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Abstract

Acid-base material is often considered difficult for students because it is abstract, leading to misconceptions and poor
learning outcomes. The ability to ask questions reflects cognitive engagement and is closely related to the critical thinking requirea
to understand abstract concepts. Therefore, it is important to examine this skill to obtain evidence of ifs role in improving
chemistry learning ontcomes and as a consideration for teachers in determining the appropriate learning process. This study aims
to analyze students' questioning skills and critical thinking abilities in acid-base learning and examine the relationship between
these skills and students' learning outcomes. A quantitative descriptive approach was employed and conducted at SMAN 1
Dampal Utara. The research subjects comprised 30 students, including 17 females and 13 males. Male students. The sample
was selected using a purposive sampling technigue. The instruments used for data collection included the questioning skills tes:
and the critical thinking skills test. The results indicated that students’ questioning skills were categorized as moderate with a
percentage of 57.5 Yo, similarly, their critical thinking abilities also fell into the mild category with a rate of 48.33 %.
Correlation analysis revealed a significant relationship between questioning skills and learning outcomes (r= 0.386; a =0.035).
Meanwhile, the relationship between critical thinking and learning ontcomes was shown to be insignificant (r= 0.225; a = 0.173).

These findings suggest that questioning skills can contribute to optimal learning outcomes.
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Introduction

Science learning is based on observations of
facts in the surrounding nature. These observations
lead to curiosity and a desire to observe and study
these natural phenomena through scientific
investigations. (Hadzigeorgiou, 2022; Laliyo et al.,
2023). In learning science, including chemistry,
students need real experiences to stimulate
questioning, thinking, reasoning, processing, and
behaving scientifically. These activities will improve
their thinking skills, and the knowledge they gain
will be meaningful. (Demircioglu et al., 2023; Idris
et al.,, 2022).

In learning chemistry, students study matter
and its changes in the molecular aspect. So, to
understand the concepts of chemistry, students
cannot be if students only rely on rote
memorization (Muteti et al., 2021). Students need
critical thinking skills because many chemical
concepts, such as chemical bonds, ionization, and
other submicroscopic aspects, cannot be directly
observed. In addition, some chemical concepts are
often misinterpreted, causing misconceptions (Ilyas
& Saeed, 2018; Jusniar et al., 2020; Uce & Ceyhan,
2019). For example, the concept of pH with acid

strength. Problems in the real world involving
chemical concepts are also complex problems
because they involve other aspects, such as the
environment and industry. Therefore, the condition
of students' critical thinking skills needs to be
known before teachers design suitable chemistry
lessons to train these abilities (Shanta & Wells, 2022)

The ability to ask questions also becomes an
important element of understanding complex
concepts in chemistry. Learning that trains this
ability will require students to be actively, deeply,
and reflectively involved in the learning process
(Chin & Osborne, 2008; Jegstad, 2023). For
example, after observing various pH levels of acid
solutions in acid-base material, students do not
necessarily conclude that pH 1 means a strong acid
and more than one indicates a weak acid. However,
students should be able to question the causes,
analyse, prove, and evaluate the facts they observe
scientifically until they understand that the strength
of the acid is not only based on the pH value. This
activity can run well if students are accustomed to
questioning activities, encouraging them to clarify,
explore new concepts, and connect prior knowledge
with newly obtained information. Similarly, critical
thinking allows learners to analyze, evaluate, and
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synthesize information in a structured manner,
leading to more profound understanding and better
learning outcomes (Bhuttah et al., 2024; Rusmin et
al., 2024).

Currently, learning outcomes are the main
standard in determining the success of the learning
process. The desired learning outcomes are
determined based on specific and measurable
statements about what students are expected to
know, understand, and do because of a learning
experience. In the independent curriculum, learning
outcomes are not only about mastering factual
knowledge, but also include cognitive, affective, and
psychomotor domains. Chemistry learning includes
analyzing, thinking critically, and solving evidence-
based problems. Achieving these learning outcomes
requires developing high-level thinking skills like
critical ~ thinking and inquiry (Kollo &
Suciptaningsih, 2024).

The study showed that critical thinking skills
can improve high school students' learning
outcomes in buffer solution material (Mahdian et al.
2024). In addition, it also affects scientific literacy
and decision-making (Bramastia & Rahayu, 2023).
Other studies indicate that students' questioning
skills affect deep connections to the material (Chin
& Osborne, 2008). However, based on the results
of an interview with one of the chemistry teachers
in class XI MIA SMA Negeri 1 Dampal Utara, it is
known that no specific research has been conducted
to determine the level of students' questioning and
critical thinking skills in acid-base material. Such
work is very important to do.

