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 Abstract  

 
Chemical literacy is a core construct in chemistry education, reflecting students’ ability to understand chemical 
concepts, coordinate macroscopic, sub-microscopic, and symbolic representations, and apply chemistry 
knowledge meaningfully. In Indonesia, persistent regional disparities in educational quality remain a challenge, 
particularly in provinces with lower human development indicators. West Nusa Tenggara has recently been 
identified as a region with relatively high general illiteracy rates, raising concerns about students’ chemical 
literacy at the upper secondary level. This study aimed to investigate the chemical literacy levels of Grade XI 
students enrolled in State Islamic Senior High Schools across West Nusa Tenggara. A quantitative research 
design was employed involving 654 students selected through multi-stage cluster sampling based on regional 
Human Development Index classifications. Data were collected using the Chemical Literacy Instrument (CLI), a 
validated three-tier diagnostic assessment designed to capture students’ conceptual understanding and 
reasoning across macroscopic, sub-microscopic, and symbolic levels. The instrument consisted of ten items 
covering core chemistry topics commonly taught in senior secondary education. Descriptive statistical analyses 
were conducted to categorize students’ chemical literacy into nominal, functional, conceptual, and scientific 
illiteracy levels. The results reveal critically low levels of chemical literacy. Only 12.62% of students 
demonstrated nominal literacy, 9.16% reached the functional level, and merely 1.12% achieved conceptual 
literacy, while 77.10% of students were classified as scientifically illiterate. This study provides novel large-scale 
empirical evidence on chemical literacy in Islamic secondary education contexts within developing regions, 
highlighting persistent representational and conceptual gaps that remain underexplored in existing chemistry 
education research. The findings underscore the need for instructional approaches that explicitly support 
representational competence, diagnostic assessment, and conceptual integration to strengthen chemical 
literacy development in secondary chemistry education. 
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1. Introduction 
 
Various developments today have made it 
easier for us to get everything we need. The 
era of the Industrial Revolution 4.0 has shifted 
towards the era of Industry 5.0 where the 
development of technology and information is 
so massive and various things we do can be 
done through automation and digital 

mechanisms. This then spurs us to be able to 
adapt to various changes and problems that 
arise. To face these changes and problems, the 
OECD (OECD, 2023) published the results of 
the PISA study which stated that the basic 
thing needed to be able to adapt and even 
compete is literacy skills for the community, 
especially in science literacy competencies. 
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The public must be made aware of the 
relationship between science and 
sociocultural issues so that they can make life 
choices based on scientific consequences 
(Herman et al., 2021; Ke et al., 2021; Valladares, 
2021). Unfortunately, according to the 
International Institute for Management 
Development (IMD, 2022) In its annual report, 
The Global Competitiveness Report, Indonesia 
is ranked 44th out of 56 countries, and this is 
the worst ranking in the last 5 years since 2018 
(IMD, 2022). This condition is exacerbated by 
the achievement of scientific literacy reported 
by the OECD through the Program for 
International Student Assessment (PISA) in 
2021, which shows that Indonesia is ranked 
70th out of 78 countries with a scientific 
literacy score of 396, far below the global 
scientific literacy average with a score of 489 
(OECD, 2023). This condition at least illustrates 
that the quality of education, especially 
science literacy in Indonesia is still relatively 
low compared to many other countries. 
Whereas science itself is a discipline that has a 
direct or indirect relationship to a person's 
quality of life, both politically, socially, and 
economically (Holt-Lunstad, 2024; Marginson, 
2022). 
 
Furthermore, so far West Nusa Tenggara is 
ranked second (25,09%) in illiteracy cases in 
Indonesia for people aged 45+  and ranked 
third (10,17%) for people aged 15+ (Badan 
Pusat Statistik Indonesia, 2024). Seeing this 
position, West Nusa Tenggara must support 
the movement to increase its public literacy. 
This movement is not only useful for the 
process of human development in West Nusa 
Tenggara but also plays an important role in 
the process of creating a dynamic, open, and 
ready-to-face global competition society 
(Badan Pusat Statistik Provinsi Nusa Tenggara 
Barat, 2021). 
 
Measurements related to chemical literacy 
specifically have not been done much when 
compared to measurements of scientific 
literacy in general. Generally, developments 
related to chemical literacy measurements are 
still associated with five levels of student 
literacy abilities (Ayuningtyas & Hayati, 2022; 
Nurlaili et al., 2023). Then, measurements 

related to chemical literacy are usually limited 
to certain concepts at a certain grade level. 
Comprehensive measurements at grade-level 
segments that cover several materials are still 
minimal. Measurements made on concepts in 
grade XI for all materials have not been carried 
out. 
 
One of the implications of making chemical 
literacy the goal of chemistry learning is the 
need to provide precise measurements related 
to chemical literacy (Haetami et al., 2023; 
Marfuatun et al., 2024; Wiyarsi et al., 2021). The 
chemical literacy framework is based on 
research related to scientific literacy and 
classified  into several categories as scientific 
illiteracy, nominal scientific literacy, functional 
scientific literacy, conceptual scientific literacy, 
and multidimensional scientific literacy 
(Haetami et al., 2023). A previous study was 
conducted on Chemistry teacher in West Nusa 
Tenggara to assess their literacy in the STEAM 
context (Jannah & Prodjosantoso, 2024) and 
there is no study that specifically assessing 
chemical literacy across students in West Nusa 
Tenggara, especially focusing on State Islamic 
High Schools. Considering the importance of 
chemical literacy for the life of the global 
community in the era of Industry 4.0, 
researchers are interested in knowing the level 
of student chemical literacy in West Nusa 
Tenggara, Indonesia. So, the results of this 
study can later be part of efforts to improve 
human competence in the future. 
 

2. Research Method 
 
This type of research is quantitative research 
to determine the level of chemical literacy in 
class XI students at State Islamic Senior High 
Schools in Mataram City, Bima City, and Bima 
Regency. 
 
The population of this study consisted of 
grade XI students from State Islamic Senior 
High Schools in West Nusa Tenggara, 
considering the distribution of regions with 
high, medium, and low Human Development 
Index levels. The samples were selected using 
multistage or cluster sampling, followed by 
random sampling, resulting in a total of 654 
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grade XI students (Creswell & Creswell, 2023). 
This approach is time- and cost-efficient while 
still providing each individual with an equal 
opportunity to be selected. Therefore, the 
resulting sample is considered representative 
of the population, even though the population 
is widely dispersed. 
 
This study uses a chemical literacy instrument 
(CLI) in the form of a three-tier test model, 
which measures students’ understanding of 
chemical concepts at the macroscopic, 
microscopic, and symbolic levels. In addition 

to assessing conceptual understanding, this 
instrument also examines fundamental 
scientific literacy skills in chemistry, including 
the ability to explain scientific phenomena 
using a scientific approach, evaluate and 
design scientific investigations, and interpret 
data and scientific evidence. 
 
