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Abstract: Teacher feedback is one of the alternative ways 

to help students improve their writing performance. Few 

studies have confirmed students9 deep exploration of how 
students engage behaviourally with teacher feedback. 

Therefore, this study aims to find out the behavioural 

engagement of the students after receiving feedback as 

well as what factors influenced it. Case study design was 
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applied in this study through delivering questionnaires 

and interviews. The participants of this study were the 

third-year university students in Malang, Indonesia. The 

finding of this study highlights that high-proficiency 

students tend to ask the teacher when they do not 

understand the feedback, while moderate- and low-

proficiency levels tend to ask their friends. In addition, 

factors that influenced students9 behavioural engagement 
are internal factors such as self-efficiency and self-

awareness and external factors such as the teacher9s way 
of teaching and internet connection. It is suggested that 

teachers should know their student9s behavioural 
engagement to gain learning outcomes. 

Keywords: behavioral engagement, engagement, teacher feedback, 
writing 

 

INTRODUCTION 

Feedback given to the students on their writing improves the 

quality of the writing product. Some studies show the effectiveness of 

the teacher feedback to students writing quality improvement 

(Ahmadian & Yazdani, 2019; Sulistyo et al., 2020). Ahmadian and 

Yazdani (2019) found that students9 preference feedback facilitates 

the development of the accuracy in L2 students9 writing. Moreover, 
Lee, (2020), Liu and Brown, (2015), and Yu et al., (2019) found that 

feedback is good way to enhance students in writing skills. 

Although feedback is effective, its success will happen if the 

students engage with it (Fleckenstein et al., 2024; Mafulah & 

Cahyono, 2023). Students9 engagement plays an important role in the 
acceptance of feedback within teacher-students interaction (Ertesvåg 

et al., 2022; Mafulah et al., 2023; Septiana et al., 2016) 

Engagement is the key success to gain the learning outcomes 

(Han, 2019) not only in the classroom setting (Cheng & Liu, 2022; 

Neupane Bastola, 2020; Yu et al., 2019) but also in online setting (Luan 

et al., 2025; Luo et al., 2021; Mafulah & Cahyono, 2023; Zhong & 

Zheng, 2023). Students are expected to improve their writing 
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performance through feedback and revision. 

 The respond of the students in receiving feedback is called 

behavioral engagement (Han & Hyland, 2015). Further, Han and 

Hyland ( 2015) categorized behavioral engagement into two, revision 

operation and learning strategies. Revision operation refers to how 

students revise their errors whether the students revise their writing 

draft by deleting the errors that they have made, substituting the 

errors, or doing nothing with the errors that they have made 

and directly resubmit their draft. On the other hand, learning 

strategies include the action that the students do after receiving 

feedback. Asking peers or friends, consulting the teacher when 

they do not understand with the feedback, reviewing the errors 

that they have made, and using dictionary whenever they have 

difficulties in understanding the meaning of the words on the 

feedback. 

Regarding the student9s behavior engagement with teacher 

written corrective feedback, some scholars have conducted research 

on it. First, Kim and Emeliyanova, (2019) compared students9 
classroom feedback behaviors when they worked in pairs and when 

they worked individually. The finding showed that both groups 

showed significant improvement in the accuracy of their writing 

draft. The second study was conducted by Fleckenstein et al. (2024). 

This study examined the effect of different feedback types on 

students9 writing performance with behavior engagement as 

mediator variable. This study focused on the lower level of EFL 

students on the online platform. The findings showed there was no 

significant difference effect among different types of feedback. 

Furthermore, students who received feedback personally spent more 

time making revision. In their study, behavioral engagement was 

indicated with the time spent on feedback. 

