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Purpose of the Study: This research aimed to identify and analyze the outcomes
of the DISKAPROD program, specifically focusing on assessing the
effectiveness and quality of instruments used to measure students' basic process
skills in schools. The study also sought to determine teacher perceptions
regarding the program's impact on improving student learning outcomes.

Methodology: A descriptive quantitative method was applied. The study
population consisted of all teachers at the Al-Hidayah Foundation Kebon IX
Muaro Jambi, with 21 teachers selected via purposive sampling. Data collection
was conducted using questionnaires and interviews, while data analysis involved
descriptive statistical tests to evaluate the teachers’ perceptions and responses to
the program.

Science Learning Main Findings: The findings revealed strong teacher support for the

Teachers DISKAPROD program. A significant 57.1% of the teachers expressed agreement
with its implementation, and 76.1% provided a positive response to the
program’s impact. These results suggest widespread approval and recognition of
the program’s effectiveness in enhancing the measurement of student process
skills, indicating the potential for broader adoption.

Novelty/Originality of this Study: This study introduces a fresh approach by
highlighting the critical role of teacher-developed assessment tools in accurately
measuring student learning outcomes. The integration of the DISKAPROD
program into the curriculum is presented as a novel and effective method for
improving science education, particularly at the Mts level. By emphasizing the
practical application of assessment instruments, this research contributes to
ongoing efforts to refine educational practices and foster student skill
development in scientific inquiry.
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1. INTRODUCTION

In an effort to improve the quality of education in Indonesia, especially in the field of Natural Sciences,
it is important for teachers to understand and develop basic process skills assessment instruments [1]. This
instrument not only functions as an evaluation tool, but also as a guide for teachers in directing the learning
process [2]. The activity entitled DISKAPROD: Dissemination and Creation of Basic Process Skills Assessment
Instruments in Science Learning at Al-Hidayah Private MTS Kebon IX aims to strengthen this understanding.
This activity was held with the hope of providing new insights to teachers regarding the importance of
comprehensive assessment. In addition, this activity is expected to equip teachers with practical skills in
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compiling effective assessment instruments. Assessment of basic process skills in science learning includes
various important aspects that must be mastered by students. These skills include the ability to observe, classify,
measure, conclude, and communicate observation results [3], [4]. A good assessment instrument must be able to
measure all of these aspects comprehensively and objectively [5]. Therefore, teachers need to be equipped with
adequate knowledge and skills in compiling valid and reliable assessment instruments. This activity is expected
to answer these needs by providing relevant and practical materials and training.

Basic process skills are an important foundation in science learning, which helps students understand
scientific concepts in depth [6]. The development of these skills is very important because it supports students in
developing critical and analytical thinking skills [7]. In the context of learning at MTS Swasta Al-Hidayah
Kebon IX, these basic process skills must be well integrated into the curriculum and daily learning processes.
The DISKAPROD activity is designed to help teachers identify effective ways to achieve this goal. With a better
understanding of the basic process skills assessment instruments, it is hoped that teachers will be better prepared
in carrying out their duties.

In addition, this activity also aims to promote best practices in the creation and use of basic process
skills assessment instruments. Teachers will be invited to share their experiences and discuss the various
challenges faced and the solutions they have implemented in assessing these skills. Through interactive
discussions and case study analysis, participants are expected to gain a deeper and broader understanding of how
to implement effective assessments [8]. This activity is also designed to provide opportunities for teachers to
expand their professional networks. By meeting and discussing with colleagues from various backgrounds,
teachers can learn from the experiences of others and find new inspiration to apply in their classrooms [9].

The importance of good assessment instruments cannot be ignored, because the results of these
assessments will be used as a basis for decision making in learning [10]. Accurate and objective assessments are
essential because they provide a clear picture of students' abilities and areas that need improvement [11]. This
activity will highlight the importance of accuracy and objectivity in assessing basic process skills. Teachers will
be given practical guidance on how to develop assessment instruments that meet these criteria. In addition, this
activity will also discuss techniques for analyzing assessment data to obtain meaningful information. With this
knowledge and skills, teachers are expected to be more effective in conducting evaluations and providing
constructive feedback to students.