The instrument used covers grade XI chemistry 
topics, ranging from petroleum hydrocarbons 
to acid–base concepts. In general, the test 
instrument used in this study is presented in 
Table 1.

Table 1.  Chemical Literacy Test Instrument Grid

No. Topics Discourse Question Items Cognitive Level 

1 Petroleum and Hydrocarbons Types of Natural Gas 1.1; 1.2; 1.3 
2.1; 2.2; 2.3 

C3 
C4 

2 Thermochemistry Purification of a 
Substance 

3.1; 3.2; 3.3 
4.1; 4.2; 4.3 

C3 
C4 

3 Reaction rate Sulfur and Cosmetics 5.1; 5.2; 5.3 
6.1; 6.2; 6.3 

C3 
C4 

4 Chemical Equilibrium Chemical Balance in Our 
Body 

7.1; 7.2; 7.3 
8.1; 8.2; 8.3 

C4 
C3 

5 Acid-Base Coal and Acid Rain 9.1; 9.2; 9.3 
10.1;10.2;10.3 

C3 
C4 

Each question item is then assessed using a 
scoring scale of 1–4. For example, in item 3.1, 
the scoring scale used is presented in Table 2. 
 

At the second level, each item is evaluated 
using the criteria presented in Table 3. 
 
 

Table 2. Criteria for Assessing First-Level Test Instruments 

Score Criteria 

4 If students are able to provide complete and precise explanations, and also examples that are 
suitable for the concept 

3 If students are able to provide an appropriate explanation, but it is incomplete, they should also 
provide suitable examples related to the concept. 

2 If students provide an appropriate explanation, but the examples given are not suitable for the 
concept 

1 If students are unable to provide appropriate concepts and examples 

 
Table 3. Criteria for Assessing the Second-Level Test Instrument 

 
 
 

The third level of the instrument asks 
participants to indicate how confident they are 
in the answers given at the first and second 
levels. There are five confidence level options 
that can be selected by the participants, which 

are: (1) just guessing, (2) very uncertain, (3) 
uncertain, (4) certain, and (5) very certain. 
These response options accommodate 
students who may only be guessing at levels 1 

Score Criteria 

4 If students are able to provide > 2 related concepts 
3 If students are able to provide 2 related concepts 
2 If students are able to provide 1 related concept 
1 If students are unable to provide related concepts 
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and 2 (Muryani et al., 2022; Pacala, 2024; Sari 
et al., 2024; Yeo et al., 2022). 
 
The combination patterns of answers 
produced by the participants are then used to 
analyze the students’ chemical literacy 
patterns. The next step is to measure the 
reliability of the instrument. The results of the 
reliability analysis using Cronbach’s alpha 
show a value of α = 0.918 for the chemical 
literacy instrument; therefore, the reliability 

criterion is met, as the value exceeds the 
acceptable threshold of α > 0.70. 
 
The respondents’ answer patterns on the 
chemical literacy instrument are categorized 
based on the classification proposed by 
Erman, which groups student responses into 
five categories (Ayuningtyas & Hayati, 2022; 
Nurlaili et al., 2023). Based on this 
classification, the hierarchical positions of the 
respondents’ answer patterns can be 
identified as shown in Table 4. 

 
Table 4. Classification of respondents' answers on the Chemical Literacy instrument 

Student score combination 
Classification of respondents' answers 

Tier 1 Tier 2 Tier 3 
≥ 3 ≥ 3 > 3 Conceptual/multidimensional science literacy 
≥ 3 ≤ 2  > 3 Functional science literacy 
≥ 3 ≥ 3 ≤ 3 Functional science literacy 
≤ 2 ≥ 3 > 3 Nominal science literacy 
≥ 3 ≤ 2 ≤ 3 Nominal science literacy 
≤ 2 ≥ 3 ≤ 3 Nominal science literacy 
≤ 2  ≤ 2  > 3 Scientific illiteracy 
≤ 2  ≤ 2  ≤ 3 Scientific illiteracy 

 

3. Result and Discussion  
 
Literacy skills are fundamentally needed as a 
solution for society to face various changes, 
especially changes that have a negative 
impact (OECD, 2023). Considering the 
importance of literacy skills, especially in 
chemistry, quantitative data were obtained 
through three-tier multiple-choice questions 
related to chemical literacy. The data analysis 
method in this study was carried out to obtain 
conclusions. Descriptive and quantitative 
analysis was used to analyze the data of the 
instruments tested. This study used the 
Content Validity Ratio (CVR) model, which is a 
content validity approach to determine the 
suitability of items with the domains measured 
based on expert decisions (Mubarak & Yahdi, 
2020). In this study, the CVR value was 
obtained as 0.99 with a CVI score of 1.83. If we 
look at the acceptance criteria compiled by, it 
can be concluded that the instrument used to 
measure chemical literacy is valid (Masuwai et 
al., 2024; Sidek et al., 2022). 
 
The reason related to the use of the three-tier 
instrument test is that it is difficult to measure 

all aspects and components of chemical 
literacy using only one instrument with one 
character (Coldwell & Moore, 2024). So the 
character of the three-tier instrument test, 
which has an open-ended type, multiple 
choice, and Likert scale, becomes better 
because the instrument variant becomes 
higher. So, the diverse character of students' 
chemical literacy can be measured starting 
from multidimensional literacy to illiteracy. 
 
The overall chemical literacy level of all 
schools is obtained in the form of a 
percentage processed based on a 
combination of student score achievements 
on each instrument item. These results will 
provide an overview of whether the student is 
in one of the five categories of chemical 
science literacy (Ayuningtyas & Hayati, 2022; 
Nurlaili et al., 2023), which are, scientific 
illiteracy, nominal science literacy, functional 
science literacy, conceptual science literacy, 
and multidimensional science literacy. The 
results of the data obtained from all samples 
are shown in Table 5 below: 
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Table 5. Chemical literacy levels of State Islamic Senior High School students in Mataram City, Bima City, 
and Bima Regency 

No. Categories Bima City 
(%) 

Bima Regency 
(%) 

Mataram City 
(%) 

Total Percentages (%) 
n=634 

1 Multidimensional Chemical 
Literacy 

0.00 0.00 0.00 0.00 

2  conceptual chemical literacy 0.90 0.00 0.22 1.12 
3 functional chemical literacy 3.99 1.56 3.61 9.16 
4 Nominal chemical literacy 4.09 5.84 2.70 12.62 
5 Scientific illiteracy 22.41 25.08 29.61 77.10 

In this research, chemical literacy is described 
in detail for each topic material. There are 5 
topic materials used in the instrument. Those 
topics are petroleum & hydrocarbons, 
thermochemistry, reaction rates, chemical 
equilibrium, and acids and bases. 
 
These results highlight a serious gap in 
chemical literacy among students in West 
Nusa Tenggara. Despite regional differences, 
most students struggle to understand or apply 
chemistry concepts meaningfully. 
 