The next study was done by Kelly et al. (2024). They 

investigated student engagement based on the teachers9 point of 

view. The findings indicated that educators recognize students' 

behavioral, emotional, or cognitive engagement as a fundamental 
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precursor for other forms of engagement. Nonetheless, there is no 

consensus on a specific hierarchy, and the methods employed by 

some educators are shaped by contextual factors. Moreover, Schiller 

et al. (2024) compared EFL students in revising their writing draft, 

decided into two groups (feedback and non-feedback). The 

students9 work was automatically assessed using a scoring 

algorithm. The findings showed that there was positive effect of 

feedback on text revision. Time and edit distance as mediation 

variable affected the result. But no significant effect of the 

engagement variable concerning performance in the transfer task. 

Kim and Emeliyanova, (2019) focused on behavior 

engagement between the students who work individually or in 

pairs. This study did not show what factors influenced to do 

reaction on the feedback given. Therefore, it is needed to do 

further study in finding out the reasons behind these actions to 

know why the students engage behaviorally. Fleckenstein et al. (2024) 

focused on lower-level students, so, it may have different results if 

the study does not focus on one level. Kelly et al. (2024) focused on 

the teachers9 point of view. From their study, it can be concluded that 

three dimensions of engagement are important things to be 

considered in teaching. This study focused on teachers9 perspective. 

It can be different on the result if the study focuses on the students9 
point of view. Due to the incompleteness of the result scopes, this 

study aims to explore the student9s behavioral engagement and the 

factors affecting the behavioral engagement. Therefore, the research 

questions are as follows: 

1. How do EFL students engage behaviorally with teacher 

corrective feedback across proficiency levels? 

2. What factors affect students9 behavioral engagement with teacher 

corrective feedback across proficiency levels? 

 

 

 

 



Mafulah, S., Mhirda, M. J., Usadiati, W., & Haider, S. (2025). What should I do after all of this?=: 
Behavioural engagement in writing class with teacher feedback. JEELS (Journal of English Education 
and Linguistics Studies, 12(2),  

 

981  

METHOD 

Research design  

A qualitative case study research design was applied in this 

study since in nature it depicted how the EFL students engage 

behaviorally with teacher written corrective feedback on their 

writing. A case study approach was chosen since this research includes 

small scale research,  no generalization intended, and natural class setting 

(Yin, 2018). This study explores more deeply in individual 

participants, including their opinions, perspectives, and attitudes. 

Besides, this study aims to find out the reasons why the students 

across proficiency levels engaged behaviorally with written 

corrective feedback from teachers.  

 

Participants  

The participants in this study were third-year students. The 

number of participants was 68 students including 7 students from 

high proficiency levels, 40 students from moderate proficiency 

levels, and 21 students from low proficiency levels.  All students 

were asked to fill out the questionnaire and only selected 

participants from each level that been interviewed. The students 

who were interviewed were 2 students from high level (coded as A1, 

B1),13 students from moderate level (coded as C2, D2, E2, F2, G2, 

H2, I2, J2, K2, L2, L2, M2, and N2), and 7 from low proficiency level 

(coded as O3, P3, Q3, R3, S3, T3, U3) The proficiency levels of the 

students was determined by the score of TOEFL like test.  Detailed 

information about participants can be seen in Table 1. 

 

Table 1.  
Participants9 information 
 

  All Levels 
High 

Proficiency 
Levels 

Moderate 

Proficiency 
Levels 

Low 

Proficiency 
Levels 

Number of 
students 

(questionnaire) 

68 7 40 21 
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Number of 
participants 
(interview) 

22 2 13 7 

TOEFL Like Score     

Average 421.76 569.14 432.92 358.48 

Maximum Score 630 630 497 370 

Minimum Score 330 503 377 330 
 

 

Instruments 

 Instruments used in this study were questionnaire and 

interview questions. The questionnaire was adapted from Han and 

Hyland (2015). The questionnaire was delivered to all students 

through Google form. The questionnaire was about the students9 
behavioral engagement including the students9 learning strategies in 
receiving feedback from the teacher, revision operation, and factors 

affecting their behavioral engagement. There were four items 

regarding the students learning strategies (the question is about what 

you did after receiving feedback and what you did to understand the 

teacher9s feedback), and five items for revision operation (the 
question is about what you did in revising the feedback from your 

teacher).  In addition, two questions for factors affecting students9 
behavioral engagement (the questions are about what internal and 

external factors influenced your behavioral engagement in receiving 

teacher feedback).  