In the context of MTS Swasta Al-Hidayah Kebon IX, basic process skills assessments serve as a tool to
improve the overall quality of learning. Good assessment instruments allow teachers to more easily identify
students' strengths and weaknesses [12]. This allows them to plan more effective and targeted learning strategies
[13]. The DISKAPROD activity is expected to make a positive contribution to improving the quality of
education in this school. Through comprehensive training, teachers are expected to become agents of change
who are able to better implement basic process skills assessment. In addition, this training also aims to provide
practical and theoretical knowledge that can be directly applied in the daily learning process.

Overall, this activity is an important step in efforts to improve the quality of science education at Al-
Hidayah Private MTS Kebon IX. By providing practical knowledge and skills to teachers, this activity is
expected to bring positive changes in the way basic process skills assessment is carried out. The success of this
activity will be measured by the teacher's ability to apply the knowledge they gain into daily practice. Thus, this
activity not only aims to improve teacher competence, but also to provide a positive impact on students'
academic development.

2. RESEARCH METHOD

This research uses a quantitative method with a research and development (R&D) or research and
development design. Quantitative research methods are systematic approaches used to collect and analyze
numerical data [14]. This research usually involves the use of structured instruments such as questionnaires or
tests to measure the variables being studied. The data collected is then processed using statistical techniques to
identify patterns, relationships, or trends. The advantage of this method is its ability to produce objective data
that can be generalized to a larger population [15]. In addition, quantitative research results are often considered
more reliable because they use consistent and replicable procedures. This method is very useful in research that
requires large amounts of accurate data, such as population surveys [16]. Thus, quantitative research methods are
an important tool in various fields of study to test hypotheses and gain a deeper understanding of the phenomena
being studied.

Research subjects are objects that will be studied by researchers in a study. Research subjects can be
individuals (such as participants, respondents, or interview participants) or certain groups (such as certain
communities, organizations, or societies) [17]. Research subjects are closely related to population and sample.
Population is all research objects that have the same characteristics and are relevant to research needs [18]. The
population of the study was all teachers at the Al-Hidayah Foundation, Kebon IX, Muaro Jambi. The research
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sample is part of the population. Sampling is done because it is often not possible to study the entire population,
so the sample is used as a representation of a larger population [19].

Research subjects refer to entities that will be the focus of a scientific study. These objects can be
individuals, such as participants, respondents, or interview participants, or certain groups, such as communities,
organizations, or specific societies [20]. The selection of research subjects is closely related to the concept of
population and sample. Population is all entities that have similar characteristics and are relevant to the research
objectives [21]. For example, the population in a study can consist of all teachers at the Al-Hidayah Foundation.
Objectivity in selecting subjects also helps in generalizing the findings, so that the results of the study are not
only relevant to the sample studied but also to the larger population. So the sample in this study amounted to 21
teachers at MTs Swasta Al-Hidayah Kebon IX Muaro Jambi.

In data collection, the first thing to do is to determine the research subjects to be studied based on
predetermined criteria, then distribute research instruments in the form of questionnaires and conduct interviews
with teachers. For the questionnaire and interviews, this was given to teachers at the Al Hidayah Foundation,
totaling 21 people. Where this data collection is to determine the dissemination and creation of basic process
skills assessment instruments in science learning at MTS Swasta Al-Hidayah Kebon IX. The data that has been
obtained will be analyzed using the SPSS application with descriptive statistical tests. From this test, a
conclusion will be obtained.

Distribution of Analysis of

Questionnaire Questionnaire .
Sheets and Sheets and Results Conclusion
Interviews Interviews

Figure 1. Research Procedure

The research instruments used in this study were questionnaires and interviews. A questionnaire is a
series of written questions arranged in a specific format used to collect data from respondents on the topic or
variable being studied [22]-[24]. This instrument contains questions that are relevant to the research objectives
and are carefully designed to collect the desired information from research participants. For interviews, the
subjects will be teachers. The data collection technique used in this study is a survey. The grid of the Teacher
Perception and Response questionnaire can be seen in the table 2.