For regional comparison, Bima City shows 
slightly better performance in higher literacy 
levels (0.9% conceptual, 3.99% functional, 
4.09% nominal) compared to Bima Regency. 
On a similar side, Mataram City, while more 
urbanized, still has the highest percentage of 
scientific illiteracy (29.61%). Overall, the 
differences among regions are minor, but all 
show a consistent trend, low chemical literacy.  
This indicates that most students have a very 
limited understanding of chemistry. 
 
Nominal chemical literacy accounts for 12.62% 
of students, showing some awareness of 
chemistry but insufficient comprehension. 
Functional chemical literacy is present in 
9.16% of students, meaning only a small 
portion can use chemical knowledge in daily 

life. Conceptual and multidimensional literacy, 
which represent higher-order understanding, 
are very low (1.12% and 0%, respectively). No 
student reached the multidimensional level. 
 
The absence of students reaching the 
multidimensional chemical literacy level is a 
significant concern (Georgiou & Kyza, 2023). 
This level represents the ability to integrate 
chemical knowledge across various contexts, 
critically analyze information, and apply 
chemistry concepts to solve real-world 
problems. The fact that none of the students 
achieved this level suggests that their 
understanding of chemistry remains largely 
limited to memorizing facts rather than 
reasoning or applying concepts meaningfully 
(Pardiana, 2024). This condition indicates a 
lack of higher-order thinking skills such as 
critical analysis, problem-solving, and 
decision-making related to scientific issues. As 
a result, students may struggle to connect 
chemistry with daily life or broader societal 
challenges, such as environmental and health 
issues (Yamtinah et al., 2021). This finding 
implies that chemistry instruction in these 
schools may need to adopt more contextual, 
inquiry-based, and interdisciplinary 
approaches to foster deeper understanding 
and promote meaningful scientific literacy. 
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Figure 1. Distribution of Chemistry Literacy Level in Hydrocarbon and Petroleum Topics 
 

In Figure 1, the hydrocarbon and petroleum 
indicator section, students are introduced to 
examples of hydrocarbon compounds in the 
real world, such as liquid petroleum gases 
(LPG), and then relate these examples to 
chemical content by depicting the structure of 
the compound. The contextual approach in 
this process is oriented towards direct 
phenomena so that it can find a connection 

between problems and concepts that have 
been studied. (Zandroto & Sinaga, 2022).  
 
In the first question, students are asked to 
describe the differences in the propane and 
butane gas models if they are in gas form and 
in liquid form, and determine what is different 
from the pictures they provide. The pattern of 
student answers that emerged in answering 
this question is shown in Figure 2.

 

 

 

 

 

 

 

 

 

 
 
 

 
Figure 2. The Pattern of Student Answers Emerged when Answering Questions about Gas and Liquid 

Phases in Propane or Butane 
 

In answer pattern (a) students well describe 
the difference in density between a substance 
in the gas phase and a liquid phase. Answer 
pattern (b) shows that students are able to 
show the difference in phase between a gas 
and a liquid phase; however, the picture of the 

liquid phase shown is less precise and closer 
to a representation of the solid phase. Answer 
pattern (c) shows that students are still 
confused about what is meant by the phase of 
a substance and describe propane/butane as 
an ionic substance. Answer pattern (d) shows 
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that students are still unable to understand the 
request related to the phase of a substance 
and instead describe the structure of covalent 
compounds in general rather than describing 
the gas and liquid phases of propane/butane. 
The answer pattern (e) shows that students are 
still unable to understand the concept related 
to the phase of a substance and the concept 
of hydrocarbons, and instead describe a 
container for storing LPG gas. 
 
Based on the answer patterns that appear in 
Figure 1, the majority of students have not 
been able to identify and draw the chemical 
structure of a hydrocarbon compound 
properly. This is because the understanding of 
molecular transformation is difficult for 
students (Abdinejad et al., 2021). Students are 
asked to be able to change data in descriptive 
form into visual data (McLure et al., 2022). In 
order for this to be done properly, students are 
required to be able to visualize concepts or 
data and then provide explanations related to 
the mechanisms they describe (Carle, 2022; 
Kouril et al., 2023; McLure et al., 2022; Salame 
& Makki, 2021). Visual representations can 
only provide insights into scientific data if the 
viewer is familiar with the concepts of the 
particular field (Kouril et al., 2023), this is an 
important skill since students who have high 
visualization ability are more likely to have 
better memory retention and enhanced 
understanding of the concepts (Gargrish et al., 

2021). In this case, students have difficulty in 
determining the phase of substances 
microscopically and show their weaknesses in 
this microscopic chemical representation 
(Popova & Jones, 2021). 
 
Other difficulties are also encountered in 
describing possible chemical bonds resulting 
from changes in pressure on certain 
hydrocarbon compounds. This shows that 
students' weakness in applying and finding 
the integration of compound properties that 
are influenced by different molecular 
structures, because students' knowledge is 
limited to relying on memorization (Zandroto 
& Sinaga, 2022).  
 
Chemical bonding is an important concept 
and will be used in various properties of 
compounds and their changes during certain 
chemical reactions or mechanisms (Hunter et 
al., 2022). However, many difficulties faced by 
students make this seem like something 
difficult to understand. Therefore, visualizing 
and providing explanations for the images 
given will greatly help students improve their 
understanding. In addition, in learning, 
students are given the opportunity and space 
to be able to dialogue about the visual 
imagination that they describe with what they 
should describe (Kouril et al., 2023; Salame & 
Makki, 2021). 
 

 
 
 
 
 
 
 
 
 
 

 
Figure 3. Distribution of Chemistry Literacy Level in Thermochemistry Topics 

 
In Figure 3 shows that most students are at the 
scientific illiteracy level and do not reach the 
multidimensional literacy level (Yuliana et al., 
2021). Additionally, students struggle to 
understand the concepts of endothermic and 
exothermic reactions. This is because students 

do not understand how the interaction 
between the environment and the system 
(Sutarja & Wulandari, 2021). There are still 
many students who have not been able to 
write theoretical bases by explaining the 
concepts and theories regarding the 
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experiments carried out, so this makes 
students unable to state the reasons for 
exothermic and endothermic reactions in their 
answers (Rosyidah et al., 2024).  
There has been a lot of research conducted to 
reveal students' difficulties in understanding 
thermochemical concepts, this also includes 
understanding the concepts of exothermic 
and endothermic reactions well (Rosyidah et 

al., 2024). Other reports on difficulties in 
understanding concepts related to exothermic 
and endothermic revealed that students had 
more difficulty in understanding basic 
concepts related to theory compared to 
calculations. This is an indication that students 
prioritize memorization rather than well-
understanding on thermochemistry material 
(Sihaloho et al., 2021).

