 
tested (Bazos et al., 2001). It is strongly essential to have expert judgment within 
the field of the research to make a firm instrument which is aligned with the 
intended goals (Elangovan & Sundaravel, 2021). Furthermore, the triangulation 
step determines whether items measured have the correct concept. 

Testing the Survey Instrument 

To achieve the second goal, the researchers recruited participants to 
evaluate the validity and reliability of the survey instrument. The researchers 
used Google Forms to distribute the survey to the students efficiently. The 
participants were 326 of 10-11th grade students from six senior high schools in 
Yogyakarta that have implemented the Emancipated Curriculum (Kementrian 
Pendidikan, Kebudayaan, Riset, dan Teknologi, 2022)). 

 The researchers tested the instrument’s internal consistency by using 
Cronbach’s Alpha test with the help of SPSS 2.3 statistical software (de Barros 
Ahrens et al., 2020; Surucu & Maslakci, 2020). The result is shown in Table 3. The 
table indicates the result of the Confirmatory Factor Analysis (CFA) test of the 
survey instrument. The researchers ran the test through the AMOS statistical 
software to seek the reliability of the items survey 
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Table 3. Cronbach’s Alpha & CFA Test 
 

Dimension Cronbach’s Alpha CFA 

1         -                  - 
2 0.975 < 0.05 
3 0.975 < 0.05 
4 0.973 < 0.05 
5 0.988 < 0.05 
6 0.954 < 0.05 
7 0.974 < 0.05 
8 0.933 < 0.05 

 
CFA test could be done only if the reliability and validity of the instrument 

was confirmed. Several options are available. Cronbach's alpha test is one of these 

measurements (de Barros Ahrens et al., 2020; Surucu & Maslakci, 2020). CFA is a 

technique for evaluating the effectiveness of measurement models in which the 

number of components and their direct relationship are stated (Pett et al., 2003). 

This statistical approach is used to validate a measuring instrument's factor 

structure. In most social science research, it validates and determines the 

reliability of any measurement (Rasool et al., 2021). In addition, it is one of the 

most effective methods for determining construct validity (Anita & Julia, 2015). 

The Cronbach’s Alpha test provides scales greater than 0.6 for all 

dimensions, meaning that those dimensions are valid. Furthermore, the CFA 

results show a scale of less than 0.05 for each dimension. This indicates that most 

of the survey instrument items are reliable. However, there are five out of eighty-

six items that are not reliable. Those items are CAN01, A13, D17, E05, and E06 

which were then deleted 
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Figure 1: CFA Goodness of Fit Index (GFI) 

 
Figure 1 illustrates the CFA Goodness of Fit Index (GFI) of the study. GFI 

evaluates how well the proposed model fits the actual covariance matrix. The 

quantity of each latent variable's indicators has an impact on it. According to 

Baharum et al. (2023), this statistic's values should fall between 0 and 1, with a 

value of more than 0.90 suggesting a satisfactory match. In its development,  

Baharum et al. (2023) in a more recent investigation found that the cut-off criteria 

should be NFI . 95 to pass a satisfactory standard.  

It could be seen that the picture shows CMIN/df=2.227. The score is less 

than 5.  This is in line with the RMSE score which is 0.061. The number is less 

than 0.08. In addition, the GFI, TLI and TRFI, and NFI scores are more than 0.6. 

Those scores indicate that the model of the data analysis result through the CFA 

test is a moderate fit model. To conclude, the CFA test result indicates that more 

than 90% of the developed survey instrument items are reliable. All in all, it is 

strongly believed that the proposed developed survey instrument to analyze EFL 

students’ needs in CE is valid and reliable. 
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CONCLUSION AND SUGGESTION  

This study performed efforts to satisfy the validity and reliability utilizing 

the MEASURE approach on its development process. The findings indicate that 

through careful design and rigorous analysis, the instrument is suitable for 

application on a larger scale to examine the EFL students’ needs in CE 

implementation in the classrooms. This instrument is valid for use in obtaining 

data from students’ perspectives. It enables the users to gain students’ needs data 
in instilling character education in ELT Materials.  

This instrument is suggested for use by the researchers and practitioners 

who are concerned with the ELT students’ development during the teaching and 
learning process. This helps the researchers and practitioners to understand the 

students’ lacks and wants during the implementation of CE programs in the 

English language learning. However, since the audience of the research was 

limited to the senior high school students, the future researchers may desire to 

test this instrument for implementation in different participants' levels such as in 

elementary school or junior high school. Additionally, to make a holistic study, 

it is also recommended to future researchers to create an instrument related to 

ELT CE viewed from the teacher's point of view. This will produce a 

comprehensive research product in this field of study. 
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Appendix 
NEEDS ANALYSIS QUESTIONNAIRE 

FOR STUDENTS  
Note: 
Below is the research instrument adapted from an instrument developed by 
Davidson, Lickona, Khmelkov (2008). It then adjusted parallel with the 
dimension of Indonesian Character Education Framework called Pancasila 
Student Profile Framework, supported with the existing theories (see the 
reference column).   
 
