
 

 
 
 
                          Vol. 4 No. 1 March 2026, pp. 11-18 
 
 
 
  
                                   https://journal.amorfati.id/index.php/postaxial||ISSN 3025-7549 

 

 
 

 International Journal of Post Axial: Futuristic Teaching and Learning   | 11 

https://journal.amorfati.id/index.php/postaxial 

Exploring Students’ Perceptions of Literary Translation through 
ChatGPT: A Case Study at the Faculty of Languages and Translation, 

University of Zawia, Libya 
 
Mahmoud Abdullah1a, Khuloud Alouzi2b, DafaAllah Ibrahim3c, Mowafg Masuwd4d*, Hajer Albshkar5f 

12345University of Zawia, Libya 
 

am.abddullah@zu.edu.ly, bk.alozzi@zu.edu.ly, cd.ibrahim@zu.edu.ly, dmasuwd@zu.edu.ly, eh.elbshkar@zu.edu.ly  

 

________ 
Article History:  
Received: 
06-01-2026  
Revised: 
27-02-2026  
Accepted: 
29-03-2026 
_______ 
Keywords:  
ChatGPT, Literary 
Translation, Education, 
University of Zawia 
 
_______________________ 
*Correspondence Address: 
m.abddullah@zu.edu.ly 

 
Abstract: 
This study investigates students’ experiences and attitudes towards 
the use of artificial intelligence (AI) tools in literary translation at the 
Faculty of Languages and Translation, University of Zawia, Libya. 
Sixty undergraduate students from English departments participated 
in a classroom-based experiment in which they translated literary 
texts using ChatGPT. Following the translation tasks, students 
completed a structured questionnaire designed to assess the 
usability, accuracy, and pedagogical value of AI-assisted translation. 
Descriptive analysis of the data revealed that while students found 
AI-tools effective for increasing translation speed and acquiring new 
vocabulary, they also expressed reservations about the tools’ 
limitations in handling literary devices such as tone, metaphor, and 
cultural context. A majority of students are in favor of continued use 
of AI-tools under instructor guidance, recognizing their value as 
supplementary learning aids rather than replacements for human 
translators. The study highlights the need for critical integration of 
AI into translation pedagogy and encourages further research on 
balancing automation with interpretive and creative human input. 

 
This is an open-access article under the CC–BY-SA license. 

 

 

 

The integration of artificial intelligence (AI) into higher education institutions has 
changed how students interact with language, learning process, and technological 
advancements. In translation studies, AI-powered tools such as Google Translate and ChatGPT 
have become widely accessible and used by students. These tools are designed to process 
language with remarkable speed, fluency and accuracy to some extent. They often provide 
grammatically accurate translations for a variety of texts. However, when applied to literary 
translation, a practice which demands deep cultural knowledge, aesthetic sensitivity, and 
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interpretative insight, the limitations of AI tools become clear to educators and students alike. 
Literary translation is not a mechanical conversion of words from one language to another; it is 
an active and creative process that involves conveying the emotional, symbolic, religious and 
rhetorical dimensions of the original text into a different linguistic and cultural context. 

This study adopted a descriptive analytical approach to examine students’ attitudes 
toward using artificial intelligence (AI) tools in literary translation. Conducted at the Faculty of 
Languages and Translation, University of Zawia, the research combined structured translation 
tasks with reflective post-task feedback to capture both quantitative and qualitative insights. 
Participants included undergraduate students from English departments who had prior 
exposure to ChatGPT. The research procedure involved two phases. First, students used an AI-
tool (ChatGPT) to translate short literary texts, five in Arabic and five in English in five-week 
duration, emphasizing not only linguistic accuracy but also literary features such as metaphor, 
tone, and cultural nuance. Second, they completed a researcher-designed questionnaire 
consisting of Likert-scale items, evaluating ease of use, translation quality, and educational 
value. Data were analyzed descriptively using frequencies, means, and standard deviation 
which is counted per item (Agree = 5, Neutral = 3, Disagree = 1). 

The present study aimed to explore students’ experiences and attitudes toward using AI-
tools for literary translation at the Faculty of Languages, University of Zawia. A total of 60 
students (51 female, 9 male) participated in the experiment, all of whom had prior exposure to 
AI-tools such as Google Translate, ChatGPT, and similar platforms. Their responses were 
collected through a structured questionnaire and analyzed using descriptive statistics (mean 
and standard deviation) to determine central tendencies and response variability. Overall, the 
findings suggest that students had a generally positive experience using AI in literary 
translation tasks, though with noted concerns regarding creative and interpretive limitations. 

Section 1: Experience with AI Tools 

 

Figure 1. Experience with AI Tools 

The results from Section 1 (see Figure 1 & Table 1) demonstrate that students found the AI 
tools easy to use (M = 4.93, SD = 0.36) and particularly effective in speeding up the translation 
process (M = 5.00, SD = 0.00). A majority also reported that AI helped them understand the 
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general meaning of literary texts (M = 4.50, SD = 0.95), although only about a third found the 
tools helpful in rendering poetic or symbolic expressions (M = 2.97, SD = 1.63). A significant 
number of students indicated the need for post-editing and correction of AI outputs (M = 4.20, 
SD = 1.18), while many observed that the AI failed to preserve essential literary features such as 
imagery, tone, and rhythm (M = 3.57, SD = 1.33). Encouragingly, AI tools were reported to 
foster critical engagement with language choices (M = 4.60, SD = 0.89) and to enrich learners' 
vocabulary through exposure to varied linguistic patterns (M = 4.13, SD = 1.44).  