 
 
 
 
 
 
 
 
 
 
 

Figure 4. Distribution of Chemistry Literacy Level in Reaction Rate Topics 
 
Figure 4 indicates that most students cannot 
define chemical concepts that are considered 
familiar to them. Their definitions of concepts 
are mostly wrong and are at the macroscopic 
level. In this topic, what is done is to read data 
and graphs and determine the most 
economically profitable graph pattern based 
on the data displayed.  Many students were 
able to calculate various descriptive statistics, 
but some of them were still unable to 
determine suitable statistics to describe the 
data clearly (Setiawan & Sukoco, 2021).  
 
However, this is a very important thing. Stating 
something based on data and claiming that 
the data and statements produced are true is 
an important part of the inquiry stage, and 
creating scientific arguments (Muntholib et al., 

2020). Students are asked to be able to change 
data in descriptive form into visual data, such 
a graphics or diagrams. Students do rise to the 
challenge of representing their scientific 
causal explanations, including dynamic 
relationships and abstract concepts, when 
drawing a series of diagrams (McLure et al., 
2022). In order for this to be done well, 
students are required to be able to visualize 
data and provide explanations related to the 
mechanisms they describe (Kouril et al., 2023; 
Salame & Makki, 2021). Students are also 
asked to logically assess which reaction is the 
most effective and efficient so that it can be 
economically profitable. This will require 
students to make a logical sequence of the 
given reaction rate data.  

 
 
 
 
 
 
 
 
 
 

Figure 5. Distribution of Chemistry Literacy Level in Chemical Equilibrium Topics
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Figure 5 shows that the majority of students 
are still in the scientific illiteracy category. In 
another study, chemical literacy steps based 
on chemical equilibrium material using an 
integrated assessment instrument showed 
that students' abilities were in the low 
category, with an average in the medium 
category (Syamsidar & Suyanta, 2024). 
Chemical equilibrium itself is a topic that is 
considered quite difficult in chemistry learning 
(Ekiz-Kiran et al., 2021; Khairani & 
Prodjosantoso, 2023; Siregar & Mawardi, 
2022), this is because this topic involves 
several previous concepts such as the 
properties of matter, and chemical bonds, as 
well as more difficult concepts such as 
concentration and reaction rates (Khairani & 
Prodjosantoso, 2023).  
 
In this topic, students are asked to write down 
the equilibrium reaction equation formed 
based on the given discourse. Students have 
difficulty recognizing the names and types of 

compounds involved in the reaction. The 
number stated in the illiteracy category is also 
high because they do not understand how the 
mechanism of a reaction occurs. Students 
have difficulty determining which compounds 
act as reactants and products from a given 
discourse. Students often struggle to build 
strong arguments and use scientific principles 
appropriately to justify their claims. There may 
even be students who fill in the answers 
without knowing why a reaction can occur 
(Lieber & Graulich, 2022). The chemical 
concept approach in our body is important to 
understand well. This helps us understand the 
mechanism of how our body works and how 
our body reacts chemically. The unfortunate 
thing is that most students have difficulty 
explaining this microscopically due to a lack of 
understanding related to microscopic 
chemistry, microscopic thinking habits, and 
also stuttering in communicating scientifically 
(Carle, 2022; Lieber & Graulich, 2022). 
 

 
 
 
 
 
 
 
 
 
 
 

Figure 6. Distribution of Chemistry Literacy Level in Acid-base Topics 
 
Figure 6 shows similar data with other topics' 
level of literacy, that the majority of students 
are in the scientific illiteracy category. This is in 
accordance with the findings of other studies, 
in a survey conducted on 64 respondents 
showed the average chemical literacy score of 
survey participants was 57.75% (moderate 
category) (Primadianningsih et al., 2023; Riska 
& Guspatni, 2022). On this topic of acids and 
bases, participants were given a discourse 
related to acid rain, which is a socio-scientific 
issue that often occurs (Ban & Mahmud, 2023; 
Wiyarsi et al., 2021). This is intended to 
measure students' understanding of how acid 
rain can form micro-molecularly and what 
acid-base mechanisms play a role. Students 

are asked to analyze the compounds involved 
in the formation of acids and bases and which 
one act as acids and bases in the given 
reaction and analyze the impacts that occur in 
the environment when acid rain continues to 
occur. Both of these will require students to 
think both microscopically and 
macroscopically.  
 
The results of the sample test showed a small 
group that understood the concept of acid 
rain well. However, this proportion is very far 
from the 85.57% of the sample, who were 
unable to understand and master topics 
related to acid rain and indicated scientific 
illiteracy in understanding the concept of 
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acids, bases, and acid rain. This weakness 
could also be caused by the teacher not 
following developments related to socio-
scientific issues (Badeo & Duque, 2022) and 
having weaknesses in understanding 
phenomena related to acid rain. This is as 
reported by where there are around 41% of 
teachers who are unable to understand and 
provide explanations or have limited 
knowledge and experience related to socio-
scientific issues, which indicates that teachers 
are not used to thinking critically and 
including empirical scientific reasons related 
to their understanding (Chen & Xiao, 2021; 
Hernández-Ramos et al., 2021). 
 
In addition, understanding the Lewis acid-base 
mechanism is important in understanding 
chemistry as a whole, apart from the Arrhenius 
or Bronsted-Lowry acid-base concepts. 
Advanced topics in chemistry, such as organic 
or inorganic chemistry, require students' 
understanding of the role of the Lewis acid-
base concept (Boothe et al., 2023; Derman et 
al., 2024; Fanguy & Kharbash, 2023). However, 
it appears that students are unable to 
accurately identify which compounds in the 
discourse are lewis acids and bases in the 
given reaction. This is mean that students were 
unable to properly identify lewis acid-base 
compounds, even though they were able to 
identify Bronsted-Lowry acid-base 
compounds well (Boothe et al., 2023). 
 
4. Conclusion  
 
In this study, the author describes the level of 
chemical literacy in MAN students in Mataram 
City, Bima City, and Bima Regency. The author 
obtained the data by providing a chemical 
literacy test instrument to grade XI students in 
MAN in Mataram City, Bima City, and Bima 
Regency. From the results of the study, it was 
obtained that the level of chemical literacy of 
MAN students in Mataram City, Bima City, and 
Bima Regency, based on the respondents 
used, was at a very low level of either at 
nominal chemical literacy, functional chemical 
literacy, or conceptual chemical literacy, and 
considered at a high level of scientific 
illiteracy. 
 

This study has limitations, particularly because 
the context is limited to a specific institution 
or student characteristics. The measurement 
tools used may not be fully comprehensive for 
social presence, cognitive presence, teaching 
presence, and technological presence. 
Additionally, there is a lack of consideration of 
external factors such as student motivation or 
socioeconomic conditions that may affect 
student literacy or learning outcomes.  
 
Expanding the research to larger, more diverse 
populations and evaluating its sustained 
effectiveness in various disciplines would 
provide deeper insights. 
 
Acknowledgements 
 
The author would like to thank UIN Mataram 
for helping to distribute research funding 
assistance funds from the Indonesian Ministry 
of Religion's BOPTN with registration number 
231020000071073. Without the support of 
these parties, this research would not have 
been possible. 
 