 The second instrument was interview. The interview was 

delivered to the students to strengthen the data from questionnaire. 

The interview guide was related to behavioral engagement on teacher 

feedback including learning strategies, revision operation and the 

reasons why they did those kinds of activities. To validate the data, 

interviews were given three times (at the moment the students 

receive teacher feedback, while revising their draft, and after revising 

their draft). The interview data, conducted in Indonesian, were 

translated and cross-checked with a native speaker of English 

proficient in Indonesian. 
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Data Analysis 

The results of the questionnaire were served on a table then 

figured out the students9 behavioral engagement. The data from 
interview was coding as in Figure 1.   

 

 

Figure 1. The process of data analysis 

 
The data was analyzed using NVivo. Each statement of the 

students was classified into some codes that related to the research 

questions. Behavioral engagement and the factors affecting students9 
behavioral engagement. While for the coding analysis of the data 

adapted Hand and Hyland (2015). An example of coding process can 

be seen in Table 2. Matrix Coding Query analysis was done by 

comparing the code references with the proficiency level of the 

students. 

 

Table 2.  

Example of data coding analysis 

Behavior 
engagement 

Students9 
statement 

Code 
reference 

Reasons  Code 
reference 
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FINDINGS 

Students9 behavior engagement after receiving teacher corrective 
feedback 

Regarding how the students engage behaviorally with 

teacher written corrective feedback, Matrix Coding Query analysis 

was done by comparing the code references with the proficiency 

level of the students. The result of students9 behavior engagement 

towards teacher corrective feedback across proficiency levels (see 

Figure 2). 

 

 
 
 
 
 
 

Learning 
strategies 
 
Sub-categories: 
1. Asking peer 
2. Asking 

teacher 
3. Reviewing 

the errors 
4. Using 

dictionary 

<However, if I 
feel there is 
something I 
don't 
understand, I 
will 
immediately 
ask my 
teacher= 
 
 

Asking 
teacher 

<I ask to 
teacher 
because I want 
to undertand 
what should I 
do after 
receiving 
feedback, my 
teacher is nice 
person= 

nice 
teacher 
= 
external 
factor 

Revision 
operations 
 
Sub- categories: 
1. Correct 

revision 
2. Incorrect 

revision 
3. Deletion  
4. Substitution 
5. No revision 

<Sometimes, I 
correct but 
sometimes I 
delete=  
 

coding as 
correct 
revision 
and 
deletion 

<When my 
sentence 
cannot be 
understood, I 
delete it. So, 
no need to 
revise= 

internal 
factor: 
know 
what to 
do/ self-
efficacy 
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Figure 2. Students9 behavioral engagement with teacher written corrective 

feedback across proficiency levels 

 
From Figure 2 above, based on Han and Hyland (2015) 

behavioral engagement is divided into two categories, learning 

strategy and revision operation. Students with different proficiency 

levels have different numbers of preferences on which kind of 

behavioral engagement. High proficiency level got 19 data, moderate 

proficiency level got 85 data, and low proficiency level got 28 data. 

From these findings, it can be stated that moderate proficiency level 

students dominated the behavior engagement.  

 

Learning strategy 

  From the questionnaire, it can be figured out the pattern of 

students' behavioral engagement, as in Table 3. 

Table 3.  

Pattern of students9 learning strategy 
Proficiency level Behavioral Engagement 

High Proficiency level 
students 

They tend to ask the teacher when they do not 
understand with the feedback. 
Asking peers, reviewing the errors, and using 

Behavior Engagement Across Proficiency 
Levels 

90 

80 

70 

60 

50 

40 

30 

20 

10 

0 

High Proficiency 
Level 

Average Proficiency 
Level 

Low Proficiency 
Level 
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dictionary are done after asking teacher 
Moderate Proficiency 
level students  

They tend to ask friends when they do not 
understand with feedback followed by reviewing 
the errors and using dictionary. They rarely ask 
the teacher. 