 Table 1. Descriptive Statistics of Student Responses to Experience with AI Tools 

NO 
Item 

Agree  

(n) (%) 

Neutral  

(n) (%) 

Disagree  

(n) (%) 
Mean SD 

1.  
The AI tool was easy to use. 

58 

96.7% 

2 

3.3% 

0 

0.0% 
4.93 0.36 

2.  The translation process was faster 

with AI tools. 

60 

100.0% 

0 

0.0% 

0 

0.0% 
5.00 0.00 

3.  I understood how to operate the 

tool without help. 

41 

68.3% 

7 

11.7% 

12 

20.0% 
3.97 1.63 

4.  The AI helped me understand the 

general meaning of the text. 

46 

76.7% 

13 

21.7% 

1 

1.7% 
4.50 0.95 

5.  The tool was helpful with poetic or 

symbolic expressions. 

19 

31.7% 

21 

35.0% 

20 

33.3% 
2.97 1.63 

6.  The AI translation lacked emotional 

or cultural depth. 

9 

15.0% 

16 

26.7% 

35 

58.3% 
2.13 1.49 

7.  I had to edit or correct many parts 

of the translation. 

39 

65.0% 

18 

30.0% 

3 

5.0% 
4.20 1.18 

8.  The AI translation missed 

important literary features. 

24 

40.0% 

29 

48.3% 

7 

11.7% 
3.57 1.33 

9.  I learned new expressions or 

vocabulary from AI-generated text. 

42 

70.0% 

10 

16.7% 

8 

13.3% 
4.13 1.44 

10.  AI tools made me think critically 

about language choices. 

49 

81.7% 

10 

16.7% 

1 

1.7% 
4.60 0.89 

11.  AI tools are useful for learning how 

to translate literary texts. 

42 

70.0% 

16 

26.7% 

2 

3.3% 
4.33 1.08 

12.  AI should be a support tool, not a 

replacement. 

29 

48.3% 

24 

40.0% 

7 

11.7% 
3.73 1.38 

13.  I will continue using AI tools in 

literary translation. 

54 

90.0% 

6 

10.0% 

0 

0.0% 
4.80 0.61 

14.  Over-reliance on AI might hinder 

my development. 

13 

21.7% 

34 

56.7% 

13 

21.7% 
3.00 1.33 

15.  Lecturers should guide students in 

using AI properly. 

36 

60.0% 

14 

23.3% 

10 

16.7% 
3.87 1.53 

Section 2: General Attitudes Toward AI 
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Figure 1. General Attitudes Toward AI 

As shown in Figure 2 & Table 2, the responses in Section 2 reflect a cautiously optimistic 
outlook. Most students agreed that AI tools are useful for learning how to translate literary texts 
(M = 4.33, SD = 1.08) and expressed willingness to continue using them in the future (M = 4.80, 
SD = 0.61). However, responses were more divided regarding the developmental risks of over-
reliance on AI (M = 3.00, SD = 1.33) and the proposition that AI should serve strictly as a 
supplementary, not replacement, tool for human translators (M = 3.73, SD = 1.38). Strong 
support was noted for the integration of instructor guidance in AI-assisted translation learning 
(M = 3.87, SD = 1.53).  

 Table 1. Descriptive Statistics of Student Responses to General Attitudes Toward AI 

NO 
Item 

Agree  

(n) (%) 

Neutral  

(n) (%) 

Disagree  

(n) (%) 
Mean SD 

16.  AI tools are useful for learning how 

to translate literary texts. 

42 

70.0% 

16 

26.7% 

2 

3.3% 
4.33 1.08 

17.  AI should be a support tool, not a 

replacement. 

29 

48.3% 

24 

40.0% 

7 

11.7% 
3.73 1.38 

18.  I will continue using AI tools in 

literary translation. 

54 

90.0% 

6 

10.0% 

0 

0.0% 
4.80 0.61 

19.  Over-reliance on AI might hinder 

my development. 

13 

21.7% 

34 

56.7% 

13 

21.7% 
3.00 1.33 

20.  Lecturers should guide students in 

using AI properly. 

36 

60.0% 

14 

23.3% 

10 

16.7% 
3.87 1.53 
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The findings of this study reveal a complex and evolving landscape in which artificial 
intelligence (AI) is increasingly integrated into the pedagogical practices of literary translation. 
The overall student response suggests cautious optimism, marked by enthusiasm for the 
efficiency and accessibility of AI tools, alongside concern for their limitations in handling 
nuanced literary content. Stylistics and translation are closely linked through their shared focus 
on linguistic detail and authorial choices, which shape reader interpretation and convey subtle 
elements like attitude, ideology, or narrative perspective. (Boase-Beier, 2023; Budiningsih et al., 
2024; Pallawagau et al., 2025; Ayad et al., 2025). 