References 
 
Abdinejad, M., Talaie, B., Qorbani, H. S., & 

Dalili, S. (2021). Student Perceptions 
using Augmented Reality and 3D 
Visualization Technologies in Chemistry 
Education. Journal of Science Education 
and Technology, 30(1), 87–96. 
https://doi.org/10.1007/s10956-020-
09880-2 

 
Ayuningtyas, R. F., & Hayati, R. (2022). Tingkat 

Literasi Sains Remaja Mengenai Sampah 
dan Prinsip 4R (Reduce, Reuse Recycle, 
Replace) dalam Kegiatan Sehari-hari. Edu 
Geography, 10(2), 35–44. 
https://doi.org/10.15294/edugeo.v10i2.6
0103 

 
Badan Pusat Statistik Indonesia. (2024). Angka 

Buta Aksara Menurut Provinsi dan 
Kelompok Umur. 2 December 2024. 
Retrieved from 
https://www.bps.go.id/id/statistics-
table/2/MTAyIzI=/angka-buta-aksara-

https://doi.org/10.1007/s10956-020-09880-2
https://doi.org/10.1007/s10956-020-09880-2
https://doi.org/10.15294/edugeo.v10i2.60103
https://doi.org/10.15294/edugeo.v10i2.60103
https://www.bps.go.id/id/statistics-table/2/MTAyIzI=/angka-buta-aksara-menurut-provinsi-dan-kelompok-umur--persen-.html
https://www.bps.go.id/id/statistics-table/2/MTAyIzI=/angka-buta-aksara-menurut-provinsi-dan-kelompok-umur--persen-.html


Level of Islamic High Schools Students’ Chemistry 
Literacy  
 

S. Mubarak, A. Mizriaty, Mujakir & M. R. Bilad  

      Jurnal Tadris Kimiya 10, 2 (December, 2025): 166-180 

  
This is an open access article under CC-BY-SA license (https://creativecommons.org/licenses/by-sa/4.0/) 

176 

menurut-provinsi-dan-kelompok-umur--
persen-.html 

 
Badan Pusat Statistik Provinsi Nusa Tenggara 

Barat. (2021). Statistik Pendidikan 
Provinsi Nusa Tenggara Barat 2021. 
Retrieved from 
https://ntb.bps.go.id/id/publication/202
2/05/31/5504846e9111187b6261b11b/st
atistik-pendidikan-provinsi-nusa-
tenggara-barat-2021.html 

 
Badeo, J. M., & Duque, D. A. (2022). The Effect 

of Socio-Scientific Issues (Ssi) in Teaching 
Science: A Meta-Analysis Study. Journal 
of Technology and Science Education, 
4(4), 215–227. 
https://doi.org/10.3926/jotse.1340 

 
Ban, S., & Mahmud, S. N. D. (2023). Research 

and Trends in Socio-Scientific Issues 
Education: A Content Analysis of Journal 
Publications from 2004 to 2022. 
Sustainability (Switzerland), 15(15). 
https://doi.org/10.3390/su151511841 

 
Boothe, J. R., Zotos, E. K., & Shultz, G. V. (2023). 

Analysis of Post-Secondary Instructors’ 
Pedagogical Content Knowledge of 
Organic Acid–Base Chemistry using 
Content Representations. Chemistry 
Education Research and Practice, 24(2), 
577–598. 
https://doi.org/10.1039/D2RP00253 

 
Carle, M. S. O. (2022). Investigating the Effects 

of Teaching and Learning Tools in 
Chemistry Education [University of 
Ottawa]. Retrieved from 
https://ruor.uottawa.ca/handle/10393/44
204%0Ahttps://ruor.uottawa.ca/bitstrea
m/10393/44204/3/St-
Onge_Carle_Myriam_2022_Thesis.pdf 

 
Chen, L., & Xiao, S. (2021). Perceptions, 

Challenges and Coping Strategies of 
Science Teachers in Teaching 
Socioscientific Issues: A Systematic 
Review. Educational Research Review, 32, 
100377. 
https://doi.org/10.1016/j.edurev.2020.10
0377 

 
Coldwell, M., & Moore, N. (2024). Learning 

from Failure: A Context-informed 
Perspective on RCTs. British Educational 
Research Journal, 50(3), 1043–1063. 
https://doi.org/10.1002/berj.3960 

 
Creswell J. W., & D., C. J. (2023). Research 

Design: Qualitative, quantitative and 
mixed methods approaches (Sixth Edit). 
SAGE Pub. 

 
Derman, A., Gunes, F., Gulacar, O., & Eilks, I. 

(2024). Using a Combination Technique 
for the Assessment of Students’ Cognitive 
Structures on Acid–Base Chemistry. 
Chemistry Education Research and 
Practice, 25(2), 458–473. 
https://doi.org/10.1039/D3RP00142C 

 
Ekiz-Kiran, B., Boz, Y., & Oztay, E. S. (2021). 

Development of Pre-Service Teachers’ 
Pedagogical Content Knowledge through 
a PCK-Based School Experience Course. 
Chemistry Education Research and 
Practice, 22(2), 415–430. 
https://doi.org/10.1039/d0rp00225a 

 
Fanguy, M., & Kharbash, R. (2023). Using a 

Metaverse to Teach Students to Predict 
the Interaction of Acids and Bases using 
Hard and Soft Acids and Bases (HSAB) 
Theory. Journal of Chemical Education, 
100(9), 3709–3716. 
https://doi.org/10.1021/acs.jchemed.3c0
0293 

 
Gargrish, S., Kaur, D. P., Mantri, A., Singh, G., & 

Sharma, B. (2021). Measuring 
Effectiveness of Augmented Reality-
based Geometry Learning Assistant on 
Memory Retention Abilities of the 
Students in 3D Geometry. Computer 
Applications in Engineering Education, 
29(6), 1811–1824. 
https://doi.org/10.1002/cae.22424 

 
Georgiou, Y., & Kyza, E. A. (2023). Fostering 

Chemistry Students’ Scientific Literacy for 
Responsible Citizenship through Socio-
Scientific Inquiry-Based Learning (SSIBL). 
Sustainability, 15(8), 6442. 