Low Proficiency level 
students 

Tend to ask friends when they do not 
understand with the feedback followed by 
reviewing the errors and using dictionary. No 
one asked the teacher when they do not 
understand with the feedback. 

 

Based on Table 3, when high proficiency level students do not 

understand with the feedback, they tend to ask the teacher. This can 

be seen from the following example of their statement: 

 
<I usually ask Mrs. xxx more than I ask my partner. I always revise, 
Ma'am, I never resubmit my writing without any revisions= (A1) 

<First, because at that time it was the title that was to be revised, the 
lecturer said, "oh, when it comes to the title, it should be written like 
this, miss, like this, like this..." and then after that, the lecturer looked at 
the introduction and said "oh this is enough& it's ok. Perhaps it should 
be augmented with this&, add this,&." Then we looked at the next 
paragraph, then the next, and the next, and in the next paragraph, it was 
like this&= (B1) 

 

From the excerpt above, it can be inferred that A1 always 

asked her teacher when she did not understand the feedback given, 

while how the way they interact with the teacher B1 explained how 

the teacher clarified the feedback. 

Learning strategy for moderate level students. There are 14 

references in asking peers or friends when they do not understand 

with the feedback given, 12 references in using dictionary, 11 

references in reviewing the errors and asking teacher when they do 

not understand with the feedback given. Moderate level students 

prefer to ask peers or friends. It can be seen from the following 

statements:  

<If I find that I cannot understand it, I ask my friends. The one thing 
is, at the times when Mrs. Erma9s feedback was clear, there was no need for 
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me to ask my friends, because I could already understand it on my own=. 
(D2) 

<When it came to understanding the feedback, I opened the previous 
materials and then consulted to 1-2 friends, but since we were all 
students, we were all confused, and it was hard to improve. So, I opened 
the previous material on Google. Google knows everything, even though 
Google and Mrs. Umi don9t always agree, you know? <(C2) 
From the statements above, it can be inferred that asking friends 

is likely more convenience than asking teacher as C29s statement <I 

opened the previous materials and then consulted to 1-2 friends && 
Google knows everything, even though Google and Mrs. Umi don9t always 

agree= this statement seems that C2 really does not want to consult 

to the teacher when she got difficulties in understanding the 

feedback given by the teacher. She prefers to ask her friends, and if 

she does not find the answer, she tries to find the solution on Google. 

Students with low proficiency level tend to use the following 

learning strategy: 8 references in asking peers or friends when they 

do not understand with the feedback given, 3 references in using 

dictionary, 2 references in reviewing the errors and asking teacher 

when they do not understand with the feedback given.  

It means that asking peers or friends to be the highest 

preference choice. This strategy got 8 reference codes while only 2 

references started asking the teacher, it means that students in this 

level prefer to ask friend than ask to the teacher when they got 

feedback from the teacher. 

<I preferred to ask my friends, rather than the lecturer=. (P3) 

 
<I prefer to ask friends for help rather than the lecturer, because I 
don't have the strength to ask her, so, I always ask my friends when I 
don9t understand with the feedback given=. (Q3) 
 

From Q39s statement, it can be seen that the reason why she 

preferred to ask her friends is because she has no strength to ask the 

teacher, so that she likes to ask her friends. While for other learning 

strategies reviewing their draft got only 3 code references and using 

dictionary only got 2 references. 
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Revision operations 

From the questionnaire, it can be figured out the pattern of 

students' behavioral engagement on revision operation, as in Table 4. 