Instruction for the participants: 
Please choose a scale* 1/2/3/4 parallel with the statement.  
*Scale 1: Strongly disagree  
  2: Disagree  
  3: Agree  
  4: Strongly agree  

 
 

No  STATEMENTS 
SCALE* 

REF. 
1 2 3 4 

THE NEEDS 

1 Character Education is important     Nation & 
Macalister, 
2010 2 Character Education is needed to be instilled in the 

English materials 
    

3 The character education instilled in the English 
material met the learning objectives 

    

4 The character education embedded in the English 
materials needs to be improved 

    

5 Some dimensions of character education should be 
added 

    

6 Students’ character education needs to be improved 
through the English material 

    

FAITH, FEAR OF GOD, AND NOBLE CHARACTER 

7 The English material facilitates the teacher to discuss 
morally significant events in the school and wider 
world. 

    Samsinar, & 

Fitriani. 2020 
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No  STATEMENTS 
SCALE* 

REF. 
1 2 3 4 

8 The English material facilitates the students to listen 
to each other in class discussions. 

    Paige  
& Goode, 
2009 

9 The English material at school motivates the students 
to take the perspectives of others seriously.  

    Pratiwi & 
Ayriza, 2018 

10 The English material stimulates the students to 
apologize and forgive each other.  

    

11 The English material stimulates the students to be 
patient with each other. 

    

12 The English material at school motivates the 
students to pursue deep, meaningful connections to 
God. 

    

13 The English material motivates the students to not 
spread rumors or gossip. 

    Elder & Paul, 
2012 

14 The English material facilitates the teachers to 
utilize everyday heroes (such as those identified 
by the Giraffe Project) to provide inspiring role 
models. 

    Goleman, 
2009 

15 The English material motivates the students to 
resolve conflicts without fighting, insults, or threats.  

    Kebbi & Al-
Hroup, 2018 

16 The English materials encourage students to 
appreciate their own skill/ capability  

    Hidayati, 
2018; 
Karyono, et 
al., 2019 

17 The English materials prohibit peer cruelty or any 
form of violence  

    Beets, et al., 
2009 

18 The English materials encourage the students not to 
damage or harm other people’s ownership. 

    Astuti, et al., 
2018 

19 The English materials encourage students to not 
cover up other people's mistakes.  

    Beets, et al., 
2009 

20 The English materials encourage students to say the 
truth whatever the consequences. 
 

    Hidayati et 
al., 2018; 
Karyono, et 
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No  STATEMENTS 
SCALE* 

REF. 
1 2 3 4 

 al., 2019; 
Bialik, et al., 
2015 

21. The English materials at school motivates the 
students to reward and praise people for their 
strength and accomplishment.  

    Goleman, 
2009 

22 The English material stimulates the students to 
respect the personal property of others.  

    Betawi, 2018 

23 The English material stimulates the students 
to develop respect for others. 

    

 
GLOBAL DIVERSITY 

24 The English material at school motivates the 
students to appreciate the nations’ democratic 
heritage and democratic values. 

    Samsuri, 
2004 

25 The English material at school motivates the students 
to demonstrate civic virtues and skills. 

    

26 The English material at school motivates the 
students to include those who are different (e.g., 
belong to different race, religion, or culture). 

    Setyowati et 
al., 2018 

27 The materials give information about the importance 
of ethics in human life and communities, and the 
ability to share it with others.  

    Attar, 2019 

28 The English materials help the students stand on the 
cardinal virtues of justice and prudence, making a 
level playing field for all. 

    Centre for 
Educational 
Leadership. 
(2017) 

29 The English materials help the students demonstrate 
responsible organization skills and time 
management 

    Moore, 2009 
Taylor, 2014 

 
COOPERATION 

30 The English material facilitates the students to work     Paige & 
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No  STATEMENTS 
SCALE* 

REF. 
1 2 3 4 

well together. Goode, 2009 

31 The English material provides various 
cooperative learning formats (e.g., learning 
partners, small group projects, whole-class 
projects, etc.)  

    

32 The English material stimulates the students to do 
their part in group projects.  

    

33 The English material stimulates the students to 
work together to help one another do their best 
academic work. 

    

34 The English material at school motivates the 
students to comfort peers who have experienced 
sadness. 

    Richaud, 
2012 

35 The English material at school motivates the 
students to help each other, even if they are not 
friends. 

    

36 The English material at school motivates students to 
participate in shared-decision making in the 
classroom. 

    Moe, 2009 

37 The English material at school motivates the students 
to make contributions to family, classroom, and 
community. 

    Billig, et al., 
2008 

INDEPENDENT 

38 The English material at school motivates the students 
to understand learning as a lifelong process. 

    Pratiwi & 
Ayriza, 2018 

39 The English material motivates the students to try to 
get their peers to follow the rules. 

    Paul & 
Elder., 2012 

40 The English material stimulates the students to be 
enthusiastic about learning. 

    Moe, 2009 

41 The English material at school motivates the 
students to pursue physical health. 
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No  STATEMENTS 
SCALE* 

REF. 
1 2 3 4 

42 The English material at school motivates the 
students to pursue emotional health. 

    

43 The English material at school motivates the 
students to pursue mental health. 

    

44 The English material at school motivates the 
students to possess a healthy self-confidence and 
positive attitude. 

    Ibrahim et 
al., 2017 

45 The English material at school motivates the 
students to be responsible for mistakes they made. 

    

46 The English material at school motivates the 
students to develop self-control. 

    

47 The English material at school motivates the 
students to understand someone’s thoughts and 
emotions. 

    

48 The English material facilitates the students to take 
responsibility for preparing their homework. 

    Syahrial et 
al., 2022 

49 The English material enables students to hold fast to 
their values and purpose even when there is no 
certainty that they will prevail. 