Acids and bases are conceptually difficult
topics in high school chemistry education.
(Ivanoska & Stojanovska, 2021; Socharto & Csap?,
2022). Misconceptions also often occur related to
pH, the difference between acid/base strength and
concentration, and  neutralization  reactions
(Drechsler & Schmidt, 2005).

Based on this background, research is
necessary to determine the level of questioning and
critical thinking skills of SMAN 1 Dampal Utara
students in acid-base learning and analyze the extent
to which these skills correlate with student learning
outcomes. By focusing the study on specific

chemistry topics, this research will produce
empirical evidence useful in designing learning
strategies to achieve the expected learning
outcomes.
Methods

This research used a quantitative descriptive
research method (Magtfirah et al., 2023; Taherdoost,
2022). It was at SMAN 1 Dampal Utara, Tolitoli
Regency, Central Sulawesi. The population of this
study was all students in XI grade at SMAN Dampal
Utara. Samples were selected by using a purposive
technique. It consisted of 30 students, 17 females
and 13 males.

The instruments used in this study tested
questioning and critical thinking ability. ~ Both
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instruments are valid based on expert validation.
The questioning ability test consists of 4 items that
are based on phenomena in everyday life about acid-
base. Students are asked to ask questions based on
phenomena. Students’ questions were then analyzed
based on indicators of questioning ability (Santoso
et al., 2018). Then it will be scored based on those
indicators.

The test of critical thinking ability consisted
of 5 items. The questions were arranged based on
the indicator of critical thinking (Facione, 1990)
Then, they were scored based on the critical
thinking assessment rubric. Furthermore, the scores
were then categorized into very high, high,
moderate, low, and very low categories after being
converted to percentages (Rahayu et al., 2018).

To determine the correlation between
student questioning and critical thinking ability and
learning outcome, Pearson’s correlation test was
conducted at a significance level of 0.05.

Results and Discussion

Students questioning ability

Student questioning ability categorized into
not critical level or questions that require answers at
level of knowledge (level 1), and critical level which
are: questions that require answers at the level of
thinking of understanding information/concepts
and applying (level 2), questions that require
answers at the thinking level: identifying/analyzing,
categorizing, causes, effects, and relationships (level
3), and questions that require answers at the level of
thinking  assessing  statements or  other
representations that are explained or descriptions of
someone's petceptions, expetiences, situations,
decisions, beliefs, or opinions, predictions
(hypotheses), plans, conclusions, decisions,
recommendations, (level 4) (Santoso et al., 2018).
Figure 1 shows the result of students' questioning
ability.

Figure 1 shows that the ability to ask
questions at level 1 (not critical) is 42.5 %, while at
levels 2-4 (critical) itis 57.5 %. This means students'
ability to ask critical questions falls in the moderate
category. It also shows that students' questioning
skills are mostly at level 1. This result indicates that
the questions students create only require low-level
cognitive  skills, such as remembering and
understanding basic information, without applying,
analyzing, or evaluating it in a complex context. For
example, when students are presented with facts in
the form of ulcer drugs for stomach acid sufferers,
the questions asked by students mostly revolve
around what is in ulcer drugs, and some even focus
on the causes of ulcer pain. However, some
students who reach the critical level in asking
questions can also ask about how ulcer drugs'
mechanism of action in relieving stomach acid pain,
and how to determine the pH of ulcer drugs.
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This can be caused by students being passive
in the acid-base learning process, potentially
limiting the development of students' high-level
thinking skills. In addition, another research
showed that teacher behaviors can also limit
students' ability to ask questions, such as teachers’
reactions of not responding and not listening,

which are considered obstacles for students while
asking questions (Dogan & Yucel-Toy, 2022). To
overcome this, teachers can apply strategies that
encourage critical thinking and active student
participation in learning (Good et al., 1987,
Zuidema & Zuidema, 2021).
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Figure 1. Students questioning ability

Students' critical thinking ability

Data on students' critical thinking ability were
obtained from the answers of students who
answered questions through questions of critical

thinking skills. The question items are arranged
based on indicators of critical thinking skills:
interpretation, analysis, evaluation, and inference.
The result of the students' critical thinking ability
can be seen in Table 1.

Table 1. Students' critical thinking ability

Percentages of categories (%)

Critical thinking indicators

Very high high moderate low Very low
Interpretation 0 0 43.33 56.67 0
Analysis 0 10 60 30 0
Evaluation 0 10 56.67 33.33 0
Inference 0 3.33 33.33 63.33 0
Average 0 5.83 48.33 45.83 0

Table 1 shows that most students are in the
moderate category for each critical thinking
indicator, averaging 48.33 %. Slightly below that,
45.83 % of students are in the low category. This
result shows that students' thinking skills have not
been trained much in chemistry learning at SMAN
1 Dampal Utara.