 

Table 4.  
Students9 revision operation 
Proficiency level Behavioral engagement 

High Proficiency level 
students 

They tend to do correct revision, deleting the 
errors and substituting the errors with the correct 
one 

Moderate Proficiency 
level students  

They tend to correct revision, followed by 
deleting the errors and substituting the errors 
with the correct one, re-submitting their writing 
draft with no revision, and no one does incorrect 
revision. 

Low Proficiency level 
students 

They tend to correct revision, deletion, 
substitution, and there is one student who does 
not revise his writing draft and directly resubmits 
the manuscript to the teacher.  

 

Based on Table 4 in revision operation, high proficiency 

levels students tend to do correct revision, deleting the errors, and 

substituting the errors with correct one, as the following example 

of student9s statement: 
 

<I usually pay more attention to the diction used. Where diction is so 
important to determine from the point of view of writing the argument as 
My lectures comment= (A1) 
 

Based on A19s statement, she pays attention to the teacher9s 
feedback because she thinks that feedback is important for her. 

Furthermore, she stated that she made mistakes on diction or the 

vocabulary use, so that she always pays attention to the teacher9s 

feedback. For never ignoring feedback and revising feedback based 

on the teacher9s feedback can be seen from the following statement: 

 

<Yes. I always revise my writing draft following the feedback. If 
my draft has been given feedback, it's rare to ask again, Ma'am. 
Usually, I just remember the feedback because the feedback on my errors 
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is not a lot, or almost all errors are revised. Maybe from my experience, 
only the title or the order of paragraphs has to be changed. So, I can 
remember it. I have never resubmitted before doing revisions. That sort 
of thing, I've never done, Ma9am9. (B2) 

From B2, it can be inferred that high proficient students 

always revise their draft based on the teacher9s feedback. High 
proficient students need tools in order to minimize the errors and 

reduce their anxiety when receiving feedback. In revision operation, 

high level proficiency students tend to do correct revision, deleting 

the errors and substituting the errors with the correct one. 

Moderate proficiency level students have the highest code 

references for each category of behavior engagement. In revision 

operation, there are 14 code references in doing correct revision, 11 

references for deleting the errors and substituting the errors with the 

correct one, 3 references on re-submitting their writing draft with no 

revision, and no code reference do incorrect revision. 

 

<I usually did revision correctly based on the feedback=. (M2) 
 
<Better do it as soon as possible, so we can revise our writing 
immediately. Of course, I revised based on the feedback. There was 
no chance that without revisions my paper would be resubmitted 
again=. (D2) 
From D29s statement, it can be known that she does correct 

revision because she always revises the writing based on the 

feedback given by the students. 

In addition, the engagement of low-level proficiency 

students with feedback in revision operation is not too good since 

there are little references coded at this level. Correct revision (5), 

deletion (4), substitution (4), and surprisingly, there is one student 

who does not revise his writing draft and directly resubmits the 

manuscript to the teacher.  

<I won't change because lecturers have trouble feedback correctly=. (O3) 

O3 stated that although there is feedback from the teacher, he 

will not change his draft. He thought that the teacher9s feedback that 
has been written is wrong. From the findings, students with low 
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proficiency prefer to ask his/her friend in understanding feedback 

given by teacher. In addition, they do not engage well 

behaviorally since in revision operation, they tend not to make 

much effort in doing revision. Moreover, one of the students 

blaming the teacher that the feedback given is not correct, so that 

he does not want to revise it and directly resubmit his draft. 

Students9 behavioral engagement on the learning strategy, 
high level proficiency students tend to ask to the teacher than asking 

to their friends, differently, moderate and low-level proficient 

students tend to ask their peers or friends when they do not 

understand with the teacher feedback. 

 
Factors influence students9 behavior engagement on teacher 
corrective feedback 

Regarding the factors that influence students9 behavioral 
engagement, the results can be seen in Table 5. 