Table 2. Grid of Teacher Perception and Response Instruments

Variabel Indicator Question Number ~ Number of Items

Teacher Perception Understanding the Material 1.9 2
Utilization of Discussion 2,4 2

Utilization of Mentoring 3 1

Awareness Understanding 5,6 2

Comprehension Ability 7,8,10 3

Teacher Response Understanding the Material 1,9 2
Utilization of Discussion 2.4 2

Utilization of Mentoring 3 1

Awareness Understanding 5,6 2

Comprehension Ability 7,8,10 3
Amount 20

On the questionnaire sheet to measure students' attitudes using a Likert scale with 5 categories, namely
strongly agree, agree, neutral, disagree, and strongly disagree. Because it uses a Likert scale, there will be
intervals in each category. The description of the student attitude categories can be seen in the following table 3.

Table 3. Teacher Perception and Response Categories

Category Intervals
Strongly agree 44-52
Agree 35-43
Neutral 26-34
Don't agree 17-25
Strongly disagree 8-16
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The data obtained from the teacher response and perception instruments will be processed using the
SPSS application. The test that will be used is a descriptive statistical test. Descriptive statistical tests are
methods used to summarize and describe data concisely and informatively [25]. With this test, researchers can
obtain information about the average, median, and minimum and maximum values of the data collected. In
addition, descriptive statistical tests also provide an overview of data distribution through percentages [26]. This
method helps in understanding the patterns and trends in the dataset, without making further inferences or
generalizations. This test is very useful in facilitating data interpretation and presenting research results in a clear
and systematic manner.

3. RESULTS AND DISCUSSION

The results of descriptive statistics for teacher perceptions. This research was conducted at the Al-
Hidayah Foundation in Muaro Jambi with data collection using a questionnaire sheet. The description of teacher
perceptions can be seen as table 4-5.

Table 4. Description of Teacher Perceptions at the Al-Hidayah Muaro Jambi Foundation

Score Category F Mean  Median Min Max %
Intervals
44-52 Strongly agree 4 19.0
35-43 Agree 12 57.1
26-34 Neutral 5 40.8 41.5 30.0 47.0 23.8
17-25 Don't agree 0 0
8-16  Strongly disagree 0 0

Based on the results of the distribution of teacher perception questionnaires at the Al-Hidayah
Foundation, Muaro Jambi, in the strongly agree category there are 4 teachers with a percentage of 19.0%, in the
agree category there are 12 teachers with a percentage of 57.1%, in the neutral category there are 5 teachers with
a percentage of 23.8%, while in the disagree and strongly disagree categories there are O teachers with a
percentage of 0%.

Table 5. Description of Teacher Responses at the Al-Hidayah Muaro Jambi Foundation

Score Category F Mean  Median Min Max %
Intervals

44-52 Strongly agree 3 14.2

35-43 Agree 16 76.1

26-34 Neutral 2 43.3 49.0 30.0 50.0 9.5

17-25 Don't agree 0 0

8-16  Strongly disagree 0 0

Based on the results of the distribution of teacher response questionnaires at the Al-Hidayah
Foundation, Muaro Jambi, in the strongly agree category there are 3 teachers with a percentage of 14.2%, in the
agree category there are 16 teachers with a percentage of 76.1%, in the neutral category there are 2 teachers with
a percentage of 9.5%, while in the disagree and strongly disagree categories there are O teachers with a
percentage of 0%.

The DISKAPROD initiative Dissemination and Creation of Basic Process Skills Assessment
Instruments in Science Learning at MTS Swasta Al-Hidayah Kebon IX represents a significant step forward in
improving the quality of science education by equipping teachers with tools for more accurate and objective
student assessment. This program focuses on enhancing teachers' understanding of how to assess basic science
process skills, aligning with the educational needs of today’s curriculum. The training provided aims to bridge
gaps in current assessment practices and ensure that teachers can develop instruments that reflect essential
science competencies.

Basic science process skills indicators include observation, classification, measurement,
communication, and inference, while integrated science process skills include problem formulation, hypothesis
formulation, experimental planning, data interpretation, and concept application [27], [28]. Observation is the
ability to collect information through the five senses, classification is the ability to group objects based on certain
characteristics, measurement involves the use of measuring instruments to obtain quantitative data,
communication includes conveying the results of observations or experiments, and inference is the ability to
draw conclusions based on analyzed data [29]. On the other hand, problem formulation is the ability to identify
research questions, hypothesis formulation involves predicting experimental results, experimental planning
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includes systematic experimental steps, data interpretation is the analysis of experimental results for valid
conclusions, and concept application is the use of knowledge to solve new problems or in different contexts [30].