In students with low critical thinking skills, it can
also be seen in Table 1 that most students are not
yet proficient in interpreting and inferring.
Interpretation means understanding and expressing
the meaning of various experiences, data, events, or
information. This includes skills in categorizing,
interpreting, and clarifying information. Inference
identifies and ensures the elements needed to draw
logical conclusions, formulate hypotheses and
relevant information, and conclude based on
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existing data and evidence. Likewise, other research
also showed that not only in the classroom but also
in the laboratory, most students have low critical
thinking skills (Rahayu & Sari, 2023). Therefore,
SMAN 1 Dampal Utara needs to implement
learning that emphasizes developing critical
thinking skills in the classroom and laboratory.

Correlation between students' questioning
ability and critical thinking on the learning
outcome

The Pearson correlation test determined the
correlation between critical questioning ability and
critical thinking in learning outcomes. The
preliminary test indicated that the data on
questioning ability, critical thinking, and learning
outcomes were normally distributed (significance >
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0.05). The Pearson cotrelation test results at a
significance level of 0.05 indicated that the
relationship between questioning ability and
learning outcomes on the acid-base topic had a
correlation coefficient of 0.386 and a significance
score of 0.035. This means that there is a
relationship between these two variables. However,
the correlation coefficient value has not shown a
strong positive relationship. This data also shows
that the ability to ask questions is a communication
tool and an important indicator of students'
cognitive processes.

Meanwhile, the results of the correlation test on
critical thinking ability and learning outcomes
showed a correlation coefficient value of 0.225 and
a significance score of 0.173. This data shows that
there is no relationship between the two variables.
In the same manner, other research in medical
students also showed no significant association
between critical thinking disposition and the
students” grade point average (Shakurnia ct al.
2021). This can be caused by measuring student
learning outcomes at SMAN 1 Dampal not yet
emphasizing the achievement of critical thinking
skills. This further encourages learning and
evaluation in chemistry learning to paying attention
to students' critical thinking and questioning skills.

Conclusions

The level of students' questioning ability on
acid-base material is in the moderate category, with
a percentage of 57,5 %, and the level of students'
critical thinking ability on acid-base material is also
at a moderate level, with a percentage of 48,33 %.
The relationship between the two variables with
learning outcomes based on the Pearson correlation
test shows that at SMAN 1 Dampal Utara on acid-
base topic, students' questioning ability is related to
the achievement of learning outcomes (r = 0.386; «
= 0.035), while critical thinking ability does not
show a relationship with learning outcomes (r =
0.225; o = 0.173).

Acknowledgment

The author would like to thank the principal
and the teachers of SMA Negeri 1 Dampal Utara.

References

Bhuttah, T. M., Xusheng, Q., Abid, M. N., &
Sharma, S. (2024). Enhancing student
critical thinking and learning outcomes
through innovative pedagogical
approaches in higher education: The
mediating role of inclusive leadership.
Scientific Reports, 14(1), 1-13.

Bramastia, & Rahayu, S. (2023). Study of science
learning based on scientific literacy in
improving critical thinking: a scoping
review. Jurnal Penelitian Pendidikan IPA, 9(8),
499-510.

Chin, C., & Osborne, J. (2008). Students’ questions:
a potential resource for teaching and

32

learning science. Studies in Science Edncation,
44(1), 1-39.
Demircioglu, T., Karakus, M., & Ucar, S. (2023).
Developing students’ critical thinking skills
and argumentation abiliies through
augmented reality—based argumentation
activities in science classes. Science and
Eduncation, 32(2), 1165-1195.
F., & Yucel-Toy, B. (2022). Students’
question asking process: A model based on
the perceptions of elementary school
students and teachers. Asia Pacific Journal of
Education, 42(4), 786-801.
Drechsler, M., & Schmidt, H. J. (2005). Textbooks’
and teachers’ understanding of acid-base

Dogan,

models used in chemistry teaching.
Chemistry Education Research and Practice, 6(1),
19-35.

Facione, P. A. (1990). Critical thinking: a statement of
expert consensus for purposes of educational
assessment and  instruction-the  Delphi  report.
Millbrae, CA: California Academic Press.

Good, T. L., Slavings, R. L., Harel, K. H., &
Emerson, H. (1987). Student passivity: A
study of question asking in K-12
classrooms. Sociology of Education, 60(3), 181-
199.

Hadzigeorgiou, Y. (2022). Students’ reactions to
natural and  physical  phenomena:
documenting wonder and engagement with
science content knowledge. Interdisciplinary
Journal of Environmental and Science Education,
18(1), 1-20.

Idris, N., Talib, O., & Razali, F. (2022). Strategies in
mastering science process skills in science
experiments: a systematic literature review.
Jurnal Pendidikan IPA Indonesia, 11(1), 155—
170.