    CEFEL, 2017 

50 The English materials give the students teachability 
and learning as a leader. 

    

51 The English material at school motivates the students 
to be disciplined. 

    Syahrial et 
al., 2022 

52 The English material at school motivates the students 
to preserve in the face of difficulty. 

    Paige & 
Goode, 2009 

53 The English material at school motivates the students 
to demonstrate persistence in the face of 
discouragement. 

    Dalimunthe, 
et al., 2022 

54 The English material at school motivates the students 
to consider the existential question to “What is the 
meaning of life?” 

    

55 The English material at school motivates the students     Pratiwi & 
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No  STATEMENTS 
SCALE* 

REF. 
1 2 3 4 

to contribute to continuous self-development.  Ayriza, 2018 

56 The English material at school motivates the students 
to make connections and integrate knowledge. 

    Pratiwi & 
Ayriza, 2018 

 
CRITICAL THINKING 

57 The English material at school motivates the students 
to demonstrate skills of critical analysis. 

    Anderson, 
L.W. & 
Krathwohl, 
D.R., 2001 58 The English material provides the teachers questions 

to challenge students' thinking. 
    

59 The English materials at school motivates the 
students to provide constructive feedback and focus 
on how to improve.  

    Goleman, 
2009 

60 The English materials encourage the students to 
learn through failure. 

    Yuni & 
Alghadari 
2022 

61 The English material at school motivates the 
students to communicate effectively. 

    Ibrahim et 
al., 2017 

62 The English material stimulates the students to seek 
additional help as needed. 

    Pratiwi & 
Ayriza, 2018 

63 The English material at school motivates the students 
to take an active role in helping to solve classroom 
and/or schoolwide problems. 

    Moe, 2009 

64 The English material help the students develop 
self-knowledge through journal reflections. 

    Jado, 
2015 

65 The English material stimulates the students to 
stand up for academic integrity (i.e., work to 
prevent cheating).  

    Paul & 
Elder, 
2012 

66 The English material at school motivates the students 
to seek expert opinion and credible evidence. 

    Anderson, 
L.W. & 
Krathwohl, 
D.R., 2001 
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No  STATEMENTS 
SCALE* 

REF. 
1 2 3 4 

 
CREATIVE 

67 The English material at school motivates the students 
to formulate life goals and ways to pursue them.  

    Dalimunthe, 
et al., 2022 

68 The English material at school motivates the students 
to generate alternative solutions.  

    Paul & Elder, 
2012 

69 The English material at school motivates the students 
to demonstrate initiative. 

    Syahrial et 
al., 2022 
Park et al., 
2019 

70 The English material at school motivates the students 
to seek a life of noble purpose.  

    Pratiwi & 
Ayriza, 2018 

 ONLINE MATERIALS 

71 (technological knowledge) 
I play around with different technologies 

    Brahler et al., 
1999 
 
Ko & Rossen, 
2017 

72 (technological content knowledge) 
I can use technologies to help me understand 
learning theories. 

    

73 I know how to use technology to help me improve 
my English language skills 

    

74 (teachnological pedagogical knowledge) 
I know how to use technology for organizing my 
school work 

    

75 I can use technologies to have collaboration with 
other people on a project. 

    

76 (technological pedagogical content knowledge) 
I know what to consider before using technologies 
to learn/ teach English language in the classroom 

    

77 The teacher use technologies in the classrooms.     

78 The ways technologies are used in my classrooms 
have helped me learn better 
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No  STATEMENTS 
SCALE* 

REF. 
1 2 3 4 

79 The teachers have demonstrated the use of 
technologies that can enhance student learning 

    

80 When technologies are used in my classroom, it is 
the students who use it most of the time 

    

 

81. For this question (Number 81), you can choose more than one option.  

I like it better if I learn how to use technology for English language teaching in 

programs that (Ciptaningrum, 2017):  

[ ] have longer contact hours  

[ ] provide advices/tutorial after the activities/programs finish  

[ ] are related to my personal needs  

[ ] are related to real problems that I might encounter during my teaching practicum 5  

[ ] give opportunities for me to actively use technology  

[ ] provide a degree of freedom for me to design my own learning  

[ ] promote collaboration with peers or other people  

[ ] provide opportunities for me to reflect on my own learning and teaching practices  

[ ] Other (please mention) 

 

82. What kind of learning activities that can help you best in learning to use 

technologies in teaching English language? (Ciptaningrum, 2017) 

(Please write your answer in the space provided below.)  
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