The novelty of this initiative lies in its comprehensive focus on both dissemination and creation of
process skills assessment tools. Unlike previous studies that either emphasized skill development in students or
theoretical frameworks for teaching, DISKAPROD directly addresses the often-overlooked aspect of teacher
assessment practices. By focusing on equipping teachers with the ability to create and utilize assessment
instruments, this program bridges theory and practice, enabling teachers to more effectively measure key
scientific competencies. The inclusion of integrated science process skills such as hypothesis formulation and
data interpretation sets this initiative apart from earlier efforts that primarily focused on basic skills like
observation and classification. Additionally, this study highlights the significance of teachers as active creators
of assessment tools, empowering them to shape the learning environment in ways that are contextually relevant
and aligned with curriculum goals. It positions teachers not just as instructors but as evaluators capable of
enhancing student engagement through more tailored assessments.

The success of DISKAPROD has several important implications. The positive teacher response to the
training (as evidenced by the 57.1% of participants who agreed and 19% who strongly agreed) indicates that
educators see immediate value in being able to assess student process skills more objectively. This has a direct
impact on teaching efficacy, as teachers now have more reliable tools to gauge student understanding and skill
development. Teachers also gain confidence in facilitating more inquiry-based learning environments, where
students can be assessed on their ability to conduct experiments, analyze data, and apply scientific concepts.
DISKAPROD supports improved student learning outcomes. Assessments based on science process skills such
as observation and measurement can increase student engagement and develop critical thinking. By empowering
teachers to implement more nuanced assessments, the initiative contributes to deeper student engagement,
leading to better retention of scientific concepts and more active participation in the learning process. Moreover,
the long-term implication of this approach is a systemic shift in how science education is evaluated. By moving
away from traditional rote learning assessments to more process-oriented evaluations, students are better
prepared for real-world scientific inquiry and problem-solving. This paradigm shift aligns with the educational
demand for fostering critical thinking, problem-solving, and evidence-based reasoning in students.

While the results of the DISKAPROD initiative are promising, there are notable limitations. The study
was conducted in a single educational setting MTS Swasta Al-Hidayah Kebon IX limiting the generalizability of
the findings. Different schools with varying resource levels, student demographics, and teacher competencies
may experience different outcomes when implementing similar assessment instruments. The study focuses
primarily on teacher perceptions and does not directly measure student performance outcomes resulting from the
use of these instruments. Without longitudinal data on how these assessments affect student learning and
retention, the long-term efficacy of the program remains uncertain. The lack of technological integration in the
assessment tools. While traditional methods of assessment were covered, there was little exploration of how
digital tools or real-time data collection methods could further streamline the evaluation process, especially in
classrooms with a high student-to-teacher ratio.

Several key recommendations arise from this study to ensure the continued success and wider
applicability of the DISKAPROD initiative: Expand Testing Across Educational Levels and Contexts, To ensure
the validity and reliability of the assessment instruments, future research should implement these tools in various
educational settings, including urban and rural schools, as well as across different age groups and science
disciplines. This would provide more comprehensive insights into how adaptable the tools are in different
learning environments. Incorporate Technology into Assessment, Future iterations of the DISKAPROD program
should explore integrating digital assessment platforms to facilitate real-time data collection and feedback.
Digital tools would allow teachers to track student progress more efficiently and provide personalized feedback.
For example, mobile apps or online assessment platforms could be used to record students’ observations and
inferences during experiments, offering more dynamic and engaging ways to assess their skills. Conduct
Longitudinal Studies, It is essential to conduct long-term evaluations to determine the impact of these assessment
tools on students' critical thinking and scientific reasoning skills. Tracking student progress over several
academic years would provide valuable data on how these assessments influence learning outcomes in the long
run. Develop Comprehensive Instruments for Integrated Skills, While the current focus is on basic science
process skills, there is a need to develop more holistic assessment tools that also evaluate integrated science
process skills, such as problem formulation, hypothesis testing, and experimental design. These competencies are
crucial for fostering higher-order thinking and should be assessed alongside basic skills. Teacher Professional
Development, Ongoing professional development should be provided to ensure that teachers remain equipped to
use these instruments effectively. Workshops and training programs could focus on helping teachers refine their
assessment practices, integrate new technologies, and develop more advanced assessment instruments as their
familiarity with the DISKAPROD framework grows.This revision adds depth, highlights the novelty of the
DISKAPROD initiative, and provides comprehensive implications, limitations, and actionable recommendations
for future work.
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4. CONCLUSION