Ilyas, A., & Saeed, M. (2018). Exploring teachers’
understanding about misconceptions of
secondary grade chemistry students.
International ~ Journal ~ for — Cross-Disciplinary
Subyjects in Education, 9(1), 3323-3328.

Ivanoska, K., & Stojanovska, M. (2021). Addressing
and eliminating the misconceptions about
acid and bases concepts in primary school
chemistry teaching. Macedonian Journal of
Chemistry and Chemical Engineering, 40(2),
325-339.

Jegstad, K. M. (2023). Inquiry-based chemistry
education: a systematic teview. Studies in
Science Education, 60(2), 251-313.

Jusniar., Effendy., Budiasih, E., & Sutrisno. (2020).
Misconceptions in rate of reaction and their
impact on misconceptions in chemical
equilibrium. Ewropean Journal of Educational
Research, 9(4), 1405-1423.

Kollo, N., & Suciptaningsih, O. A. (2024).
Keterampilan Berpikir Kritis Siswa melalui
Penerapan Kurikulum Merdeka. [urnal
Limiah Lipn Pendidikan, 7(2), 1452—1456.

Laliyo, L. A. R., Utina, R., Husain, R., Umar, M. K.,
Katili, M. R., & Panigoro, C. (2023).



Volume, 14, No. 1, 2025, 29-33

Jurnal Akademika Kimia

Evaluating students’ ability in constructing
scientific  explanations on  chemical
phenomena. Eurasia Journal of Mathematics,
Science and Technology Education, 19(9), 1-21.

Magfirah, M., Alimuddin, C., Santoso, T., Afadil, A.,
Ahmar, D. S., & Rahmawati, S. (2023).
Examining student conception of reaction
rate through three-tier multi-representation
assessments. Jurnal Akademika Kimia, 12(3),
199-204.

Mahdian., Ariyanti, R., & Bakd, 1. (2024). Increase
critical ~ thinking skills and learning
outcomes of students on buffer solution
material using e-modules based on
scientific critical thinking (SCT). Jurnal
Penelitian Pendidikan IPA, 10(1), 210-218.

Muteti, C. Z., Zarraga, C., Jacob, B. I., Mwarumba,
T. M., Nkhata, D. B., Mwavita, M.,
Mohanty, S., & Mutambuki, J. M. (2021). I
realized what I was doing was not working:
The influence of explicit teaching of
metacognition on students’ study strategies
in a general chemistry I course. Chewistry
Education Research and Practice, 22(1), 122—
135.

Rahayu, A., & Sari, R. S. (2023). Guided inquiry-
based basic chemistry practicum guidelines
and its impact on students’ science process
skills and critical thinking skills. Jurnal
Pendidikan Kimia Indonesia, 7(1), 1-9.

Rahayu, D. N. G., Harjjanto, A., & Lesmono, A. D.
(2018). Tingkat kemampuan berpikir kritis
siswa SMA pada materi fluida dinamis.
Jurnal Pembelajaran Fisika, 7(2), 162—-167.

Rusmin, L., Misrahayu, Y., Pongpalilu, F.,
Radiansyah., & Dwiyanto. (2024). Critical
thinking and problem-solving skills in the

33

21st century. Join: Journal of Social Science,
1(5), 144-1062.

Santoso, T., Yuanita, L., & Erman, E. (2018). The
role of student’s critical asking question in
developing student’s critical thinking skills.
Journal of Physics: Conference Series, (pp. 1-6).
United Kingdom: IOP Publishing Ltd.

Shakurnia, A., Fazelinia, T., & Khajeali, N. (2021).
The trend of critical thinking disposition in
medical students and its relationship with
their academic performance. Journal of
Education and Health Promotion, 10(1), 1-7.

Shanta, S., & Wells, J. G. (2022). T/E design based
learning: assessing student critical thinking
and problem solving abilities. International
Journal of Technology and Design Education,
32(June), 267-285.

Socharto., & Csap6, B. (2022). Exploring
Indonesian student misconceptions in
science concepts. Heliyon, §(9),1-10.

Taherdoost, H. (2022). What are different research
approaches? Comprehensive review of
qualitative, quantitative, and mixed method
research, their applications, types, and
limitations. Journal of Management Science &
Engineering Research, 5(1), 53—63.

Uce, M., & Ceyhan, 1. (2019). Misconception in
chemistry education and practices to
eliminate them: literature analysis. Jourmal of
Education and Training Studies, 7(3), 202-208.

Zuidema, D. R., & Zuidema, R. H. (2021). From
passive observers to active participants:
using interactive remote demonstrations to
increase student involvement in online
chemistry instruction. Jowral of Chemical
Education, 98(3), 843—849.


https://www.researchgate.net/scientific-contributions/Ilknur-Ceyhan-2154014047?_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InB1YmxpY2F0aW9uIiwicGFnZSI6InB1YmxpY2F0aW9uIn19