 
Table 5.  
Factors affecting students9 behavioral engagement 
Proficiency 
Levels 

Internal Factors External Factors 

High 
proficency 
levels 

1. High motivation 
2. Self-efficacy 
3. Self-awareness 

1. Teacher 
Students tend to like teacher9s 
personality and the way of 
teaching. 

Moderate 
proficency 
levels 

1. self-assessment 
2. Afraid of making 

mistake 

1. Teacher 
Students tend to like teacher9s 
personality and the way of 
teaching. 

Low 
proficency 
levels 

1. Low motivation 
2. Lack of knowledge 
3. Afraid of making 
mistakes 
 
 
 
 
 

1. Teacher  
Being scared of the teacher 8s 
personality 
Being scared of teacher9s way of 
teaching. 

2. Internet connection 
Live in a remote area and cannot 
attend the class well 
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Internal factors 

Internal factors that are found in high proficiency level 

students are high motivation, high self-efficacy and self-awareness. 

After getting corrections from the teacher, B1 usually revises the 

writing draft immediately as the following statement: 

<I usually revise errors immediately. For reference, I look for examples 
of essay models that follow the correct rules. For instance, examples of 
essays whose arguments are reversed are usually compared with correct 
essays. I see my mistakes by searching on Google myself or asking friends 
a bit. I tend to make self-correction <. (B1) 

Furthermore, B1 also explained how she revised the writing 

draft. She found references for the correct rules of argumentative 

essays by comparing the correct and the errors that she had made 

so that she could realize the errors made and be able to make 

draft. In addition, high proficiency level students have more self-

awareness. 

Self-assessment is dominantly done by moderate proficiency 

level students in revising their draft after receiving feedback from the 

teacher. Besides, being afraid of making mistakes is also reason why 

they engage behaviorally.  The following is the evidence of this 

factor. 

<For me, how was it? When I got feedback. I tried to understand my 
mistakes, the writing errors that I made. I didn9t revise it directly. I 
waited for my mood to improve to do it. The steps that I always 
took in revising my writing draft were like this: first, I looked at 
the errors that I made, analyzed it, and tried to understand why my 
lecturer gave feedback on that part. Second, I tried to understand 
the content and context of the feedback from my lecturer. Third, I 
looked at the grammar=. (H2) 

Based on H29s statement, after receiving feedback, instead of 

doing the revision immediately, H2 did self-awareness by taking 

several steps like analyzing the error, trying to understand the 

context, and focusing on grammar. Another evidence is given by D2. 

 

<When I got assignments from Mrs. xxx, I understand it first then I 
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looked for examples by Googling some argumentative essay, how it 
looks like. For example, if I got particular topic, I looked for the 
sub-theme and I understood it again. In the writing process, I 
wrote it in English then I submitted it. The most exciting thing was 
waiting for the feedback. I was afraid there's a lot of feedback, but it was 
good to make my writing better. (D2) 

D2 explained how she engaged in writing class by effort like 

understanding the assignment given, finding good references and 

finally she did the assignment, although D2 got a lot of feedback 

but D2 though that feedback is important for her to make her 

writing better. 

In addition, Low proficiency students, students revise their 

draft because they want it, they are aware that as students, and they 

have to do it. Besides, some students have low motivation in joining the 

course, having lack of knowledge, and being afraid of the teacher.  As 

S39s statement that he has to revise his writing draft immediately 

after he receives feedback from the teacher. 

<I've already received feedback, there's no reason why I didn9t 
immediately make it right, I fixed it right away. I always felt 
worried if there was some homework. I didn't comment much to all my 
lecturers, I mostly found out from the internet to revise my draft, to get an 
idea, so that I could do my assignments easily. If I find errors in my 
writing, I read it again and again before submitting it. Usually, I ask my 
brother about the vocab. I didn9t use any tool to check my grammar=. (S3) 

As the statement above, S3 stated that <there's no reason why I 

didn9t immediately make it right, I fixed it right away=. It means that S3 

directly revised directly when he got correction from his teacher. 