The development of the Electronic Pocket Book media for teaching plant-like protists (Phytoplankton)
was successfully completed in three stages: pre-production, production, and post-production. The validity
assessment of the electronic pocketbook media, based on Content Validity Ratio (CVR) and Content Validity
Index (CVI) values of 1.00, indicates that the media is valid and feasible for use in Class X Senior High School
as a learning tool. However, further research is required to assess its effectiveness in enhancing the learning
process for students in this context.

While the development and validation of the Electronic Pocket Book show promising results, the next
logical step is to evaluate its actual impact on students' learning outcomes. Implementing this media in real
classroom settings and conducting studies on its effectiveness could provide valuable insights into its ability to
improve comprehension, engagement, and retention of complex topics like plant-like protists. If proven
effective, this electronic media could serve as a valuable resource for modernizing biology education, especially
in promoting interactive and digital learning environments. In the broader context, this research opens
opportunities for educators to integrate more technology-based learning tools that cater to diverse learning styles,
fostering a more dynamic and student-centered approach. Further development of such tools could be expanded
to other subjects, creating a more comprehensive and innovative educational framework in Senior High Schools.

ACKNOWLEDGEMENTS

We would like to express our deepest gratitude to all parties who have supported and participated in this
research. Contributions and assistance from various parties are very significant for the smoothness and success
of this research.

REFERENCES

[1] M. Arif, “Pengembangan instrumen penilaian melalui pendekatan keterampilan proses sains sd/mi [Development of
assessment instruments through the elementary school science process skills approach],” Ta,allum J, vol. 4, no. 1, pp.
123-148, 2016.

[2] D. Kurniawan, D. Kuswandi, and A. Husna, “Pengembangan media video pembelajaran pada mata pelajaran ipa
tentang sifat dan perubahan wujud benda kelas iv sdn Merjosari 5 Malang [Development of learning video media in
science subjects about the properties and changes in the state of objects for class IV SDN Merjosari 5 Malang],”
JINOTEP (Jurnal Inov. dan Teknol. Pembelajaran) Kaji. dan Ris. dalam Teknol. Pembelajaran, vol. 4, no. 2, pp. 119—
125, 2018, doi: 10.17977/um031v4i22018p119.

[3] F. O. Rosa, “Pengembangan modul pembelajaran ipa smp pada materi tekanan berbasis keterampilan proses sains
[Development of junior high school science learning modules on pressure material based on science process skills],” J.
Pendidik. Fis, vol. 3, no. 1, 2015, doi: 10.24127/jpf.v3il.21.

[4] A. Madjid, “Kompetensi profesional guru: Keterampilan dasar mengajar [Teacher professional competence: Basic
teaching skills],” J. Peqguruang Conf. Ser, vol. 1, no. 2, pp. 1-8, 2019.

[51 H. Putri, D. Susiani, N. S. Wandani, and F. A. Putri, “Instrumen penilaian hasil pembelajaran kognitif pada tes uraian
dan tes objektif [Cognitive learning outcome assessment instruments in descriptive tests and objective tests],” J.
Papeda J. Publ. Pendidik. Dasar, vol. 4, no. 2, pp. 139-148, 2022, doi: 10.36232/jurnalpendidikandasar.v4i2.2649.

[6] S.L Jannah, M. R. Ansori, and R. H. Harianto, “Meningkatkan keterampilan proses sains siswa melalui lkpd berbasis
scientific approach pada kelas v mi islamiyah Ambat Pamekasan [Improving students' science process skills through
scientific approach-based worksheets in class V of MI Islamiyah Ambat Pamekasan],” JEMARI (Jurnal Edukasi
Madrasah Ibtidaiyah), vol. 6, no. 1, pp. 1-9, 2024, doi: 10.30599/jemari.v6il.2805.