One of the most significant findings in this study was the students' overwhelming 
agreement that AI tools accelerated the translation process and were generally easy to use. This 
aligns with studies such as Klimova et al. (2023) and Dorothy (2017), who emphasized that AI-
based translation software can enhance workflow efficiency and lower entry barriers for novice 
translators. The results also resonate with many studies which highlighted the transformative 
potential of AI in higher education, particularly in language learning (Baroud et al., 2024; 
Hilman et al., 2024; Almajri et al., 2025). 

However, students were more critical when it came to AI's ability to interpret and 
reproduce the poetic, metaphorical, and symbolic richness of literary texts. These results 
support critiques by scholars, who contend that machine translation tools struggle with 
capturing tone, rhythm, and emotion, core features of literary discourse. The relatively low 
mean scores for these aspects underscore the limitations of current AI technologies when 
confronted with interpretative complexity (Toral & Way, 2015; Ichwan et al., 2024; Abrahem & 
Baroud, 2025). Interestingly, students indicated that using AI tools prompted them to reflect 
critically on language choices and learn new vocabulary, thus highlighting the pedagogical 
affordances of AI-assisted translation. This reflects the insights of Garcia and Pena (2011), who 
viewed AI translation as a valuable learning scaffold rather than a passive tool. Moreover, 
students’ willingness to continue using AI tools for translation despite their shortcomings 
mirrors the findings of Zawacki-Richter et al. (2019), and Hajijah et al., (2025) suggesting that 
digital literacy and familiarity with AI contribute to greater learner autonomy and confidence. 

An area of concern highlighted by this study was the need for pedagogical guidance in AI 
tool usage. A significant proportion of students expressed that lecturers should play a role in 
helping them use AI tools properly.  Studies underscore the need for safeguards and careful 
evaluation of AI tools, implicitly calling for teacher involvement to ensure proper use. The 
students' request for lecturer guidance reinforces this point, emphasizing that without 
pedagogical support, learners may misuse or misinterpret AI-generated outputs, especially in 
nuanced tasks like literary translation (Özdere, 2023; Hamidah & Masuwd, 2024; Masuwd et al., 
2024; Ruslan et al., 2024). Without this, there is a risk of misapplication or over-reliance, which 
could hinder deeper learning and critical thinking. 

Furthermore, while most students appreciated AI's practical value, they were divided on 
whether over-reliance could negatively affect their development as translators. This aligns with 
the findings of recent research on AI-assisted literary translation, which demonstrated that 
while students using AI tools outperformed their peers in both translation and back translation 
tasks, concerns remain regarding the depth, reliability, and appropriateness of AI-generated 
translations for literary texts (Alkodimi et al., 2024; Baroud, 2024; Kasheem et al., 2025; Alsayd 
et al., 2025).  

 Discussion (مناقشة) 
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The present study reinforces this tension; students acknowledge the effectiveness of AI in 
improving surface-level accuracy and efficiency, but also express caution about its limitations in 
fostering deeper translational competence and stylistic sensitivity. This supports the broader 
discourse that while AI can be a valuable asset in translation education, it must be employed 
with pedagogical foresight to avoid diminishing learners’ critical and interpretive skills (Alouzi, 
2024; Hasibuan et al., 2024; Masoud et al., 2025; Husayn et al., 2025; Baroud & Aljarmi, 2025). 
The positive student perception regarding vocabulary development also corresponds with 
findings by Nykyporets  et al. (2024) and Wei-Xun  et al. (2024) who noted that AI tools often 
expose students to novel lexical and syntactic structures, thereby enriching their linguistic 
competence.  

Finally, the cultural and emotional limitations of AI-generated translations underscore the 
continued necessity of human involvement in literary translation. As underlined by Castilho et 
al. (2018), AI is unlikely to replicate the interpretive sensitivity and aesthetic judgment that 
human translators bring to the task (Alzletni et al., 2025; Manshur et al., 2025; Masuwd, 2025; 
Alriteemi et al., 2025). The students’ awareness of these limitations is an encouraging sign of 
digital maturity, aligning with recent calls for critical digital pedagogy in translation education 
(Cronin, 2025). 

The findings of this study underscore the evolving role of artificial intelligence in literary 
translation education. While students appreciated the convenience and speed provided by AI 
tools, they remained critically aware of their limitations in capturing the emotional and stylistic 
subtleties essential to literary texts. This dual awareness suggests that students are not passive 
consumers of technology but are capable of engaging with AI tools thoughtfully and 
reflectively. The study also revealed a strong desire for pedagogical support, with many 
students advocating for structured guidance from lecturers in navigating the benefits and 
boundaries of AI-assisted translation. Ultimately, AI tools offer promising opportunities for 
enhancing translation learning when used as part of a balanced, human-centered educational 
framework. The integration of these tools should not replace traditional instruction but rather 
complement it by fostering digital literacy, critical thinking, and linguistic exploration 
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