https://www.bps.go.id/id/statistics-table/2/MTAyIzI=/angka-buta-aksara-menurut-provinsi-dan-kelompok-umur--persen-.html
https://www.bps.go.id/id/statistics-table/2/MTAyIzI=/angka-buta-aksara-menurut-provinsi-dan-kelompok-umur--persen-.html
https://ntb.bps.go.id/id/publication/2022/05/31/5504846e9111187b6261b11b/statistik-pendidikan-provinsi-nusa-tenggara-barat-2021.html
https://ntb.bps.go.id/id/publication/2022/05/31/5504846e9111187b6261b11b/statistik-pendidikan-provinsi-nusa-tenggara-barat-2021.html
https://ntb.bps.go.id/id/publication/2022/05/31/5504846e9111187b6261b11b/statistik-pendidikan-provinsi-nusa-tenggara-barat-2021.html
https://ntb.bps.go.id/id/publication/2022/05/31/5504846e9111187b6261b11b/statistik-pendidikan-provinsi-nusa-tenggara-barat-2021.html
https://doi.org/10.3926/jotse.1340
https://doi.org/10.3390/su151511841
https://doi.org/10.1039/D2RP00253
https://ruor.uottawa.ca/handle/10393/44204%0Ahttps://ruor.uottawa.ca/bitstream/10393/44204/3/St-Onge_Carle_Myriam_2022_Thesis.pdf
https://ruor.uottawa.ca/handle/10393/44204%0Ahttps://ruor.uottawa.ca/bitstream/10393/44204/3/St-Onge_Carle_Myriam_2022_Thesis.pdf
https://ruor.uottawa.ca/handle/10393/44204%0Ahttps://ruor.uottawa.ca/bitstream/10393/44204/3/St-Onge_Carle_Myriam_2022_Thesis.pdf
https://ruor.uottawa.ca/handle/10393/44204%0Ahttps://ruor.uottawa.ca/bitstream/10393/44204/3/St-Onge_Carle_Myriam_2022_Thesis.pdf
https://doi.org/10.1016/j.edurev.2020.100377
https://doi.org/10.1016/j.edurev.2020.100377
https://doi.org/10.1002/berj.3960
https://doi.org/10.1039/D3RP00142C
https://doi.org/10.1039/d0rp00225a
https://doi.org/10.1021/acs.jchemed.3c00293
https://doi.org/10.1021/acs.jchemed.3c00293
https://doi.org/10.1002/cae.22424


Level of Islamic High Schools Students’ Chemistry 
Literacy  
 

S. Mubarak, A. Mizriaty, Mujakir & M. R. Bilad  

      Jurnal Tadris Kimiya 10, 2 (December, 2025): 166-180 

  
This is an open access article under CC-BY-SA license (https://creativecommons.org/licenses/by-sa/4.0/) 

177 

https://doi.org/10.3390/su15086442 
 
Haetami, A., Arwien, R. T., Marhadi, M. A., Rudi, 

L., & Arsyad, M. (2023). Increasing Literacy 
Ability in Chemistry on a Socio-Scientific 
Basis. Jurnal Penelitian Pendidikan IPA, 
9(6), 154–161. 
https://doi.org/10.29303/jppipa.v9i6.390
8 

 
Herman, B. C., Newton, M. H., & Zeidler, D. L. 

(2021). Impact of Place-Based 
Socioscientific Issues Instruction on 
Students’ Contextualization of 
Socioscientific Orientations. Science 
Education, 105(4), 585–627. 
https://doi.org/10.1002/sce.21618 

 
Hernández-Ramos, J., Pernaa, J., Cáceres-

Jensen, L., & Rodríguez-Becerra, J. (2021). 
The Effects of using Socio-Scientific 
Issues and Technology in Problem-Based 
Learning: A Systematic Review. Education 
Sciences, 11(10). 
https://doi.org/10.3390/educsci1110064
0 

 
Holt-Lunstad, J. (2024). Social Connection as a 

Critical Factor for Mental and Physical 
Health: Evidence, Trends, Challenges, and 
Future Implications. World Psychiatry, 
23(3), 312–332. 
https://doi.org/10.1002/wps.21224 

 
Hunter, K. H., Rodriguez, J. M. G., & Becker, N. 

M. (2022). A Review of Research on the 
Teaching and Learning of Chemical 
Bonding. Journal of Chemical Education, 
99(7), 2451–2464. 
https://doi.org/10.1021/acs.jchemed.2c0
0034 

 
IMD. (2022). IMD World Competitiveness 

Booklet. In International Institute for 
Management Development (Issue 1). 
Retrieved from 
https://www.investchile.gob.cl/wp-
content/uploads/2023/06/imd-world-
competitiveness-booklet-2022-1.pdf 

 
Jannah, A. F. M., & Prodjosantoso, A. K. (2024). 

Literacy Analysis of Chemistry Teachers 

on STEAM (Science, Technology, 
Engineering, Arts and Mathematics) 
Learning Approach in Senior High 
Schools in West Nusa Tenggara Province. 
Jurnal Penelitian Pendidikan IPA, 10(9), 
6726–6736. 
https://doi.org/10.29303/jppipa.v10i9.87
30 

 
Ke, L., Sadler, T. D., Zangori, L., & Friedrichsen, 

P. J. (2021). Developing and using 
Multiple Models to Promote Scientific 
Literacy in the Context of Socio-Scientific 
Issues. Science and Education, 30(3), 589–
607. https://doi.org/10.1007/s11191-
021-00206-1 

 
Khairani, R. N., & Prodjosantoso, A. K. (2023). 

Application of Discovery Learning Model 
Based on Blended Learning to Activities 
and Learning Outcomes. Jurnal Penelitian 
Pendidikan IPA, 9(10), 8974–8981. 
https://doi.org/10.29303/jppipa.v9i10.44
02 

 
Kouril, D., Strnad, O., Mindek, P., Halladjian, S., 

Isenberg, T., Groller, M. E., & Viola, I. 
(2023). Molecumentary: Adaptable 
Narrated Documentaries using Molecular 
Visualization. IEEE Transactions on 
Visualization and Computer Graphics, 
29(3), 1733–1747. 
https://doi.org/10.1109/TVCG.2021.3130
670 

 
Lieber, L., & Graulich, N. (2022). Investigating 

Students’ Argumentation when Judging 
the Plausibility of Alternative Reaction 
Pathways in Organic Chemistry. 
Chemistry Education Research and 
Practice, 23(1), 38–54. 
https://doi.org/10.1039/D1RP00145K 

 
Marfuatun, M., Nahadi, N., Yuliani, G., & 

Hernani, H. (2024). The Framework and 
Types of Chemical Literacy Tests: A 
Systematic Review. Jurnal Penelitian 
Pendidikan IPA, 10(6), 269–276. 
https://doi.org/10.29303/jppipa.v10i6.76
41 