[7] M. D. W. Emawati, H. Haryanto, H. Harizon, Y. Yusnidar, N. N. Qoidah, and M. Udhiyah, “Analysis of teacher
response to problem based learning model and scaffolding model in science subjects”, In. Sci. Ed. J, vol. 4, no. 3, pp.
123-127, 2023, doi: 10.37251/isej.v4i3.733.

[8] S. Rahmawati and K. Nurachadija, “Inovasi pendidikan dalam meningkatkan strategi mutu pendidikan [Educational
innovation in improving educational quality strategies],” BERSATU J. Pendidik. Bhinneka Tunggal Ika, vol. 1, no. 5,
pp. 1-12, 2023, doi: 10.51903/bersatu.v1i5.303

[91 D. W. S. Rahadiyani, P. A. Rivani, and F. Untari, “Implementation of problem based learning model as an effort to
improve student activities and outcomes in temperature and heat materials”, In. Sci. Ed. J, vol. 4, no. 1, pp. 19-22,
2023, doi: 10.37251/isej.v4i1.292.

[10] M. Yusuf, “Evaluasi metode penilaian dalam pendidikan islam dalam upaya meningkatkan ketepatan dan objektivitas
penilaian siswa [Evaluation of assessment methods in Islamic education in an effort to improve the accuracy and
objectivity of student assessment],” Sasana J. Pendidik. Agama Islam, vol. 2, no. 1, pp. 92-97, 2023, doi:
10.56854/sasana.v2i1.218.

Diskaprod: Dissemination and Creation of Basic Process Skills Assessment ... (Darmaji)



160

a ISSN: 2716-3725

(11]

(12]

[13]

[14]

[15]

(16l

(17]

(18]

(191

[20]

[21]

[22]

[23]

[24]

[25]

[26]

[27]

(28]

[29]

[30]

V. London Pare and A. Wainsaf, “Strategi assesmen pelaksanaan praktikum ilmu pengetahuan alam di laboratorium
[Assessment strategies for the implementation of natural science practicums in the laboratory],” SEARCH Sci. Educ.
Res. J, vol. 1, no. 2, pp. 4357, 2023, doi: 10.47945/search.v1i2.1251.

K. A. Imania and S. K. Bariah, “Rancangan pengembangan instrumen penilaian pembelajaran berbasis daring [Design
for developing online learning assessment instruments],” J. Petik, vol. 5, no. 1, pp. 31-47, 2019, doi:
10.31980/jpetik.v5il.445.

S. Sodikin and S. Gumiandari, “Analisis SWOT mutu evaluasi pembelajaran [SWOT analysis of learning evaluation
quality],” JDMP (Jurnal Din. Manaj. Pendidikan), vol. 6, no. 1, 2022, doi: 10.26740/jdmp.v6n1.p59-69.

Ardiansyah, Risnita, and M. S. Jailani, “Teknik pengumpulan data dan instrumen penelitian ilmiah pendidikan pada
pendekatan kualitatif dan kuantitatif [Data collection techniques and instruments for scientific educational research
using qualitative and quantitative approaches],” J. IHSAN J. Pendidik. Islam, vol. 1, no. 2, pp. 1-9, 2023, doi:
10.61104/ihsan.v1i2.57.

M. Firmansyah, M. Masrun, and I. D. K. Yudha S, “Esensi perbedaan metode kualitatif dan kuantitatif [The essence of
the differences between qualitative and quantitative methods],” Elastisitas - J. Ekon. Pembang, vol. 3, no. 2, pp. 156—
159, 2021, doi: 10.29303/e-jep.v3i2.46.

S. Musianto, L, “Perbedaan pendekatan kuantitatif dengan pendekatan kualitatif dalam metode penelitian [The
difference between quantitative and qualitative approaches in research methods],” J. Manaj. Dan Wirausaha, vol. 4, no.
2, pp. 123-136, 2002.

R. Rusandi and M. Rusli, “Merancang penelitian kualitatif dasar/deskriptif dan studi kasus [Designing basic/descriptive
qualitative research and case studies],” Al-Ubudiyah J. Pendidik. Dan Stud. Islam, vol. 2, no. 1, pp. 48—60, 2021, doi:
doi.org/10.55623/au.v2i1.18.