Further, S3 explains that he always felt worried if there was some 

homework. From this explanation, it can be said that he is aware 

that he is a student, and he has to do the assignment given by the 

teacher. 

 

External factor 

From the result of the interview, it is found that highly 

proficient students tend to ask the teacher when they do not 

understand with feedback. From the previously mentioned in the 
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findings of first research question, it can be concluded that teachers 

are factors that influence students9 engagement. The following is 
evidence that teachers are one of the factors that influence students 

of this level engage with written corrective feedback from teachers. 

<So far, so good. No change is needed because I like how my lecturer 
gives feedback. So far, no problem has to be introduced or addressed, 
Ma'am=. (A1) 

This A19s statement is the answer when she was asked about 
what the teachers should do to improve or to make better teaching 

learning processes, especially in giving feedback. From A19s 

statement can be seen that the way of teaching is good so, no need 

to be changed. The teacher9s ways of teaching then can be 

categorized as a factor that influences students9 engagement with 
teacher written corrective feedback 

The external factor that raised from moderate proficient 

students is teacher; it is about teacher personality and the way of 

teaching. The following is the evidence of teacher personality can 

affect the students9 engagement. 
<For me personally, actually, Mrs. Umi was a detailed person. She 
checked students9 writing one by one from the introduction to the 
contents and then to the conclusion&& it's very helpful for me 
because in argumentative writing, we have to use English words 
appropriately, and consider which ones are appropriate and which 
ones are not=. (C2) 

C2 argued that her writing teacher is a detailed person. From 

teacher9s personality C2 continued the explanation that because of 

detailed person, the teacher checked students9 writing individually 

from the first to the last paragraph. According to this teacher9s 
feedback, C2 stated that it was helpful for her in improving the 

quality of writing 

For low proficiency level students, it was found that external 

factors that dominated the engagement are teacher (including teacher 

personality and the way of teaching) and the learning setting/internet 

connection. The first factor is the teacher. Teacher personality affects 



Mafulah, S., Mhirda, M. J., Usadiati, W., & Haider, S. (2025). What should I do after all of this?=: 
Behavioural engagement in writing class with teacher feedback. JEELS (Journal of English Education 
and Linguistics Studies, 12(2),  

 

994  

the students9 engagement like Q39s statement below: 

<How was it for me to take Mrs. Umi9s class? You know how she is. 
Sometimes I feel happy to meet her, sometimes I feel scared. When she 
talks, she9s always to the point. Besides, she is very disciplined 
and detailed, so I have to submit my tasks punctually. As a result, I 
have to do things on time, and I have to know what I should revise=. (Q3) 

Q3 stated that when the teacher talks, she talks to the point, she 

is disciplined, and she is detailed. Therefore, Q3 did not want to 

make a late submission of the assignment given by the teacher. 

Further, Q3 argued that the teacher was ever angry in the class. 

 

DISCUSSION 

In terms of learning strategy, highly proficient students tend to 

ask the teacher when they do not understand the feedback. This 

strategy was done by the students in order to understand the 

feedback from the teacher. Not all students were brave to ask the 

teacher when they did not understand the feedback. This finding 

relates to Cheng and Liu (2022) that different levels of students have 

different braveness in taking action in revising draft. Furthermore 

(Han & Hyland, 2015) argued that different individuals have 

different ways of receiving feedback. This phenomenon can be caused 

by the confidence of highly proficient students. This finding is related 

to Hitches et al., (2022) stated students who are confident will not 

be shy to ask her/his teacher. 

Although the course was held online, the teacher provided 

synchronous and asynchronous meetings, so that students still have 

time to do conference, but the confidence of the students to ask the 

teacher may be influenced by the writing ability, let9s say, 

high proficient students tend to receive less feedback from the teacher 

so that they feel confident to ask (Zhang & Hyland, 2022). In other 

the side, both moderate and low proficient students tend to ask peers 

or friend when they do not understand with the feedback given by 

the teacher. These findings strengthen (Zheng & Yu, 2018) result 

study that focus on the lower proficient students, it shows that 
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students9 behavioral engagement gives impact on the understanding 

of written corrective feedback. Furthermore, little assistance and 

superficial strategies in processing the feedback and revising the 

writing draft affected the confusion. The confusion in 

understanding the feedback makes the students cannot solve the 

errors that they have made. These findings support Ertesvåg et al. 