 
Marginson, S. (2022). What Drives Global 

https://doi.org/10.3390/su15086442
https://doi.org/10.29303/jppipa.v9i6.3908
https://doi.org/10.29303/jppipa.v9i6.3908
https://doi.org/10.1002/sce.21618
https://doi.org/10.3390/educsci11100640
https://doi.org/10.3390/educsci11100640
https://doi.org/10.1002/wps.21224
https://doi.org/10.1021/acs.jchemed.2c00034
https://doi.org/10.1021/acs.jchemed.2c00034
https://www.investchile.gob.cl/wp-content/uploads/2023/06/imd-world-competitiveness-booklet-2022-1.pdf
https://www.investchile.gob.cl/wp-content/uploads/2023/06/imd-world-competitiveness-booklet-2022-1.pdf
https://www.investchile.gob.cl/wp-content/uploads/2023/06/imd-world-competitiveness-booklet-2022-1.pdf
https://doi.org/10.29303/jppipa.v10i9.8730
https://doi.org/10.29303/jppipa.v10i9.8730
https://doi.org/10.1007/s11191-021-00206-1
https://doi.org/10.1007/s11191-021-00206-1
https://doi.org/10.29303/jppipa.v9i10.4402
https://doi.org/10.29303/jppipa.v9i10.4402
https://doi.org/10.1109/TVCG.2021.3130670
https://doi.org/10.1109/TVCG.2021.3130670
https://doi.org/10.1039/D1RP00145K
https://doi.org/10.29303/jppipa.v10i6.7641
https://doi.org/10.29303/jppipa.v10i6.7641


Level of Islamic High Schools Students’ Chemistry 
Literacy  
 

S. Mubarak, A. Mizriaty, Mujakir & M. R. Bilad  

      Jurnal Tadris Kimiya 10, 2 (December, 2025): 166-180 

  
This is an open access article under CC-BY-SA license (https://creativecommons.org/licenses/by-sa/4.0/) 

178 

Science? The Four Competing Narratives. 
Studies in Higher Education, 47(8), 1566–
1584. 
https://doi.org/10.1080/03075079.2021.
1942822 

 
Masuwai, A., Zulkifli, H., & Hamzah, M. I. (2024). 

Evaluation of Content Validity and Face 
Validity of Secondary School Islamic 
Education Teacher Self-Assessment 
Instrument. Cogent Education, 11(1). 
https://doi.org/10.1080/2331186X.2024.
2308410 

 
McLure, F., Won, M., & Treagust, D. F. (2022). 

Analysis of Students’ Diagrams 
Explaining Scientific Phenomena. 
Research in Science Education, 52(4), 
1225–1241. 
https://doi.org/10.1007/s11165-021-
10004-y 

 
Mubarak, S., & Yahdi, Y. (2020). Identifying 

Undergraduate Students’ Misconceptions 
in Understanding Acid Base Materials. 
Jurnal Pendidikan IPA Indonesia, 9(2), 
276–286. 
https://doi.org/10.15294/jpii.v9i2.23193 

 
Muntholib, Ibnu, S., Rahayu, S., Fajaroh, F., 

Kusairi, S., & Kuswandi, B. (2020). 
Chemical Literacy : Performance of First 
Year Chemistry Students on Chemical 
Kinetics. Indonesian Journal of Chemistry, 
20(2), 468–482. 
https://doi.org/10.22146/ijc.43651 

 
Muryani, D. I., Jana, P., & Umasugi, S. M. (2022). 

The Students’ Misconceptions in using 
Three-tier Multiple Choice Diagnostic 
Test on the Angle Relationships. Formatif: 
Jurnal Ilmiah Pendidikan MIPA, 12(1), 25–
34. 
https://doi.org/10.30998/formatif.v12i1.9
641 

 
Nurlaili, N., Ilhamdi, M. L., & Astria, F. P. (2023). 

Analisis Kemampuan Literasi Sains Siswa 
Kelas V SDN 1 Sukarara pada 
Pembelajaran IPA Materi Perpindahan 
Kalor. Jurnal Ilmiah Profesi Pendidikan, 
8(3), 1690–1698. 

https://doi.org/10.29303/jipp.v8i3.1554 
 
OECD. (2023). Pisa 2022 Result (Volume I). In 

OECD Publishing (Vol. 46, Issue 1). 
https://doi.org/10.22201/iisue.24486167
e.2024.183.61714 

 
Pacala, F. A. A. (2024). Developing and 

Validating an Integrated Three-Tier 
Multiple Choice Test for Smartphone-
based Experiments in Physics. CEUR 
Workshop Proceedings, 3771, 9–21. 
Retrieved from https://ceur-ws.org/Vol-
3771/paper01.pdf 

 
Pardiana, P. (2024). Research Trends in 

Chemical Literacy: A Systematic Literature 
Review from 2013 to 2022. Journal of 
Research in Mathematics, Science, and 
Technology Education, 1(1), 12–18. 
https://doi.org/10.70232/s7wdn131 

 
Popova, M., & Jones, T. (2021). Chemistry 

Instructors’ Intentions toward 
Developing, Teaching, and Assessing 
Student Representational Competence 
Skills. Chemistry Education Research and 
Practice, 22(3), 733–748. 
https://doi.org/10.1039/d0rp00329h 

 
Primadianningsih, C., Sumarni, W., & 

Sudarmin, S. (2023). Systematic Literature 
Review: Analysis of Ethno-STEM and 
Student’s Chemistry Literacy Profile in 
21st Century. Jurnal Penelitian 
Pendidikan IPA, 9(2), 650–659. 
https://doi.org/10.29303/jppipa.v9i2.255
9 

 
Riska, S. A., & Guspatni, G. (2022). The 

Effectiveness of Powerpoint-Ispring 
Integrated Multiple Chemical 
Representation Learning Media on Acid-
Base Materials to Improve Students 
Learning Outcomes for Senior High 
School. Jurnal Pijar Mipa, 17(5), 577–580. 
https://doi.org/10.29303/jpm.v17i5.3792 

 
Rosyidah, K., Lutfi, A., Sanjaya, I. G. M., & 

Astutik, J. (2024). Identification of 
Students’ Misconceptions and 
Understanding on Thermochemistry 

https://doi.org/10.1080/03075079.2021.1942822
https://doi.org/10.1080/03075079.2021.1942822
https://doi.org/10.1080/2331186X.2024.2308410
https://doi.org/10.1080/2331186X.2024.2308410
https://doi.org/10.1007/s11165-021-10004-y
https://doi.org/10.1007/s11165-021-10004-y
https://doi.org/10.15294/jpii.v9i2.23193
https://doi.org/10.22146/ijc.43651
https://doi.org/10.30998/formatif.v12i1.9641
https://doi.org/10.30998/formatif.v12i1.9641
https://doi.org/10.29303/jipp.v8i3.1554
https://doi.org/10.22201/iisue.24486167e.2024.183.61714
https://doi.org/10.22201/iisue.24486167e.2024.183.61714
https://ceur-ws.org/Vol-3771/paper01.pdf
https://ceur-ws.org/Vol-3771/paper01.pdf
https://doi.org/10.70232/s7wdn131
https://doi.org/10.1039/d0rp00329h
https://doi.org/10.29303/jppipa.v9i2.2559
https://doi.org/10.29303/jppipa.v9i2.2559
https://doi.org/10.29303/jpm.v17i5.3792


Level of Islamic High Schools Students’ Chemistry 
Literacy  
 

S. Mubarak, A. Mizriaty, Mujakir & M. R. Bilad  

      Jurnal Tadris Kimiya 10, 2 (December, 2025): 166-180 

  
This is an open access article under CC-BY-SA license (https://creativecommons.org/licenses/by-sa/4.0/) 

179 

Material with Four-Tier Multiple-Choice 
Tests. Jurnal Pendidikan Sains Indonesia, 
12(1), 155–171. 
https://doi.org/10.24815/jpsi.v12i1.3489
9 

 
Salame, I. I., & Makki, J. (2021). Examining the 

Use of PhET Simulations on Students’ 
Attitudes and Learning in General 
Chemistry II. Interdisciplinary Journal of 
Environmental and Science Education, 
17(4), e2247. 
https://doi.org/10.21601/ijese/10966 

 
Sari, D. N., Arif, K., Yurnetti, Y., & Putri, A. N. 