D. Firmansyah and Dede, “Teknik pengambilan sampel umum dalam metodologi penelitian: Literature review
[Common sampling techniques in research methodology: Literature review],” J. Ilm. Pendidik. Holistik, vol. 1, no. 2,
pp. 85-114, 2022, doi: 10.55927/jiph.v1i2.937.

P. Azora, “Analisis quick count dengan menggunakan metode stratified random sampling studi kasus pemilu gubernur
Kalimantan Barat 2018 [Quick count analysis using the stratified random sampling method, a case study of the 2018
West Kalimantan gubernatorial election],” Bimaster Bul. Ilm. Mat. Stat. Dan Ter, vol. 10, no. 1, pp. 43-50, 2021, doi:
10.26418/bbimst.v10i1.44666.

F. Maujud, “Peran partisipasi masyarakat dalam meningkatkan mutu pendidikan madrasah (Studi Kasus di Madrasah
Ibtidaiyah Islahul Muta.allim Pagutan Kota Mataram) [The role of community participation in improving the quality of
madrasah education (Case Study at the Islahul Muta.allim Pagutan Elementary Madrasah, Mataram City)],” Palapa J.
Stud. Keislam. dan Ilmu Pendidik, vol. 5, no. 2, pp. 92—-121, 2017.

S. Rosalina, U. Mohammad, and D. Fadli, “Strategi Pembinaan Karyawan PT Metropolitan Karawang,” Triwikrama J.
IImu Sos., vol. 4, no. 1-12, 2024.

M. Mulyadi, “Riset desain dalam metodologi penelitian [Design research in research methodologyl,” J. Stud. Komun.
dan Media, vol. 16, no. 1, p. 71, 2013, doi: 10.31445/jskm.2012.160106.

M. Mulyati, F. I. Putri, and D. Deswalman, “Efforts to Improve Student Activities and Outcomes in Physics Learning
Using the Two Stay Two Stray Technical Cooperative Learning Model at Senior High School”, In. Sci. Ed. J, vol. 4,
no. 1, pp. 30-35, 2023, doi: 10.37251/isej.v4i1.294.

M. Suluh and J. Jumadi, “Persepsi guru dan peserta didik terhadap proses pembelajaran fisika berdasarkan kurikulum
2013 [Teacher and student perceptions of the physics learning process based on the 2013 curriculum],” J. Penelit. dan
Pengkaj. llmu Pendidik. e-Saintika, vol. 2, no. 2, p. 62,2019, doi: 10.36312/e-saintika.v2i2.10.

Y. Yusnidar, E. Epinur, and N. A. Nadila, “Analysis of student responses to student worksheets based on project based
learning models”, In. Sci. Ed. J, vol. 4, no. 3, pp. 111-116, 2023, doi: 10.37251/isej.v4i3.718.

A. Sholikhah, “Statistik deskriptif dalam penelitian kualitatif [Descriptive statistics in qualitative research],”
KOMUNIKA J. Dakwah dan Komun, vol. 10, no. 2, pp. 342-362, 2016, doi: 10.24090/komunika.v10i2.953.

A. Elvanisi, S. Hidayat, and E. N. Fadillah, “Analisis keterampilan proses sains siswa sekolah menengah atas [Analysis
of high school students' science process skills],” J. Inov. Pendidik. IPA, vol. 4, no. 2, pp. 245-252, 2018, doi:
10.21831/jipi.v4i2.21426.

H. Siswono, “Analisis pengaruh keterampilan proses sains terhadap penguasaan konsep fisika siswa [Analysis of the
influence of science process skills on students' mastery of physics concepts],” Momentum Phys. Educ. J, vol. 1, no. 2,
p. 83,2017, doi: 10.21067/mpej.v1i2.1967.

J. L. Montiel Olea and M. Plagborg-Maoller, “Local projection inference is simpler and more robust than you think,”
Econometrica, vol. 89, no. 4, pp. 1789-1823, 2021, doi: 10.3982/ectal8756.

C. Jones and J. R. Venable, “Theory-Based problem formulation and ideation in mhealth: Analysis and
recommendations,” J. Organ. End User Comput, vol. 34, no. 4, pp. 1-21, 2021, doi: 10.4018/joeuc.289434

In. Sci. Ed. J, Vol. 5, No. 3, September 2024: 154 - 160