(2022) that interaction between student and teacher can foster 

achievement. Furthermore, interaction helps students9 
comprehension of the feedback as Mafulah et al. (2023) and need 

support from the teacher (Olivier et al., 2020). 

In addition, students who acknowledge the opportunities 

given to them to clear their intentions and clarify misunderstanding 

of feedback make it easy for the students to revise their writing 

draft (Saeed et al., 2021). When the students9 gratitude with the 

feedback given, they will enjoy doing revision.  

The second category of behavior engagement is revision 

operation. In revision operation, Han and Hyland (2015) 

categorized revision operation into doing correct revision, deleting 

the errors, doing incorrect revision, no revision, and substituting the 

errors. High proficiency level students tend to do correct revision, 

delete the errors that they have made, and substitute them. 

Interestingly, there are three students from moderate proficiency 

level (C2, H2, and L2) and one student from low proficiency level 

(O3) that stated they did no revision and simply resubmit their draft. 

From this statement, it can be inferred that the students do not 

appreciate the feedback given by the teacher. They thought that the 

feedback was wrong. Based on his opinion, he believed what he has 

written is the best argument and grammar. This phenomenon can 

be caused by the limited knowledge of the low proficiency level 

students, and they find it difficult to receive critics or feedback. This 

finding supports Zhang (2017) that found students believe about 

written corrective feedback is interceding with students9 
engagement as they accumulated more experience in processing 

and using the feedback from the teacher. 
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Regarding factors that influence students9 behavioral 

engagement. Teachers cause the students9 behavior engagement in 
the classroom. These findings confirm Lee (2008) conclusion that 

some factors are influential to students9 engagement with teacher 
written corrective feedback including the instructional context, 

teacher factors, such as personality, pedagogical approach, and 

activities. Students with high proficient levels and most of the 

mediate level students tend to like discipline teachers, on the other 

hand, students with low level of proficiency tend to feel scared of 

this situation. All students need support to do their task as Olivier 

et al. (2025). Teacher interpersonal affect students9 achievement as in 

the finding of Ding and Wang (2024). Besides, student internal 

factors, such as student proficiency, and self-assessment are also 

the factors that influenced. This finding relates to Parker and 

Winstone (2016) that stated Students with different levels having 

different self-assessment of their task. In addition, feeling in receiving 

feedback also affecting the behavior engagement as stated by Wu 

(2024). 

To sum up, students9 behavior engagement among different 
proficiency levels has different patterns, since high proficient 

students tend to ask the teacher when they do not understand with 

the feedback, while moderate and low proficiency levels tend to ask 

their friends. This is because of students9 confidence in asking the 
teacher and it can be caused by limited knowledge in writing. For 

strategy used, high proficiency level students tend to do correct 

revision, but for moderate and low proficiency level students, there 

are students who did not engage well since they did no revision on 

the errors that they have made. Furthermore, students9 behavior 
engagement plays an important role in revising their writing as in 

Kelly et al. (2024)9s findings. 
 

CONCLUSION 

Behaviorally, students from all different proficiency levels 

have the different way of engaging themselves with feedback. 
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Learning strategy tends to be their consideration before doing 

revision. The most specific one is in learning strategies; high 

proficiency level students tend to ask the teacher when they do not 

understand with the feedback while for moderate and low-level 

proficiency students tend to ask peers or friends in comprehending 

teacher feedback. It is suggested for the teachers and lecturers to 

consistently provide the students with written corrective feedback in 

the writing class by ensuring that their students are actively engaged 

with the written corrective feedback behaviorally. 
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