(2024). Identification of Students’ 
Misconceptions in Junior High Schools 
Accredited a using the Three Tier Test 
Instrument in Science Learning. Jurnal 
Penelitian Pendidikan IPA, 10(1), 1–11. 
https://doi.org/10.29303/jppipa.v10i1.50
64 

 
Setiawan, E. P., & Sukoco, H. (2021). Exploring 

First Year University Students’ Statistical 
Literacy: A Case on Describing and 
Visualizing Data. Journal on Mathematics 
Education, 12(3), 427–448. 
https://doi.org/10.22342/JME.12.3.13202.
427-448 

 
Sidek, S. F., Yatim, M. H. M., & Said, C. S. (2022). 

The Design and Validation of A Tool to 
Measure Content Validity of a 
Computational Thinking Game-Based 
Learning Module for Tertiary Educational 
Students. International Multidisciplinary 
Research Journal, 4(1), 1–9. 
https://doi.org/10.54476/iimrj01 

 
Sihaloho, M., Hadis, S. S., Kilo, A. K., & La Kilo, 

A. (2021). Diagnosa Miskonsepsi Siswa 
SMA Negeri 1 Telaga Gorontalo pada 
Materi Termokimia. Jambura Journal of 
Educational Chemistry, 3(1), 7–13. 
https://doi.org/10.34312/jjec.v3i1.7133 

 
Siregar, F. R., & Mawardi, M. (2022). 

Development of the Learning System of 
Flipped-Guided Inquiry-Based Learning 
(FGIL) using Moodle on Chemical 
Equilibrium material. Indonesian Journal 

of Educational Studies, 25(1), 31–49. 
https://doi.org/https://doi.org/10.26858/
ijes.v25i1.33568 

 
Sutarja, M. C., & Wulandari, A. Y. R. (2021). 

Identifying Students’ Difficulty in the 
Basic of Thermodynamics. Journal of 
Physics: Conference Series, 2126(1), 1–8. 
https://doi.org/10.1088/1742-
6596/2126/1/012010 

 
Syamsidar, & Suyanta. (2024). Students’ 

Chemical Literacy Ability of Senior High 
School in Gowa Regency. Jurnal 
Penelitian Pendidikan IPA, 10(7), 4118–
4128. 
https://doi.org/10.29303/jppipa.v10i7.77
21 

 
Valladares, L. (2021). Scientific Literacy and 

Social Transformation: Critical 
Perspectives about Science Participation 
and Emancipation. In Science and 
Education (Vol. 30, Issue 3). Springer 
Netherlands. 
https://doi.org/10.1007/s11191-021-
00205-2 

 
Wiyarsi, A., Prodjosantoso, A. K., & Nugraheni, 

A. R. E. (2021). Promoting Students’ 
Scientific Habits of Mind and Chemical 
Literacy using the Context of Socio-
Scientific Issues on the Inquiry Learning. 
Frontiers in Education, 6(May), 1–12. 
https://doi.org/10.3389/feduc.2021.6604
95 

 
Yamtinah, S., Saputro, S., Mulyani, S., & Shidiq, 

A. S. (2021). Computerized Testlet 
Instrument for Assessing Students’ 
Chemical Literacy in High School. Journal 
of Hunan University（Natural Sciences）
, 48(2), 156. Retrieved from 
https://jonuns.com/index.php/journal/ar
ticle/view/510 

 
Yeo, J.-H., Yang, H.-H., & Cho, I.-H. (2022). 

Using a Three-Tier Multiple-Choice 
Diagnostic Instrument toward Alternative 
Conceptions among Lower-Secondary 
School Students in Taiwan: Taking 
Ecosystems Unit as an Example. Journal 

https://doi.org/10.24815/jpsi.v12i1.34899
https://doi.org/10.24815/jpsi.v12i1.34899
https://doi.org/10.21601/ijese/10966
https://doi.org/10.29303/jppipa.v10i1.5064
https://doi.org/10.29303/jppipa.v10i1.5064
https://doi.org/10.22342/JME.12.3.13202.427-448
https://doi.org/10.22342/JME.12.3.13202.427-448
https://doi.org/10.54476/iimrj01
https://doi.org/10.34312/jjec.v3i1.7133
https://doi.org/https://doi.org/10.26858/ijes.v25i1.33568
https://doi.org/https://doi.org/10.26858/ijes.v25i1.33568
https://doi.org/10.1088/1742-6596/2126/1/012010
https://doi.org/10.1088/1742-6596/2126/1/012010
https://doi.org/10.29303/jppipa.v10i7.7721
https://doi.org/10.29303/jppipa.v10i7.7721
https://doi.org/10.1007/s11191-021-00205-2
https://doi.org/10.1007/s11191-021-00205-2
https://doi.org/10.3389/feduc.2021.660495
https://doi.org/10.3389/feduc.2021.660495
https://jonuns.com/index.php/journal/article/view/510
https://jonuns.com/index.php/journal/article/view/510


Level of Islamic High Schools Students’ Chemistry 
Literacy  
 

S. Mubarak, A. Mizriaty, Mujakir & M. R. Bilad  

      Jurnal Tadris Kimiya 10, 2 (December, 2025): 166-180 

  
This is an open access article under CC-BY-SA license (https://creativecommons.org/licenses/by-sa/4.0/) 

180 

of Baltic Science Education, 21(1), 69–83. 
https://doi.org/10.33225/jbse/22.21.69 

 
Yuliana, I. F., Priyasmika, R., & Fatayah, F. 

(2021). Literacy Level of Students in 
Chemistry Education Department on 
Thermochemistry. Proceeding of 
International Conference on Islamic 
Education, 87–95. 
https://doi.org/10.51425/icie.vi.27 

 
Zandroto, A. V., & Sinaga, K. (2022). Analisis 

Kemampuan Literasi Kimia Siswa pada 
Materi Senyawa Hidrokarbon melalui 
Pendekatan Kontekstual. Jurnal 
Pendidikan MIPA, 12(2), 349–358. 
https://doi.org/10.37630/jpm.v12i2.596 

 
 

 

https://doi.org/10.33225/jbse/22.21.69
https://doi.org/10.51425/icie.vi.27
https://doi.org/10.37630/jpm.v12i2.596

